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m The article proposes a theoretical analysis of the integration of comic-based activities-based activities into

curriculum design, from the perspective of the literature in education and modern didactics. Starting from
the premises of visual pedagogy and multimodal learning, it explores how comics can contribute to the
diversification of teaching strategies, to the increase of students' motivation and to the development of

Keywords: transversal competences. The paper discusses multiple theoretical perspectives on the benefits of using
multimodal text, comics, comics in the educational process, with a focus on their potential to support contextualized learning, critical
curriculum, literacy, thinking and creative expression. It also analyzes examples of good practices and recommendations from the

literature on the applicability of this method in different curricular areas. The aim of the article is to highlight
the relevance of comics as a teaching tool in the context of the new demands of contemporary education,
marked by digitalization, diversity and the need to personalize learning. The conclusions drawn on the basis
cycle, integrated learning of the analyzed studies support the integration of this technique in modern curriculum design, as a valuable
resource for optimizing the educational act.

curriculum paradigms,
developmental curriculum

1. Introduction

The changes in today's society, dominated by  modernization of education in an inclusive and
technology, visual communication and the speed at  differentiated framework.
which information is transmitted, require a

- : . . 2. Theoretical foundation
reorganization of the way in which pupils are

supported in the development of key competences. The concept of multimodal literacy, according to
Literacy, in a broad sense, involves more than the  Kress and van Leeuwen (2006), refers to the ability of
ability to read and write - it includes understanding,  individuals, and in this study we refer to fourth
interpreting and creating multimodal messages. graders, to interpret and produce meaning using

combinations of text, image, sound and other modes
of communication. This approach reflects the reality
of modern communication and the need to integrate a
variety of teaching methods. According to the
Praxiological Dictionary of Pedagogy (Bocos, 2016),
multimodal literacy involves the ability to interpret
and produce messages through a variety of meaningful
codes - linguistic, visual, auditory or spatial. Also,
according to the Dictionary of Pedagogical Terms
(Cristea, 1998), literacy is defined as a complex skill
With this in mind, this article aims to investigate  of receiving, processing and expressing information,
how comic-based activities can be integrated into  essential for the formation of autonomy in learning.
curriculum design. Emphasis will be placed on the
development of literacy skills at the fourth grade level,
through concrete activities, progressively adapted to
the curricular requirements, but also by presenting
examples of good practices that can contribute to the

In this sense, the comic-based activities becomes
an educational tool with multiple valences:
accessibility, expressiveness, motivational and
adaptable. More than a source of entertainment, the
comic-based activities enables complex content to be
conveyed through a combination of image, text and
symbol. It is a form of communication that requires
critical thinking, creativity, empathy and the ability to
synthesize.

Effective communication is essential for building
a positive relationship between teachers and students.
Panisoara (2004) emphasizes the role of
communication as a means of preventing conflict,
supporting cooperation and strengthening a climate
conducive to learning. Through the use of appropriate
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interaction strategies, the teacher can contribute to a
balanced atmosphere together with the students,
encouraging their expression and involvement.
According to the Praxiological Dictionary of
Pedagogy (Bocos, 2016), educational communication
is the process of bidirectional transmission of
messages in order to achieve instructional-educational
objectives, with an emphasis on receptivity and
cooperation.

Managing conflict, especially in non-formal
activities, requires empathic communication skills.
Bocos, Gavra and Marcu (2008) emphasize the
importance of open dialogue and active listening to
maintain a positive climate conducive to the
development of interpersonal relationships in school.

Modern teaching involves, beyond teaching, the
coordination and management of complex educational
activities. According to the Praxiological Dictionary
of Pedagogy (Bocos, 2016), non-formal activity is an
intentional form of learning, organized outside the
formal system, but which contributes significantly to
the development of students' competences. In the
collective volume School Manager. Aspecte formativ-
applicative, coordinated by Herlo and Roman (2008),
the authors emphasize the importance of managerial
competences in teacher training, especially in the
organization of educational projects, including non-
formal ones. Roman (2008), one of the main authors
of the volume, emphasizes the practical-formative
dimension of the educational act, highlighting the need
for permanent adaptation of teaching methods to the
realities of contemporary schools. This organizational
component supports the creation of a coherent
educational framework adapted to pupils' real needs.

Interactive instruction, as described by Bocos
(2002), emphasizes the active involvement of
students, stimulating reflection, autonomy and critical
thinking. This approach is supported in non-formal
activities, where learning occurs through direct
experience and collaboration. Kovacs (2023) points
out that fluency in oral reading does not automatically
guarantee  comprehension, and the balanced
development of  fluency, expressivity and
comprehension is essential for students' reading skills.

In the perspective of integrated learning, Roman
(2014) describes it as an alternative to traditional
compartmentalization, favoring the transfer of
knowledge in real contexts and the development of
transversal thinking. The term “didactic design”,
according to the Praxiological Dictionary of Pedagogy
(Bocos, 2016), designates the process of
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systematically planning educational activities, with a
focus on objectives, content, methods and assessment.
Roman and Balas (2014) emphasize the importance of
adapting these stages to students' needs and promoting
a framework centered on key competences. From a
psychological perspective, Dughi and Roman (2012)
highlight the role of motivation, attention and
emotions in learning effectiveness - factors defined in
the literature as fundamental internal determinants for
initiating and sustaining learning behavior (Cristea,
1998).

Vygotsky (1978) emphasizes the social and
cultural nature of learning, suggesting that with visual
support in the ZDP, students can reach higher levels of
development. The comic-based activities, combining
the linguistic and iconic code, thus becomes a relevant
teaching aid, especially for constructing meaning in an
accessible way. Gardner (1993), through the theory of
multiple intelligences, advocates the importance of
visual-spatial intelligence in meaningful learning, and
the comic-based activities capitalizes precisely this
form of information processing.

Olga Chis, coordinator of the guide “Creativity in
primary education” (2024), emphasizes the
importance of creative and multimodal practices in the
training of students, stating that they contribute to the
development of critical thinking, personal expression
and self-motivation - essential objectives for comic-
based activities activities. Also, Ramona Radut-
Taciu's involvement as a mediating teacher - together
with Chis and Bocos (2012) - shows that
communication skills and establishing an inclusive
classroom climate are complementary to creative
activities, thus facilitating the implementation of
comics in an effective and empathic way.

According to Bocos (2019) and Ciolan (2008), the
educational approach should be centered on the
learner, their experiences and interests. Comics offer
an innovative and accessible methodological
framework that stimulates expression, empathy and
critical thinking. The study by Ozdemir and Eristi
(2023) demonstrates the positive impact of comics on
academic motivation and performance, as well as on
the development of creative and conceptual thinking.
Edmunds (2021) in turn argues that comics foster
argumentative expression and critical thinking.

The European Reference Framework of Key
Competences (2020) promotes the development of
literacy, critical thinking and lifelong learning, which
are essential for active participation in society.
Romanian curricular documents (Ministry of
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Education, 2021) support the development of students'
ability to produce and interpret multimodal messages,
thus integrating literacy into contemporary digital and
visual reality.

Inclusive education means recognizing diversity
and adapting the educational process to the
particularities of each student. Comics, through their
multimodal nature, allow for the personalization of
learning, facilitating access to content also for students
with difficulties or high potential (UNESCO, 2017).

From O'Rourke and Byrne's (2020) perspective,
comics stimulate visual perception, sequential
thinking and individual expression, becoming an
effective means of developing multimodal literacy.
Frey and Fisher (2008) emphasize that, in a visual
world, visual literacy is fundamental to
comprehension, vocabulary and critical expression,
and the comic-based activities thus becomes a
valuable tool to support inclusion and reflective
thinking.

In the international literature, multimodal literacy
is recognized as an essential component of the modern
curriculum. Komninos and Starc (2024), in their
volume Multimodal Literacy in Education, highlight
how multimodal texts - such as digital posters, mini-
comics and audio-visual materials - stimulate critical
thinking and student engagement in traditional subject
learning. At the same time, Komninos (2023) details
the importance of semiotic reflexivity and conscious
sign analysis in the case study “Tracking Multimodal
Literacy in Schools”, suggesting that students develop
“metasemiotic awareness” when systematically
exposed to visual and symbolic languages. These
insights confirm the value of comics as a technique
that offers an authentic framework for visual literacy
and multimodal interpretation, aligning with the
inclusive and personalized vision you propose in this
article.

International literature also  supports the
importance of multimodal literacy in education,
especially for emergent bilingual learners. Sally A.
Brown and Ling Hao (2022) show how children learn
visually and audio simultaneously, using pictures,
symbols, and text, in activities that stimulate both
cultural identity and meaning-making. Their study
emphasizes that these types of practices help students
develop a positive literary identity and personal
narrative style (Brown & Hao, 2022). These insights
perfectly complement the multimodal view promoted
through comic book activities, providing a solid
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international basis to support the arguments in the
article.

Worldwide, numerous studies confirm the positive
effects of comics on learning. The meta-analysis by
Ozdemir and Eristi (2023), mentioned above, is
reinforced by a similar study showing that the use of
comics improves both cognitive performance and
students' positive attitude towards learning. In the
learning of biology concepts, Topkaya and coworkers
(2023) found a significant increase in retention and
comprehension after using digital comics. In addition,
integrative reviews on the use of comics in K9
education (Wallner & Eriksson Barajas, 2020)
emphasize their potential in enhancing understanding,
especially in collaborative learning and in
transdisciplinary contexts. Chua (2020) emphasizes
that teachers' attitudes are crucial: a qualitative study
found that while recognizing the didactic value,
teachers face a lack of adequate resources and a
cultural stigma attached to comics as ‘childish
material’. So comics are not just a creative tool, but a
pedagogically  validated resource capable of
stimulating literacy, motivation and critical thinking
among fourth graders.

3. Methodology and applicability

In the framework of the research, an optional
curricular offer was designed and implemented for the
fourth grade, entitled “My Comic Strip - The Good of
Others Gives Us Momentum”. This optional,
approved and implemented within the Baptist
Theological High School “Alexa Popovici” in Arad,
has an integrated character and is part of the curricular
areas “Language and Communication”, “Man and
Society” and “Technologies”. Structured over one
school year, with a frequency of one hour per week,
the course capitalizes on the comic strip technique as
a transdisciplinary educational tool, aimed at
developing literacy, communication, critical thinking
and social and civic competences of the students.

The curriculum has been built according to the
competency-based curriculum design model and is
aligned with the Council of the European Union
Recommendation on key competences for lifelong
learning (2018/C 189/01). Through integrated
activities with transdisciplinary valences, the aim is
both to achieve multimodal literacy of students and to
cultivate prosocial attitudes, empathy, tolerance and
expression through visual and verbal means.

The general objectives of the program are:
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= Developing the ability to understand, interpret and
evaluate multimodal texts;

= stimulating expression in a variety of contexts
through words and images;

= promoting self-awareness and harmonious

relationships with others.

The proposed activities emphasize collaboration,
exploration, reflection and valuing individual
differences, encouraging students to become active
and conscious communicators in the increasingly
visual world we live in.

The optional curriculum “My Comic Strip - The
Good of Others Gives Us Momentum” aims to
develop key competences for primary school pupils,
by capitalizing on the comic strip as a multimodal
educational tool. The curricular structure focuses on
three complementary areas of development: literacy,
communication and self-awareness.

3.1. Developing literacy skills through comics

This dimension aims to develop pupils' ability to
understand, interpret, reflect on and evaluate messages
constructed in a multimodal format. Students are
familiarized with the vocabulary specific to comics,
learn to recognize the structure and conventions of the
genre (frames, lines, sequentiality) and are stimulated
to identify the relationship between text, image and
narrative content.

Proposed activities include: listening and viewing
of audio-visual material, analysis of the structure of
comics, aesthetic and functional reading of picture
books, comparison between visual and verbal texts,
decoding and expression of graphic messages in
spoken language.

3.2. Developing communication skills through
comics

This strand aims to develop linguistic and graphic
expressivity by developing coherent, clear and
context-appropriate messages. Pupils are encouraged
to construct narratives in a classical format and then
translate them into comic strips, using symbols,
narrative structures and visual expression. They work
with different textual types (narrative, descriptive,
persuasive) and use multimedia elements and modern
means of communication in the drafting process.

Examples of activities include: writing thematic
comic strips, making posters and posters with
educational messages, oral presentations of their own
creations, expressing opinions to peers, participating
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in debates and working in a team to produce a weekly
comic strip dedicated to recent events in the life of the
school.

3.3. Stimulating self-awareness and positive
relationships

This dimension aims to develop social-emotional
skills, through activities that foster empathy,
cooperation and critical thinking. Pupils are
challenged to reflect on their own and others'
behaviors, to analyze moral situations, to express their
emotions and to understand the perspective of others.

Activities include: role-playing, small group
discussions based on real-life situations, exercises to
identify individual and collective needs, reflecting on
the messages conveyed through text and images,
giving and receiving constructive feedback, valuing
the qualities of peers through drawing and storytelling,
and creating ethical and civic comics.

The optional content has been selected to support
the development of critical thinking, multimodal
literacy and creative expression in a framework
accessible to fourth graders. They are organized
around thematic axes of personal and social relevance:

= Language functions: oral and written expression
exercises in various contexts, describing personal
experiences and concrete situations (events,
charitable activities, films, books), initiating and
sustaining a dialog, role-playing in theater games.

= Diversity of texts: use of comics, graphic novels,
posters, leaflets, brochures, but also digital formats
such as cartoons, commercials, filmed scenes or
web pages.

= Communication in real-life contexts: expressing
emotions, recognizing and respecting the needs of
the group, using a combination of verbal, non-
verbal and para-verbal language, expressing ideas
and personal feelings through drawing and artistic
language.

These contents support a transdisciplinary
approach and promote a functional education, applied
to the student's daily life.

The educational strategy is built on a competency-
centered model adapted to the age and developmental
particularities of primary school pupils. The emphasis
is on active learning through discovery and experience
in collaborative and playful contexts.

Teaching methods used include:
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= Role play, graphic facilitation, brainstorming,
debate, visual storytelling;

= modern methods: project, case study, simulation,
improvisation;

= collaborative techniques: pair and team work, peer
feedback, creative portfolios.

Teaching materials include a variety of visual and
multimedia resources: worksheets, printed comics,
posters, picture books, videos and interactive
platforms.

Pupils are encouraged to create their own comics,
either in classic or digital format, documenting events
relevant to the school community and reflecting on the
values expressed. The final products of the activity
will be brought together in a collective comic book and
an illustrative chronological timeline of the school
year.

The assessment is predominantly formative,
aiming at individual progress and group cooperation.
Various methods are used:

= oral (conversations, explanations, retellings),
= written (original creations, reflection sheets),

= practical (comic
interpretations),

strips,  posters, graphic

= complementary (systematic observation,
portfolios, evaluation sheets, questionnaires and
literacy tests).

Assessment is continuous, adapted to the pace of
each student and geared towards enhancing creative
potential, clear expression and engagement in the act
of communication.

Through its structure, the optional “My Comic
Strip - The Good of Others Gives Us Momentum”
offers an innovative learning framework, combining
literacy with empathy, communication with artistic
expression, and moral development with play and
creativity. This educational approach responds to the
current needs of students and reinforces the school's
role in shaping active, expressive and engaged
citizens.

4. Discussions

The activities carried out in the framework of the
optional “My Comic Strip - The Good of Others Gives
Us Momentum” have highlighted a remarkable
educational potential in the development of literacy
and communication skills of primary school students.
Systematic  observations made during the

Educatia 21 Journal, 31 (2025) Art. 42, Page | 399

implementation show that the use of comics as a
learning  tool fostered active participation,
personalized expression and a genuine reflective
process among pupils.

Firstly, the visual nature of the comic-based
activitiess supported textual comprehension and
facilitated the understanding of abstract concepts
through image mediation. Pupils had the opportunity
to express their ideas in a multimodal format, in which
word and image coexisted to coherently convey
thoughts, moods and beliefs. This approach resulted in
an expressive liberation of the students, encouraging
both extroverted and reserved students to engage in the
communication process.

In addition, the peer-review sessions organized
during the activities had a major impact on the learning
process. Pupils were guided to give and receive
constructive feedback, to identify strengths and areas
for improvement in their peers' work and to reflect
critically on their own products. This process led to an
increase in confidence of expression, a development of
active vocabulary and a maturation in the way they
argue and evaluate.

The graphic styles adopted by the pupils
highlighted diversity in the expression of emotions,
aesthetic preferences and levels of understanding.
From intricately drawn scenes to minimalist but highly
symbolically charged expressions, each creation
reflected its own stylistic identity, allowing multiple
readings of the messages. This variety was capitalized
in the realization of the class magazine, a collaborative
final product with not only an educational but also an
identity function. The magazine became a symbol of
collective work, individual progress and group
cohesion.

On the whole, the activities carried out within the
framework of this optional have shown that the comic-
based activities is not just an alternative educational
support, but a transformative tool, capable of
energizing the teaching process and supporting the
overall development of students. In addition to
progress in literacy, positive effects on cooperation,
empathy, emotional expression and the ability to
manage divergent points of view were also observed.

5. Conclusions

Integrating comics into curriculum design aimed at
developing literacy skills is not only a viable
pedagogical option, but a necessity adapted to the
realities of contemporary education. Based on solid
theoretical perspectives (Vygotsky, Gardner, Ciolan,
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McCloud) and European recommendations on key
competences (Council of the European Union, 2018),
this approach combines multimodal literacy with
creative expression in a format that is accessible and
motivating for students.

An aspect that reinforces our conclusions is the
study conducted by Cosarba and Roman (2021), which
highlights the decreasing motivation of primary school
teachers to organize non-formal activities due to lack
of institutional recognition and support. This trend
underlines the urgent need for clear and consistent
measures to encourage teachers to propose alternative
educational contexts with a real impact on pupils'
training.

From a practical perspective, the application of the
optional ‘My Comic Strip - Other People's Good Gives
Us Momentum’ demonstrated the significant potential
of comics in stimulating written and visual expression,
developing critical thinking and civic awareness. The
themed worksheets provided varied contexts for
exploring message, emotion, persuasion and
collaboration, facilitating active learning and peer
interaction through activities such as peer-review,
editorial projects and rendering affective states
through drawing and text.

Direct observations made during the optional
showed a visible increase in student engagement, a
richer vocabulary, better organization of ideas, as well
as more coherent, empathetic and confident
expression. The final products - in particular the class
magazine and the thematic comics - reflected not only
academic achievements but also relevant personal and
social values, reinforcing a sense of belonging and
self-confidence.

Thus, the comic-based activities becomes a
transformative educational medium, moving from the
mere reception of content to the meaningful
construction of meaning, with the active involvement
of the student as author, interpreter and evaluator of
his/her own learning process.

In conclusion, comics deserve a more visible and
constant place in the Romanian curriculum, not as a
decorative or relaxing element, but as a strategic
didactic tool, an integral part of a pedagogy centered
on competences, on the multimodal reality of today's
world and on the needs of today's child - who learns
visually, collaborates naturally and expresses himself
authentically.
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