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The professional development of teachers is essential for ensuring educational quality and adapting to the 
demands of a globalized, diverse, and constantly evolving society. This article explores the concept of 
professional development through key definitions and models of continuing education applicable today, with 
emphasis on specialized courses, mentoring, communities of practice, and international programs on 
multicultural education. Strategies highlight collaboration between schools, universities, and training 
centers, as well as the transversal and relational competencies needed for empathy, respect, and equity in 
teacher–student relationships. Emotional intelligence is underscored for its role in conflict prevention, 
authentic inclusion, and positive learning environments. The intercultural dimension is addressed through 
curriculum adaptation to pluralistic realities, integrating equity, social justice, and mutual respect. Examples 
of good practices are drawn from Finland, France, Italy, Hungary, Japan, and Canada. Anchored in Romania’s 
normative framework and international research, the study proposes an integrated vision of professional 
development, centered on the teacher as a reflective agent of change and promoter of inclusive education. 

 

1. Introduction  

In today’s rapidly transforming educational 

context, the professional development of teachers is 

both a strategic priority and a sine qua non for ensuring 

quality and equity in education. Globalization, 

migration, and digitalization generate an increasingly 

diverse school population, requiring training 

paradigms adapted to the challenges of multicultural 

education. Professional development encompasses 

initial preparation, continuous training, self-education, 

and reflective practices that sustain teachers’ long-

term growth. Multiculturalism, beyond ethnic 

diversity, also entails openness to cultural, linguistic, 

religious, and social differences within an inclusive 

educational climate. Thus, the convergence between 

professional training and intercultural education has 

become a central objective of European and global 

educational policies. 

In order to understand to what extent these 

concepts – professional development, continuing 

education, intercultural education – reflect real 

concerns in the public and scientific space, we 

analyzed the online search trends associated with these 

terms. According to data generated by Google Trends 

during the period May 2023 – May 2025, a significant 

increase in interest in the terms “teacher professional 

development” and “intercultural education” is 

observed, especially in the weeks that coincide with 

international educational events (conferences, 

educational policy launches, UNESCO or OECD 

reports). These data support the hypothesis that the 

topic analyzed in this article is not only a current one, 

but also an emerging one in global educational 

priorities. 

The present study proposes a conceptual and 

comparative analysis of the main models of continuing 

professional development, with an emphasis on the 

intercultural dimension. Starting from various 

documentary sources – Romanian and European 

normative acts, reference scientific studies, examples 

of good practices – the article provides a synthesis of 

trends and directions of action in the field. 

The objectives of the theoretical research can be 

summarized as follows: 

 conceptual substantiation of the notions of 

professional development and continuous training 

in multicultural contexts; 

 identification of educational models and policies 

from the European and international space, 

relevant to the analyzed issue; 

 outlining a framework for reflection that will 

support future applied research, focused on the 
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needs of teachers in Romania in multicultural 

contexts. 

This theoretical stage is thus a first step of a 

broader approach, which will integrate in the 

following phases, empirical research based on 

questionnaires applied to teachers in the Romanian 

system. The present article is, therefore, a bridge 

between the theoretical substantiation and the 

directions of action validated through international 

comparative experiences. 

2. Theoretical foundation 

2.1. The concept of professional development 

In a society marked by rapid and profound 

changes, the teaching profession involves more than 

the transmission of knowledge. It requires continuous 

training, attentiveness to the real needs of education, 

and contemporary challenges. Understanding the 

concept of professional development of teachers 

becomes essential for the design of efficient and 

coherent educational policies. 

Professional development is a complex process 

that includes the accumulation of information, the 

constant transformation of teaching practice, attitudes, 

and professional values. It reflects a vision of the 

teacher as an agent for his own training, in a 

continuous dialogue with the educational reality and 

with himself. This vision replaces the static model of 

initial training with a dynamic one, centered on the 

permanent need for adaptation and renewal. This is the 

meaning that Sorin Cristea gives to the concept of 

professional development, in the Dictionary of 

Pedagogical Terms: “A complex and continuous 

process of improving teachers, to adapt to the 

requirements of education reform and the evolution of 

society.” (Cristea, 2000, p. 157) 

A defining benchmark for the contemporary 

understanding of the professional development of 

teachers is provided by the Order of the Ministry of 

Education no. 7386/2024, which states: 

“The professional profile of the teacher in pre-

university education: - is built by reporting to national 

legislative benchmarks, corroborated with 

recommendations and regulations at European and 

international level, - integrates and capitalizes on 

previous relevant developments in the field, at national 

and international level, - is based on a series of 

references that derive from the analysis of recent 

research and specialized literature.” (OM 7386/2024, 

p. 3) 

The institutional formulation reflects an 

integrative vision of teaching staff as professionals in 

continuous training. The directions highlight that the 

professional profile is shaped in dialogue with 

European and international educational frameworks. 

Also, scientific contributions are valued by anchoring 

them in recent research and specialized literature, 

evidencing the alignment of educational policies with 

academic approaches. This programmatic perspective 

has a dual character: normative and epistemological. It 

establishes professional development on principles of 

legislative coherence, historical continuity, and 

scientific rigor, supporting the institutionalization of a 

reflective and adaptable teaching profile. Practical 

experience shows that the formative process also 

extends to informal and non-formal learning through 

pedagogical reflection, experience sharing, self-

training, and professional interaction. This way, 

professional development acquires an existential 

dimension, simultaneously a choice and a personal 

construction built over time. 

2.1.1. Definitions and theoretical perspectives 

Professional development 

The professional development of teachers is a 

fundamental component of the quality of the 

Romanian educational system and a key tool in its 

adaptation to the changes of contemporary society. 

National Education Law no. 1/2011 (Parliament of 

Romania, 2011) established continuous training as a 

professional right and obligation, emphasizing the 

need for constant updating of skills. Currently, Pre-

university Education Law no. 198/2023 (Parliament of 

Romania, 2023) consolidates this direction, regulating 

professional development as an integral part of the 

teaching career, emphasizing the role of professional 

autonomy, continuous improvement and reporting to 

quality standards adapted to current educational and 

social realities. 

The roots of these specifications can be found in 

European and international normative acts and 

recommendations, such as those indicated in the 

document of the Ministry of Education, Profile and 

professional standards of teachers in pre-university 

education, by career stages and by education levels, p. 

6-7 

 “ESCO classification describes the competences, 

qualifications and occupations relevant for the 

European Union labor market and for vocational 

education and training 
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 Council conclusions on European teachers and 

trainers for the future (2020/C 193/04) 

 European Commission document (2013) 

Supporting teacher competence development for 

better learning outcomes. Luxembourg 

 Teacher competence profile by career stages - 

reference models from: Australia, US Member 

States, Scotland, Wales, Ireland, Estonia, England, 

Republic of Moldova, Spain - Autonomous Region 

of Catalonia 

 OECD document - Developing Teachers’ 

Knowledge and Skills.” 

 OECD recommendations Improving the teaching 

profession in Romania (2020), Education Policy 

Perspectives, No 1 OECD Publishing, Paris. 

Professional development (PD) is recognized 

nationally and European-wide as an essential pillar for 

quality education. The EURYDICE – Romania Report 

confirms PD is not an occasional process but an 

integral, continuous part of the teaching career, 

regulated by a coherent legislative framework. 

PD is supported by explicit public policies (e.g., 

Digital Education Action Plan, Early School Leaving 

Strategy). In the European view, it has a dual function: 

an adaptive one (updating skills for curricular and 

social changes) and a strategic one (transforming the 

teacher into an agent of innovation and social 

inclusion). 

Consequently, PD is a common European 

objective and a long-term investment in the 

sustainability of educational systems. Literature 

defines PD as a continuous process of learning and 

improvement that develops the necessary skills and 

attitudes to face contemporary challenges. Cucoș 

(2022) emphasizes that training must respond to both 

curricular requirements and the psychosocial profile of 

educational actors. The process is influenced by 

educational policies, reforms, and the school's social 

context. Cucoș (2022, p. 215-238) also emphasizes the 

importance of developing a reflective and integrative 

training, in which the teacher is responsible for 

updating his/her own professional profile according to 

educational dynamics, digitalization and the needs of 

students. 

In the specialized literature, the concept of 

professional development of teachers is approached 

from a complex perspective, which combines the 

formal and informal dimensions of learning 

throughout the career. From a normative point of view, 

the Order of the Ministry of Education no. 4224/2022 

clearly establishes the conceptual framework in which 

professional development in pre-university education 

is placed: it is based “on professional standards for the 

teaching profession, on quality standards and on 

professional competencies, appropriate to teaching 

roles” (OME 4224/2022, art. 2). In other words, it is 

not just about accumulating courses or accreditations, 

but about a process calibrated to the requirements of 

the educational system and to the expectations of 

society regarding the complex role of the 

contemporary teacher. 

This vision is also deepened by Sorin Cristea, who 

anchors professional development in the broader 

context of educational policies and cultural values. In 

his opinion, “the professional development of teachers 

is determined by the initial and continuous training 

model adopted at the level of education policy, built 

according to the pedagogical, psychological and social 

competencies engaged culturally, individually and 

communally, deontologically and axiologically” 

(Cristea, 2022, p. 53). The definition brings to the fore 

the fact that development is not an abstract or isolated 

process, but a reflection of an entire educational and 

social architecture, in which the teacher positions 

himself as a reflexive, responsible and integrated actor 

in the community. 

Therefore, professional development is both an 

institutional imperative, regulated and supported by 

policies and methodologies, and a personal and ethical 

journey, influenced by the cultural environment, 

training experiences and pedagogical beliefs of each 

teacher. 

Transversal competences 

In the context of continuous training focused on 

values, diversity, and innovation, transversal 

competences are essential for teachers. These 

cognitive, affective, and action resources transcend 

specific professional roles, enhancing a teacher's 

flexibility and adaptability. 

As defined by Ţilea and Duţă (2015), transversal 

competences are those relevant and transferable to 

activities and occupations other than the current ones. 

The European Agency for the Development of 

Vocational Training (Cedefop, 2008) concurs, noting 

these skills are learned to solve specific problems but 

can be transferred to new contexts. 

This functional perspective emphasizes proactive 

adaptability, which is crucial in dynamic, multicultural 

educational environments. Ultimately, developing 
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transversal competences helps shape a flexible, 

reflective, and lifelong learning-oriented professional 

profile capable of meeting contemporary educational 

challenges. 

Continuous training 

The efforts to define and institutionalize 

continuous training of teaching staff in Romania have 

a complex legislative history, marked by successive 

stages of regulation and updating. One of the first 

Romanian studies to analyze this phenomenon from an 

institutional perspective is that carried out by Felix 

Godeanu and Dorin Roșcan (2010), in which the 

authors emphasize that continuous professional 

development is already a formalized process and 

regulated by a series of normative acts, such as laws, 

ministerial orders and specific methodologies. 

According to them, “continuous training of pre-

university education personnel, at this moment, is 

regulated by legislative documents” (Godeanu & 

Roșcan, 2010, p. 25). 

This legislative framework has evolved 

significantly in recent decades, responding to the 

needs of adapting to social, curricular and 

technological transformations. At the time of writing 

this article, the current regulatory framework consists 

of a series of key documents: Pre-university Education 

Law no. 198/2023, Order 4224/2022, which 

establishes the Framework Methodology regarding the 

continuous professional development of teaching 

staff, as well as Order no. 7.386/2024, which approves 

the Professional Profile and Standards Associated with 

Teaching Staff, differentiated by career stages. This 

profile becomes a nodal point in the assessment of 

skills and in the orientation of training, being 

correlated with the Framework Regulation on the 

Organization and Functioning of Pre-University 

Education Units (OM 4226/2022). 

In addition, the current context is dynamized by 

the reform process initiated through the PNRR - 

Education Component, which includes among its 

priorities the support of professional training, the 

digitalization of education and the reduction of school 

dropout. Moreover, at the time of the study, a new 

draft Methodology on the continuous training of 

teaching staff in pre-university education (2025) was 

under public consultation, which highlights the 

dynamic and evolutionary nature of the regulatory 

framework, but also the strategic recognition of the 

role of continuous training in the architecture of 

educational policies. 

Thus, professional development in Romania is not 

only a functional condition for exercising the teaching 

profession, but also a priority direction in the reform 

of the educational system, which is in permanent 

alignment with European requirements regarding the 

quality, equity and sustainability of education. 

Multicultural education 

Multicultural education is a fundamental pillar of 

the contemporary educational paradigm, being 

centered on the recognition and valorization of the 

cultural, social and linguistic diversity of students. 

This implies a pedagogical approach oriented towards 

inclusion, equity and reflective learning, supporting 

the formation of citizens capable of living responsibly 

and in solidarity in a pluralistic society. 

According to Banks (2006) and Gay (2010), 

multicultural education is not limited to the simple 

addition of cultural contents to the curriculum, but 

involves a restructuring of the entire educational 

approach, in which democratic and participatory 

values become central. It aims to develop the 

intercultural competences of students and teachers, 

through the conscious integration of cultural 

differences in educational contents, methods, 

relationships and attitudes. This view is also supported 

by Rus (2019), who believes that “intercultural 

education does not only aim to develop knowledge 

about cultural traditions and customs, but also to 

involve students in processes of analyzing society 

from the point of view of inequalities and 

discrimination, as well as taking or proposing 

measures to combat them”. From this perspective, 

intercultural education becomes a critical and 

transformative tool, which offers opportunities not 

only to learn about others, but also to reflect on one’s 

own identity and personal values. Moreover, as 

Plugaru (2007) shows, interculturality “brings with it 

a new matrix of communication”, which transcends 

the traditional frameworks of interpersonal and social 

communication, orienting itself towards the 

negotiation of cultural meanings, values and identities. 

This involves cultivating an attitude of openness, 

tolerance and willingness to understand and accept 

differences, thus contributing to reducing cultural 

tensions and strengthening social cohesion. 

Thus, multicultural education constitutes an 

essential theoretical and practical foundation for the 

professional development of teachers, especially in the 

context of European societies marked by increased 

mobility, migration and identity diversity. 
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Intercultural curriculum 

Closely related to the concept of multicultural 

education, the intercultural curriculum refers to the set 

of objectives, contents, methods and assessments 

designed to reflect and respond to the multicultural 

reality of the school community. An intercultural 

curriculum does not only involve adding content about 

“the other”, but also deeply restructuring the teaching 

approach in the sense of an inclusive pedagogy, 

sensitive to the cultural context of the students. 

This type of curriculum has the role of promoting 

both one’s own identity and openness to other values, 

contributing to the formation of active citizens, 

capable of living and cooperating in a democratic and 

pluralistic society. In the view of European authors, 

the intercultural curriculum is essential for achieving 

equitable and relevant education in a globalized 

context, in which mobility and diversity are norms of 

everyday reality (UNESCO, 2017; OECD, 2021). 

“In a broad sense, the intercultural curriculum 

represents a holistic educational project, 

encompassing all educational processes and 

intercultural learning experiences, in formal, non-

formal and informal contexts within lifelong 

education. In a narrow sense, the intercultural 

curriculum is represented by all educational 

documents, projects and programs, which aim to 

develop intercultural competences and life skills of 

individuals in a multicultural society” (Bunăiaşu, 

2015, p. 45) 

2.1.2. Continuous professional development models 

An analysis of the concept of professional 

development cannot be complete without a 

presentation of the main models that underpin this 

process. The diversity of educational contexts, as well 

as the specificity of teachers' needs, has generated a 

plurality of continuous training models, each with its 

own emphasis and methodological guidelines. 

A first model is the one focused on the 

accumulation of skills, in which professional 

development is conceived as a structured, staged, 

regulated process, with clearly defined goals. This 

model is often associated with training organized by 

accredited institutions, in which the teacher is a 

participant in a formal professional development 

program. 

A second model of constructivist inspiration 

emphasizes collaborative learning and the concrete 

experiences of teachers. In this vision, professional 

learning takes place in authentic contexts, through 

exchanges of practices, collective reflection and the 

development of professional communities. Training is 

no longer a one-time act, but a sustained journey over 

time. 

Finally, an emerging model is that of personalized 

development, which recognizes the uniqueness of each 

professional path and makes the contents and methods 

more flexible according to the pace, interests and 

context of each teacher. This model privileges 

professional autonomy and supports the teaching 

initiative, encouraging the construction of learning 

paths adapted to local realities. 

There are various models of continuous 

professional development, adapted to the specific 

needs and context of teachers. An example is the 

Teacher Activity Groups (TAGs) model, implemented 

by the British Council in Romania, which promotes 

collaborative learning and the exchange of good 

practices between teachers. This model has 

demonstrated a positive impact on teaching practices, 

by supporting pedagogical reflection and partnerships 

between colleagues. (British Council Romania, 2017) 

At the same time, according to a synthesis report 

published by the Institute of Educational Sciences, 

“effective continuous training models include 

integrated activities in the school, personalized 

pedagogical support, peer learning and constructive 

feedback”. (Institute of Educational Sciences, 2015). 

It also emphasizes the role of training centers and 

institutional partnerships in modernizing teaching 

practices. 

2.2. Models and strategies for continuous teacher 

training 

2.2.1. In-service training and mentoring 

In-service training of teachers requires 

methodological diversity and adaptability to the 

challenges of each stage of their professional career. 

Among the most widespread strategies are in-service 

training and mentoring systems, tools that directly 

contribute to supporting 

In-service training provides the formal framework 

through which teachers can update their knowledge 

and expand their skills, in line with new developments 

in the educational field. They cover a wide range of 

topics — from didactic innovation and educational 

technologies to classroom management or student 

counseling. Accredited programs represent not only a 

professional obligation, but also an opportunity to 

reconnect with the dynamics of the educational 

system. 
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Mentoring, on the other hand, involves a 

supportive relationship between an experienced 

teacher and one who is just starting out. The role of the 

mentor is not only to transmit knowledge, but 

especially to guide the formation of a solid 

professional identity, based on reflection, dialogue and 

mutual trust. In school environments where mentoring 

is well implemented, an increase in professional 

cohesion and a decrease in the feeling of professional 

isolation are observed. 

The integration of the two components – formal 

courses and mentoring support – can contribute to the 

construction of coherent, relevant, and anchored 

training paths in the classroom realities. 

2.2.2. International training programs in 

multicultural education 

In a globalized educational landscape, access to 

international training offers teachers the opportunity to 

expand their professional horizons and learn from the 

experiences of other education systems. Programs 

dedicated to multicultural education provide a 

framework for understanding diversity, forming 

intercultural attitudes, and developing inclusive 

pedagogical practices. International training programs 

– such as those supported by Erasmus+, OECD or the 

Council of Europe – promote exchanges of good 

practices, the development of educational networks 

and training in authentic multicultural contexts. 

Teachers involved in such projects develop 

intercultural communication skills, gain a broader 

perspective on equity in education and become more 

sensitive to the needs of students from different 

cultural backgrounds. Another important benefit is 

that of being confronted with alternative models of 

education, which encourage critical thinking, student 

participation and competence-centered approaches. 

This confrontation stimulates reflection on one’s own 

practices and contributes to the improvement of the 

teaching-learning process in national schools. In 

addition, international programs contribute to 

strengthening the professional status of the teacher, 

offering him/her visibility in transnational contexts 

and opportunities to assert himself as a global 

educational actor. Thus, training is no longer just an 

individual undertaking, but a component of a broad 

movement to adapt and reinvent education in an 

intercultural key. 

2.3. Training of transversal and relational skills 

2.3.1. Interpersonal skills necessary for teaching in 

multicultural environments 

The cultural diversity in today's schools brings to 

the fore the need to train solid interpersonal skills 

among teachers. These allow not only effective 

communication with students, but also the building of 

educational relationships based on trust, respect and 

inclusion. 

In multicultural environments, the teacher must be 

a mediator of differences and a promoter of 

intercultural dialogue. To achieve this role, it is 

essential to possess skills such as empathy, active 

listening, clarity of expression and the ability to 

correctly interpret non-verbal language. These skills 

do not develop automatically but require specific 

training and sustained practice. The teacher also needs 

cultural sensitivity – that is, the ability to understand 

and value different cultural perspectives, without 

falling into stereotypes. This sensitivity does not imply 

giving up one's own values, but rather openness to a 

plural way of looking at the world. The training of 

these skills should be integrated into the initial and in-

service training programs of teachers. 

Interpersonal skills contribute directly to reducing 

classroom tensions, preventing cultural conflicts and 

creating a learning environment in which all students 

feel valued. In this context, the teacher becomes a 

model of positive relationships and a guarantor of 

equity in education. 

2.3.2. The impact of emotional intelligence on the 

teacher-student relationship 

Emotional intelligence is increasingly recognized 

as an essential resource for success in teaching. The 

teacher-student relationship depends largely on the 

teacher's ability to manage their own emotions and to 

understand the emotions of those around them. 

Emotional intelligence involves self-knowledge, 

self-regulation, motivation, empathy, and social skills 

- skills that profoundly influence the quality of 

classroom interactions. A teacher who is able to 

identify their own emotions and manage them 

constructively will be able to respond more 

appropriately to challenging student behaviors and 

avoid disproportionate reactions. In addition, empathy 

helps the teacher understand the emotional context 

from which certain student reactions come – anxieties, 

insecurities, frustrations. Such understanding does not 

imply tolerating indiscipline, but adopting a balanced 

position that maintains exigency, but avoids hasty 

judgment. When the teacher creates a safe emotional 

climate in which students feel accepted and 

understood, the learning process becomes more 

effective. Students get involved more easily, freely 
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express their ideas, and learn to manage their own 

emotions. Thus, emotional intelligence is not an 

optional “plus”, but an essential condition for 

educational success in the 21st century. 

2.4. The intercultural dimension of education 

2.4.1. Adapting the curriculum to the reality of 

cultural diversity 

Contemporary education can no longer be 

conceived outside the pluralistic reality of the world in 

which we live. The curriculum, as an essential 

instrument of the education system, must reflect the 

diversity of values, identities, and cultural experiences 

present in society. Its adaptation in an intercultural 

spirit thus becomes a pedagogical and social 

imperative. 

Adapting the curriculum to diversity means, first, 

recognizing that school is not a culturally neutral 

space, but a place where differences meet, interact and 

are enhanced. Introducing the intercultural dimension 

into the curriculum involves choosing content that 

reflects cultural plurality, avoiding unilateral or 

Eurocentric perspectives. This adaptation does not 

only target disciplinary content, but also teaching 

methods, the language used, educational materials and 

classroom relationships. For example, history should 

be taught not only as a sequence of political events, but 

also as a dialogue between cultures. In Romanian or 

modern languages, literary texts can become an 

opportunity for reflection on identity and otherness. 

Even mathematics or science can integrate examples 

from different civilizations, to emphasize the 

universality of knowledge. 

The intercultural curriculum does not promote 

relativism but cultivates respect for difference and the 

ability to think critically. It prepares students for an 

open, democratic, and inclusive society, in which 

diversity is seen as a resource, not an obstacle. 

2.4.2. Examples of good practices in other 

educational systems 

In the context of globalization, identifying and 

analyzing examples of good practices from other 

educational systems provides inspiration and valuable 

reference points for policies and practices in Romania. 

Identifying and capitalizing on good educational 

practices from other countries contributes to 

expanding the professional horizons of teachers and to 

shaping models applicable in local contexts. Some 

countries have managed to successfully integrate the 

intercultural dimension in education through 

innovative, coherent approaches adapted to the local 

context. The integration of the intercultural dimension 

in education does not have a single recipe, but involves 

multiple adaptations, depending on the organizational 

culture, public policies, and the real diversity of 

society. Success stories from different corners of the 

world can provide inspiration and concrete 

benchmarks. 

Intercultural education does not present itself 

uniformly in all educational systems of the world. 

While some states have developed explicit policies 

and coherent programs for integrating cultural 

diversity in schools, others have taken timid steps or 

fragmented reactions to social changes. The 

comparative analysis of good practices from nine 

countries — Finland, France, Italy, Hungary, Poland, 

Japan, Sweden, Australia, and Canada — offers a 

broad perspective on the multiple ways of approaching 

this sensitive and essential area. On the other hand, the 

professional development of pre-university teachers 

represents an essential axis of transforming education 

into a coherent, equitable, and relevant process for the 

realities of the contemporary world. The article has 

demonstrated that this development is not limited to 

the accumulation of technical skills, but involves a 

profound reconfiguration of professional identity, an 

openness to continuous learning, reflection, and 

intercultural dialogue. 

The conceptual and theoretical analysis has shown 

that the modern teacher is not a simple executor of the 

curriculum, but an active agent of change, a facilitator 

of learning, and a builder of authentic educational 

relationships. In-service training models must be 

adaptable, coherent, and personalized, so as to support 

the diversity of educational styles and contexts in 

which teachers work. By highlighting the development 

strategies and international programmes dedicated to 

multicultural education, the article underlines the need 

for training systems to be anchored in the social reality 

and in the pluralistic dynamics of school communities. 

Transversal and relational competences – especially 

those related to emotional intelligence and 

intercultural communication – become key elements 

in the reconfiguration of the teacher-student 

relationship, in the sense of empathy, equity and 

inclusion. 

The study of international examples revealed a 

variety of functional models of intercultural education, 

from systemic programs (Finland, Canada, France) to 

partially consolidated initiatives (Poland, Hungary), 

illustrating that education for diversity is a gradual 

construction, dependent on the context, but essential 
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for a relevant and democratic education. The article 

therefore advocates for an integrated vision of the 

professional development of teachers, in which 

continuous training is not just an administrative tool, 

but a living component of the profession. There is a 

need for clear educational policies, coherent 

institutional support, and a culture of continuous 

learning, centered on the reflective, empathetic teacher 

capable of shaping a school of inclusion, respect, and 

valued diversity. 

In an educational context marked by cultural 

diversity and the challenges of a globalized society, 

the professional development of teachers is becoming 

essential for ensuring quality and inclusive education. 

The analysis of the concept of professional 

development highlighted the importance of continuous 

training, adapted to the current needs of teachers and 

underlined their essential role as agents of change in 

the educational process. 

Continuous training models and strategies, such as 

in-service training, mentoring, and participation in 

international programs, contribute to strengthening the 

skills necessary for the effective management of 

diversity in classrooms. These initiatives support 

teachers in developing a pedagogical approach 

sensitive to the multicultural context and in promoting 

an equitable education for all students. In this context, 

the training of transversal and relational skills, 

including interpersonal skills and emotional 

intelligence, is crucial for building a positive 

educational climate and facilitating learning in diverse 

environments. These skills enable teachers to respond 

appropriately to the diverse needs of students and to 

promote values such as empathy, respect, and equity. 

The intercultural dimension of education, reflected 

in the adaptation of curricula and the implementation 

of good practices from different education systems, 

also highlights the need for an integrated and 

diversity-sensitive approach. Examples from countries 

such as Finland, France, Italy, Japan, Canada and 

Australia provide valuable insights into how education 

can respond to the challenges of a pluralistic society. 

3. Research methodology 

The present paper adopts a qualitative 

methodology, based on theoretical analysis (literature 

review), as the main research method. This approach 

is appropriate to the objectives of the study, which 

aims to identify, systematize, and compare models and 

strategies for professional training of teachers, with an 

emphasis on the intercultural, transversal, and 

relational dimensions of professional development. 

The theoretical analysis method that we applied allows 

for an in-depth conceptual exploration of a field 

located at the intersection of educational policies, 

normative frameworks, and didactic realities. The 

study focuses on relevant documentary resources, 

coming from scientific, institutional, and legislative 

sources. 

The sources consulted (listed in detail in the 

References section) are grouped into several 

categories: 

 Strategic and legislative documents regarding the 

continuous training of teachers in Romania (e.g., 

National Education Law, methodologies regarding 

continuous training, professional competence 

standards); 

 Scientific studies and specialized volumes 

published by Romanian and international authors, 

with an emphasis on works on general pedagogy, 

initial and continuous training, as well as 

intercultural education; 

 Reports by international bodies (European 

Commission, OECD, UNESCO) that offer 

comparative perspectives and models applied in 

countries such as Finland, France, Italy, Canada, 

or Japan; 

 Examples of good practices and European projects 

aimed at developing teachers' competences, 

selected based on documentation in official 

sources (eTwinning, Erasmus+, EPALE, etc.). 

The tools used within this method include 

comparative analysis of educational policies, critical 

interpretation of specialized literature, thematic 

synthesis of relevant contents and extrapolation of 

principles adaptable to the Romanian context. 

This stage of the research only implies the 

perception of the possibilities of applying quantitative 

methods or sociological instruments; now it only 

prepares a theoretical area for subsequent empirical 

research, based on questionnaires applied to teachers, 

which is currently under construction. The adopted 

methodology favors conceptual coherence and 

theoretical validity, allowing the extraction of 

validated directions of action by functional and 

adaptable educational models. At the same time, it 

allows a critical contextualization of training 

strategies, highlighting the relevance of transversal 

and intercultural dimensions in an educational system 

in constant change. 
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4. Results  

The bibliographic analysis carried out in this 

preliminary research led to the outline of a conceptual 

model of professional training that aims to integrate 

both the cognitive and methodological dimensions of 

the educational process, as well as the affective and 

relational ones. This model is based on the concept of 

the "reflective teacher", capable of constantly 

evaluating his/her practice, understanding the cultural 

diversity of the educational context, and responding 

adaptively to the challenges of teaching in a 

multicultural space. It is not just a matter of a 

reconfiguration of teaching skills, but of a paradigm 

shift in the role of the teacher, who becomes a 

facilitator of inclusion and an agent of continuous 

learning in heterogeneous educational communities. 

The specialized literature consulted in the theoretical 

approach has consistently highlighted the importance 

of relational and intercultural skills, not as auxiliary 

dimensions of the educational act, but as essential 

foundations for the efficiency of training. The studies 

consulted in the volumes of the “Education, 

Reflection, Development” conferences (especially the 

2022, 2023, and 2024 editions, but also previous ones) 

provide valuable benchmarks on how these 

competences are recognized, developed, and applied 

in different European contexts. A common tendency is 

observed to emphasize that, in the absence of 

empathetic communication skills, intercultural 

mediation, and adaptation to the diverse needs of 

students, professional training risks remaining 

superficial and ineffective. 

These examples show that intercultural education 

is not a luxury, but a pedagogical and social necessity, 

managed with responsibility and creativity. However, 

adapting these models requires a deep reflection on the 

local specifics, the available resources, and the real 

needs of the school community. This illustrates the 

fact that education for diversity is not a fad or a 

decorative element, but a necessity of contemporary 

schooling. Each system offers a different approach – 

some more formal, others more community-based – 

but all converge towards the same goal: a school that 

includes, respects, and values difference. Each of these 

examples reveals a specific type of approach – from 

public policies well anchored in reality (Canada, 

Finland, France), to emergent or contextual initiatives 

(Hungary, Poland). This spectrum of practices shows 

that intercultural education can be built through 

coherent policies, adequate training, and institutional 

openness, even in conditions of different resources and 

challenges. 

Table 1 presents synthetically and analytically 

how aspects of intercultural education are reflected in 

European countries. 

Table 1 

Intercultural education experiences 

Country Recommendation Concrete 

Example 

Brief Description 

Finland 
  Example: Integrating intercultural education into the national curriculum 

through the "Multicultural School" program and mandatory teacher training to 
address cultural diversity. 

France 

Yes Yes, 
education for 
citizenship 
and diversity 

The “Éducation à la citoyenneté et à l’interculturalité” program in schools 
focused on developing intercultural skills and combating discrimination. Teacher 
training includes modules on secularism, cultural pluralism, and ethnic diversity, 
especially in academies in large urban areas (Paris, Lyon, Marseille). 

Italy 

Yes Yes, a 
national plan 
for 
intercultural 
education 

There are clear initiatives: the “Piano Nazionale per l’Educazione Interculturale” 
(2007, subsequently updated), which promotes intercultural education as part of 
school curricula. Teacher training includes training for the integration of 
immigrant students, especially in northern Italy. 
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Country Recommendation Concrete 

Example 

Brief Description 

Hungary 

No Limited and 
controversial 
examples 

In Hungary, national policies on interculturality are less consolidated than in 
other European states, making approaches to diversity fragmented and 
sometimes controversial. Still, important initiatives exist, particularly for national 
minorities and Roma integration. The National Roma Integration Strategy (2011), 
aligned with EU directives, remains a key framework, though its application is 
often uneven and context-dependent. At the same time, pedagogical faculties 
prepare teachers for bilingual and multiethnic schools, including Slovak, Romani, 
or German instruction. These experiences, though not fully supported by 
coherent national policy, offer concrete examples of multicultural adaptation. 
For Romania, where Hungarian and Roma populations face similar challenges, 
such regional initiatives provide valuable models for inclusive education. 

Poland 

No (or marginally) Recent 
programs, 
not 
consolidated 

More complicated: Although there are programs for the integration of Ukrainian 
and Belarusian students in the recent period (post-2022), before this migration 
crisis, there was no solid policy of intercultural education. Most of the efforts are 
recent and reactive, not systematic. Poland could be approached only 
marginally, but not as an example of consolidated good practices. 

Japan 

Yes Yes, JSL and 
global 
citizenship in 
the 
curriculum 

There are interesting initiatives: The “JSL” (Japanese as a Second Language) 
program for foreign children (especially Filipinos, Brazilians, and Chinese). The 
2017 curriculum reform includes “global citizenship” objectives and intercultural 
competences. Japan is a very good choice for a non-European perspective 

Sweden 
  The national curriculum promotes education for global citizenship and 

intercultural diversity as an integral part of the training of students and teachers 

Australia 
  Example: “Intercultural Understanding Capability” was introduced in the 

Australian Curriculum, promoting respect for diversity and relational education 
from primary school onwards. 

Canada 
  Example: Official multiculturalism policy, integrated into the education system, 

through courses on First Nations, Inuit and Metis, plus teacher training in the 
field of cultural diversity and inclusion (Ontario Ministry of Education). 

In Romania, the professional development of pre-

university teachers is regulated by a broad legislative 

framework, consolidated in recent years through 

educational policy documents aligned with European 

trends. Among these, the Pre-university Education 

Law no. 198/2023 stands out, which partially replaced 

the National Education Law no. 1/2011, and which 

underpins the new guidelines on teaching careers, 

skills development, and educational inclusion 

(Parliament of Romania, 2023). The law is 

complemented by a series of specific regulations, 

among which Order no. 7.386/2024 stands out, which 

approves the Profile and Professional Standards of 

Pre-university Teachers, establishing the key 

competencies corresponding to each career stage and 

each educational level. 

In the same register, the Framework Methodology 

on Continuous Professional Development, issued by 

the Ministry of Education in 2023, provides unitary 

benchmarks for the continuous training of teaching 

staff, in correlation with the requirements of the labor 

market and the priorities of inclusive education 

(Ministry of Education, 2023). This regulation is 

reinforced by the Framework Regulation on the 

organization and functioning of pre-university 

education units, adopted by Order no. 4226/2022, 

which details the institutional framework for the 

implementation of training (Ministry of National 

Education, 2022). 

At the same time, Romania has included in the 

National Reform and Resilience Program (PNRR – 

Education Component) a series of strategic measures 

regarding the support of the professionalization of 

human resources in education, with an emphasis on 

digitalization, equity, and quality of the educational 

act (Government of Romania, 2023). In this context, it 

is also worth mentioning the Project of the 

Methodology for the Continuous Training of Teaching 

Staff (Ministry of Education, 2024), which is under 

public consultation at the time of writing this article, 

and which proposes new directions for modernizing 
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the training process, including by valorizing 

intercultural skills and reflective learning. 

This legislative and strategic package reflects the 

constant concern of political decision-makers for 

creating a professional profile of the teaching staff 

capable of responding to the challenges of 

contemporary education, within a coherent 

framework, oriented towards continuous training, 

inclusion, and professional adaptability. 

By correlating the bibliographic contributions, it 

was possible to identify training models relevant to the 

Romanian context, inspired by the experience of other 

educational systems. Thus, the example of Finland 

remains emblematic in terms of the emphasis placed 

on professional autonomy, the integration of research 

into pedagogical practice, and the value of the teaching 

master's degree. In France, the ESPE system (Écoles 

Supérieures du Professorat et de l’Éducation), in its 

form prior to the recent reform, provided a coherent 

framework for initial and continuing professional 

training, with an emphasis on the practical component. 

In Italy, the analysis shows an increased orientation 

towards transversal skills, regulated at the national 

level and approached through a socio-cultural 

perspective. In Romania, the articles in the volumes, 

as well as the updated legislation (OME 4224/2022, 

Law 198/2023, OM 7386/2024) highlight an effort to 

align with European policies, but also challenges 

related to their coherent application in the territory. 

The good practices identified in the literature 

reveal a European trend emphasizing continuous 

professional development as a reflective and 

collaborative process. Mentoring, tandem training, 

and formative assessment of intercultural competences 

highlight that development cannot rely on occasional 

courses, but requires coherence, policies, and 

connection to school realities. The resulting 

conceptual model places the reflective, interculturally 

competent teacher at the center of reform. 

International examples confirm that effective training 

values experience, gives meaning to teaching, and 

strengthens collaborative networks among diverse 

educational actors. 

5. Discussions 

5.1. Reflections on the relevance of the 

conclusions for the Romanian education system 

The results of this study highlight the urgent need 

to anchor teacher training in the multicultural realities 

and in the relational complexity of the current 

educational context. In Romania, new normative 

documents – such as the Pre-university Education Law 

no. 198/2023 and the Professional Profile approved by 

OM no. 7386/2024 – confirm an increased openness 

towards integrating the intercultural dimension and 

critical reflection in professional development. 

However, challenges remain considerable, especially 

in terms of the effective implementation of these 

principles in initial training, but especially in 

continuous training. The study highlights the essential 

role of the reflective teacher and transversal skills as 

catalytic elements for an equitable and inclusive 

education. The relevance of the conclusions is thus 

manifested by their ability to guide the development 

of training policies more adapted to the diverse needs 

of teachers and students in Romania. 

5.2. The potential for adaptation of international 

models. Applicability in the Romanian educational 

system 

Based on the analysis of international conceptual 

models, valuable perspectives are outlined for the 

development of continuous training strategies with 

direct applicability in the Romanian system. The 

reflective teacher model, the integration of emotional 

intelligence and intercultural competences within 

professional training, but also the use of flexible 

curriculum, are directions already tested in other 

educational systems and can inspire contextual 

adaptations in Romania. The analyzed models provide 

a solid comparative basis, which allows the 

identification of transferable good practices. 

In Europe, Finland is recognized for its system 

centered on equity and inclusion, where teachers are 

trained to respond to the needs of students from 

diverse backgrounds. Intercultural education is 

integrated into the national curriculum, and teacher 

preparation for diversity is mandatory. The 

“Multicultural School” program strengthens cultural 

inclusion and supports collaboration with families, 

ensuring that diversity is not only tolerated but valued 

as part of the educational process. Sweden is a model 

of systemic intercultural education, with policies that 

mandate equity and diversity as central to curricula. 

Teacher training includes multicultural pedagogy and 

strategies for inclusive classrooms, especially for 

migrant and refugee children. Schools emphasize 

collaboration with families and communities, 

reinforcing a vision of education as a tool for social 

cohesion and intercultural understanding. 

In France, intercultural education is supported 

through civic education, community projects, and 

public policies aimed at combating discrimination. In 
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France, civic and moral education is used as a tool for 

the formation of a pluralistic collective conscience. 

Schools promote multicultural projects that encourage 

dialogue between cultures, especially in areas with a 

migrant population. Italy, on the other hand, has 

developed training programs for teachers in 

multicultural classroom management and linguistic 

support for newly arrived students. France takes a 

clear and structured approach through the program 

“Éducation à la citoyenneté et à l’interculturalité”, 

which emphasizes pluralism, secularism, and 

combating discrimination, especially in urban areas 

with a migrant population. 

Italy and Poland have invested in preparing 

teachers for multicultural classrooms, offering 

linguistic and psycho-pedagogical support to migrant 

students. In Italy, the National Plan for Intercultural 

Education promotes immigrant integration, with a 

strong focus on teacher training. Poland, pressured by 

the arrival of Ukrainian and Belarusian refugees after 

2022, has developed reactive but significant 

initiatives, though systemic intercultural policies 

remain limited. In Central Europe, Hungary promotes 

intercultural dialogue and minority identity 

recognition in multi-ethnic schools. Programs such as 

the National Roma Integration Strategy and training 

for teaching in minority languages illustrate valuable 

practices. These experiences, though uneven, are 

relevant for Romania, especially in communities with 

Hungarian and Roma populations. 

On other continents, Japan emphasizes teacher 

training for managing diversity in increasingly 

globalized schools. Programs focus on supporting 

migrant and returnee students, integrating Japanese as 

a second language, and preparing teachers for 

multicultural communication. While traditionally 

homogenous, Japan has recently expanded policies to 

foster inclusion, combining language support with 

socio-cultural integration strategies. 

Australia promotes multicultural education 

through national policies addressing linguistic 

diversity and inclusion. Teacher training integrates 

cultural competence, with emphasis on supporting 

students from immigrant families and Aboriginal or 

Torres Strait Islander communities. Curricula and 

training modules highlight equity, respect for 

diversity, and the development of cross-cultural skills, 

ensuring schools function as spaces for reconciliation 

and intercultural dialogue. 

Canada is recognized for embedding 

multiculturalism into its educational system. Teacher 

education includes mandatory components on 

diversity, equity, and Indigenous perspectives. 

Programs promote inclusive curricula and strong 

school-community partnerships. Policies ensure that 

teachers acquire intercultural competencies, enabling 

them to support students from varied cultural and 

linguistic backgrounds in a context where diversity is 

central to national identity. 

As for Romania, a major step in defining the 

normative framework of the teaching profession is 

Order no. 7386/11.11.2024, which approves the 

Profile and professional standards of teachers in pre-

university education. This document aligns the 

Romanian system with European requirements on 

continuous training and quality assurance, explicitly 

integrating multiculturalism into several areas of 

competence. 

Domain 1 – Knowing students and how they learn 

– stresses that a competent teacher understands the 

socio-economic and ethno-cultural environment of 

each child. Competence D1.5 makes explicit reference 

to respect for diversity and managing its implications 

for learning. Similarly, Domain 3 – Designing, 

organizing, and evaluating teaching activities – 

through D3.7, highlights the need to value diversity in 

shaping the learning environment. Domain 4 – 

Supporting learning – adds the teacher’s role in 

compensating for inequities (D4.2), requiring empathy 

and concrete strategies of inclusion. 

Finally, Domain 5 – Ethics, reflexivity and lifelong 

learning – through D5.5, emphasizes participation in 

ongoing professional development adapted to local 

and national priorities. Thus, multiculturalism is 

systematically integrated into all essential pedagogical 

dimensions, shaping a Romanian teacher profile that 

is reflexive, inclusive, and adaptive to a democratic, 

diverse society. 

5.3. Study Limitations 

A significant limitation of this study is its 

predominantly theoretical nature. The analysis is 

based on validated documentary sources, but without 

direct empirical support through quantitative or 

qualitative methods applied in the field (e.g., 

interviews, focus groups, or questionnaires applied to 

teachers). This approach was determined by time 

constraints and limited access to representative 

samples. At the same time, the study did not directly 

track the impact of continuous training on student 

performance, an aspect that would require longitudinal 

research. However, the emerging directions identified 

– in particular the need for intercultural training, 
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reflective practice and coherent policy support – 

provide a solid basis for future empirical research and 

educational interventions. 

6. Conclusions 

In today’s education, marked by mobility, 

pluralism and rapid change, the teacher’s role extends 

far beyond transmitting knowledge. Teachers are 

redefined as agents of educational change – reflective, 

responsible presences able to adapt strategies to 

diverse student needs and to shape inclusive schools. 

This study highlights the need for a flexible 

framework of continuous training, responsive to 

current challenges and focused on transversal skills, 

especially relational and intercultural. Such training is 

not a bureaucratic obligation but a core dimension of 

the profession, part of an evolving career path. 

Authentic professional development requires 

constant updating, reflection and collaborative 

learning, supported by coherent policies and resources. 

Promoting effective intercultural education thus 

involves teachers’ sustained commitment, openness to 

diversity, and their role as catalysts for inclusion and 

equity. In this way, education becomes a powerful 

instrument of social cohesion and democratic 

development. 

7. Future directions 

The perspective offered by this article represents a 

foundation for future research that may deepen the 

complex dimensions of teachers’ professional 

development in multicultural contexts. Several 

directions emerge as particularly relevant: studying the 

impact of continuous training on pedagogical practices 

in schools with high cultural diversity, conducting 

comparative analyses of European educational policies 

to identify models that support intercultural 

competences, and integrating emotional intelligence 

and relational skills into both initial and continuous 

training programs to meet the pressing needs of 

contemporary schools. 

In this framework, priority is given to examining 

the efficiency of continuous training in diverse 

educational environments, through questionnaires 

applied to teachers and qualitative analyses of the 

results; comparing international approaches to 

professional training in order to highlight effective, 

transferable strategies; and embedding relational and 

emotional competences within training structures as an 

essential response to today’s challenges. 

Furthermore, in the broader context of 

digitalization and increased mobility, it is necessary to 

investigate how teachers can be supported to become 

promoters of inclusive, equitable, and reflective 

education. Such research – already envisioned within 

the early stages of doctoral inquiry – may contribute to 

a deeper understanding of formative processes and to 

recognizing the transformative potential of teachers as 

key actors in a pluralistic society. 
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