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The present study investigated the expectations and concerns of future teachers in Romania, aiming to identify 
their needs during the transition from student status to that of a teaching professional. The research was 

conducted through an online questionnaire distributed to 90 participants, students preparing to become 
teachers. The results revealed that their most significant concerns were related to classroom management, with 
31.5% of respondents considering this aspect one of the most significant challenges. Additionally, 22.2% of 
the students highlighted difficulties in collaborating with parents, suggesting a need for training in 
communication and building trustful relationships with students' families. Another significant issue is the 
heavy workload (10.3%), reflecting concerns about administrative tasks and balancing professional and 
personal life. In contrast, positive expectations are centered around the desire to inspire students and apply 
innovative teaching methods, with 40% of students considering interaction with students as essential to their 
teaching activity. Based on these results, it is evident that future teachers need continuous professional 

development, including in student behaviour management, communication with parents, and streamlining 
administrative tasks, to ensure a successful transition to a teaching career. 

1. Introduction  

The transition from student status to teacher status 

can be a significant challenge. Since the process 

involves acquiring theoretical knowledge and adapting 

to a different professional reality, it requires a 

profound transformation of one's identity and 

understanding of teaching. However, this change is not 

always easy to achieve, as the Romanian education 

system may offer fewer opportunities for continuous 

professional development and support in the early 

years of one's career, making integration into the 

teaching role more difficult. 

In the Romanian educational system, there are no 

legislative documents that clearly define the 

assignment of a mentor for a novice teacher, with this 

aspect remaining at the discretion of each school 

institution. However, some schools have implemented 

informal mentoring programs, where experienced 

teachers guide new colleagues, providing them with 

support and feedback. Nevertheless, the lack of a 

uniform legislative framework can lead to 

inconsistencies in how this process is applied, varying 

from one school unit to another. 

The present study aims to contribute to 

understanding the factors that, on one hand, hinder the 

transition from student status to that of a novice 

teacher and, on the other hand, make this transition 

less worrisome. Specifically, we seek to identify the 

expectations of graduates from higher education 

institutions with a pedagogical profile, the feelings 

they associate with the thought of transitioning to the 

role of a teacher, the positive aspects they expect to 

encounter while practicing the teaching profession as 

well as the challenges or concerns they associate with 

it. Finally, we aim to explore whether students 

communicate with other teachers about the teaching 

experience in this field. 

2. Theoretical foundation 

The framework methodology regarding the 

mobility of teaching staff in pre-university education 

establishes regulations regarding the conditions for 

filling vacant or reserved teaching positions, the 

organization and implementation of mobility stages 

for teaching staff in this sector, the employment of 

teachers, and the procedures for their dismissal. 

Although there is a considerable volume of studies 

on the initial training of teachers, small-scale studies 

are much more common than more extensive or long-

term ones. It is suggested that this phenomenon results 

from teacher training not being a priority field for 

research funding (Cochran-Smith & Zeichner, as cited 

in Grundnoff, 2007). Furthermore, a detailed literature 
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analysis reveals significant differences in 

methodology, research methods, and conceptual 

definitions used by different authors. For example, 

studies on teacher training do not always provide 

detailed information about the characteristics of the 

programs or the students, making it difficult to 

compare the impact of different types of programs on 

the transition and development of novice teachers. 

Additionally, comparing the results of “induction 

programs” is complicated because the term 

encompasses a wide range of approaches, from short 

courses to systematic programs with trained mentors. 

Given the diversity of approaches in the literature, we 

established strict criteria to decide which works would 

be included in the literature review. The essential 

factor for inclusion was the relevance of the studies to 

our research questions. We included conceptual 

works, official documents, and guidelines while 

excluding works that lacked empirical foundations or 

provided insufficient descriptions of methodology, 

methods, and conceptual definitions (Grundnoff, 

2007). 

In a study by Capel (1998), the theoretical 

framework proposed by Fuller and Bown (1975) is 

outlined. They proposed a three-stage theoretical 

framework to describe teacher development in 

response to critiques of teacher training programs. 

They highlighted both the lack of a clear 

understanding of the characteristics and dispositions 

necessary to succeed as a teacher and a gap in research 

regarding the effectiveness of teacher training 

programs. Their immediate goal was to improve the 

design of interventions in training programs, while the 

ultimate objective was to support the development of 

a framework to help teachers become more 

"autonomous, fulfilled, and effective" in their work. 

Based on Fuller’s earlier research (1969), they 

proposed three stages of learning in teaching: the first 

stage focuses on survival and establishing a 

professional identity, the second on mastering 

teaching techniques, and the third may lead to rigidity 

or a more significant concern for the impact on 

students. Although Fuller and Bown (1975) used the 

term "stages," they noted that they could not determine 

whether these stages are entirely distinct or 

overlapping, nor whether teaching effectiveness 

directly depends on a specific stage, given the 

available research. 

Becoming a teacher involves transitioning from 

initial training to the teaching profession. This 

transition entails a significant shift in roles, moving 

from the theoretical learning of teaching to learning 

through direct classroom experience, facing the daily 

challenges of school and the classroom (Feiman-

Nemser, 2000, as cited in Wanzare, 2007). According 

to Feiman-Nemser (as cited in Wanzare, 2007; Sutton 

& Griffin, 2000), this process involves the 

development of a professional identity and 

constructing one’s teaching practice. 

However, for most novice teachers, this change is 

not easy and often does not occur smoothly, being 

marked by difficulties that are not always under their 

control, especially in the first year of teaching. They 

face challenges that affect their performance; in this 

context, it is often difficult to assess their success. The 

first year of teaching is described as extremely 

important for novice teachers' professional 

commitment decisions, but also for developing their 

confidence as professionals in training. Additionally, 

this year is seen as a period of significant challenges 

and as an opportunity for growth, often the most 

difficult and sometimes the most traumatic for them. 

Many novice teachers face the risk of abandoning their 

careers in education during this period, mainly due to 

the specific issues they encounter in their first years of 

practice. Therefore, the transition from initial training 

to the classroom is a period of profound 

transformation and a defining stage in novice teachers' 

learning (Rust, 1994; Wanzare, 2007). 

Emerging themes related to the imbalance 

experienced by novice teachers include (1) Imitation 

as apprenticeship, (2) Negotiating authority, (3) 

Creating boundaries but not walls, and (4) Resilience 

and resolution. These themes are interconnected with 

the experience of professional novelty and the 

inevitable "on-the-job learning," which involves a 

continuous renegotiation of relationships with the 

world, with others, and with oneself within the context 

of the new professional identity (Cook, 2009; 

Lindqvist et al., 2023).   

A recent study published by Bobocea (2024) 

highlights the main factors contributing to the 

difficulties faced by future teachers in the learning 

process, such as adapting to a dense and 

predominantly theoretical curriculum, the lack of 

practical educational experience in academic settings, 

the development of pedagogical competencies 

alongside academic ones, stress generated by 

assessments, or managing the anxiety associated with 

the role of a teacher. Preliminary results suggest that 

cognitive, emotional, and motivational difficulties are 

exacerbated by the absence of adequate support 

mechanisms and the dissonance between the 
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pedagogical theory learned and the realities 

encountered in the classroom. 

Given the above, the research and theoretical 

frameworks analyzed emphasize the complexity of 

teacher training and the challenges faced in 

transitioning from initial training to the teaching 

profession. Although progress has been made in 

developing training frameworks, cognitive, emotional, 

and motivational challenges remain significant, and 

adapting to the realities of schools and classrooms is a 

challenging, yet essential process. Inadequate support 

mechanisms and the discrepancies between learned 

theory and actual educational practice can amplify 

these difficulties. The studies and conclusions 

presented can serve as an important starting point for 

adjusting and improving teacher training strategies, 

aiming to support better novice teachers' development 

and integration into their profession. 

3. Research methodology 

3.1. The Purpose of the study: 

 This study aims to explore the perspectives and 

expectations of students enrolled in pedagogical 

faculties regarding their transition from student status 

to novice teacher status. Through this research, we 

seek to understand students' expectations and concerns 

regarding the first steps in their teaching careers. The 

study aims to explore the perspectives and 

expectations of students in pedagogical faculties 

regarding their transition to novice teacher status, 

identifying the challenges and opportunities 

encountered in this process. 

3.2. Methodology: 

The present study is investigative research 

conducted through a questionnaire consisting of a 

series of 8 key open-ended questions. The 

questionnaire was distributed online, and 90 students 

from Romania who are preparing to become teachers 

responded to it. These students were from both 

undergraduate and master's programs. The main 

instrument used in this research was the questionnaire, 

which focused on expectations, feelings, advantages, 

and challenges related to the teaching profession. The 

participants' responses were anonymous, and 

participation was voluntary. 

3.3. Research questions: 

Q1. What are the positive expectations of students 

regarding their transition from student status to that of 

a novice teacher?   

Q2. What are the concerns of students related to 

the transition to the teaching profession?    

Q3. What are the needs of students for a successful 

transition into a teaching career? 

4. Results  

4.1. Interpretation of the Demographic Data of the 
Research Participants 

All responses were analyzed and grouped based on 
the codes extracted through the analysis, resulting in a 
series of frequency tables that highlight the factors 
influencing the transition from student to teacher 
status. 

The research findings indicate that, as summarized 
in Figure 1, the majority of students preparing to 
become teachers are female. 

Figure 1 
Biological gender of students preparing to become teachers 

 

Additionally, the majority of those who participated in the 

research are 87.8% (79) between the ages of 20 and 30, 8.9% (8) 

between the ages of 30 and 40, and only 3.3% (3) are under 20 

years old. In Figure 2, in which are summarized the research 

results, which highlight that the majority of those preparing to 

become teachers are between the ages of 20 and 30, with no 

individuals over the age of 50 in the targeted sample. 

Figure 2 
Age range of students preparing to become teachers 

 

4.2. Interpretation of the responses to the 

questionnaire questions 

Q1. What are the positive expectations of students 

regarding their transition from  student status to 

that of a novice teacher? 

59%
41%

Female Male

3%

88%

9%

under 20 years old

between the ages of 20 and 30

between the ages of 30 and 40
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The responses of future teachers regarding their 

positive expectations about practicing this profession 

are grouped in Table 1. The most frequently used 

expressions referred to interaction with students (e.g., 

"The possibility of discussing values with students, 

opening their horizons, and helping them ask essential 

questions about life and beliefs"; "Interaction with 

students, how others will perceive me"; "I am excited 

by the thought that I can be around children and teach 

them"). 

Table 1 
Frequency of positive expectations of students preparing to become 
teachers regarding the practice of this profession 

Positive expectations n % 

Interaction with 

students/children 

78 40% 

Conveying knowledge to others 46 24% 

The possibility of inspiring 

students 
38 19,8% 

Preparing and designing 

lessons 

15 7,85% 

Discovering new teaching 

methods 

7 3,66% 

Learning together with students 5 2,61% 

Personal rediscovery in the role 

of teacher 

2 1,04% 

Total 191 100 

Future teachers have clear and enthusiastic 

expectations regarding their teaching practice. Most of 

them, approximately 40%, consider direct interaction 

with students to be a central aspect of the teaching 

profession. They wish to have open and sincere 

relationships with children, helping them grow 

academically and as individuals. They want to create a 

positive learning environment based on trust and 

mutual respect. In second place, with 24%, is the 

desire to pass on their accumulated knowledge to 

students. This shows that future teachers are dedicated 

to education and know their responsibility to help 

children learn and progress. They place great 

importance on the fact that they are the ones who can 

make a difference in their student's development. 

Another important point for them is the ability to 

inspire students, wanting to stimulate their curiosity 

and interest in learning. Nearly 19% of future teachers 

mention this desire. They envision themselves 

teaching and serving as role models for students, 

encouraging them to push their limits. Furthermore, 

7.3% of future teachers emphasize the importance of 

being able to create and design lessons that are not 

only useful but also engaging. The search for 

innovative methods to keep students engaged is of 

great interest to me. Even so, 3.66% of future teachers 

are attracted to discovering new teaching methods, 

learning, and improving their pedagogical skills. 

Almost 2.6% see this field as an opportunity to learn 

alongside students. In comparison, 1.04% know this 

profession will also offer them personal rediscovery 

and continuous development in their educator role. 

In conclusion, the results show that future teachers 

are highly motivated and hopeful, intensely focused on 

interacting with students, transmitting knowledge, and 

developing a positive and innovative learning 

environment. 

Q2. What are the concerns of students related to 

the transition to the teaching profession?   

The responses of students preparing to become 

teachers regarding the challenging expectations of 

practicing this profession are grouped in Table 2. The 

majority of them consider that the most challenging 

experiences will relate to classroom management (e.g., 

"I think I will not be able to manage the classroom 

properly, as well as the relationships with parents"; 

"Classroom management and finding a balance 

between authority and closeness with students"; "I am 

afraid I will not be able to manage all the requirements 

effectively and will have difficulties maintaining 

discipline in the classroom"). 

Table 2 
Frequency of negative expectations of students preparing to 

become teachers regarding the practice of this profession 

Negative expectations n % 

Classroom management difficulties 64 31,5% 

A large group of students 47 23,1% 

Parents who do not want to 

collaborate 
45 22,2% 

High workload 21 10,3% 

Working with students with special 

educational needs   
14 6,9% 

Lack of integration in the workplace 8 3,9% 

Job instability 3 1,5% 

Finances 1 0,5% 

Total 203 100 

Given the frequency of negative, challenging 

expectations in Table 2, several concerns stand out 

when future teachers think about these aspects of the 

profession. The first and most frequent is the difficulty 
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of classroom management. Nearly a quarter of them, 

31.5%, fear they cannot control a group of students, a 

significant challenge for a teacher just starting their 

career. The next concern, with 23.1%, is related to the 

large group of students. Many future teachers feel 

overwhelmed by the idea of being responsible for 

many children, which may make it harder to pay 

attention to each student individually and ensure that 

everyone is engaged in activities. Another significant 

aspect mentioned by 22.2% of respondents is the 

difficulty of collaborating with parents. Many expect 

some parents to be hard to approach or unwilling to 

collaborate for the child's well-being, which could 

hinder communication and the student's progress. 

Further, 10.3% of future teachers worry about the 

immense workload. Lesson preparation, assessments, 

and other responsibilities may seem overwhelming, 

and balancing work and personal life could become 

challenging. Additionally, 6.9% of teachers fear 

working with students with special educational needs 

(SEN), believing they will face difficulties providing 

adequate support to these students, who may require 

more attention and patience. Fewer, but still 

significant, are those who fear a lack of workplace 

integration (3.9%) or job instability (1.5%). These 

concerns are related to uncertainty in the teaching 

career, such as possible job changes or the lack of a 

stable and supportive environment. Finally, a small 

portion, only 0.5%, are worried about finances, 

believing that the salary will not be enough to support 

their or their family’s needs. These are the primary 

fears and concerns of future teachers, who, despite 

their enthusiasm, are aware of the challenges that will 

come with their beginnings in the teaching profession. 

Q3. What are the needs of students for a successful 

transition into a teaching career? 

 In the context of students' transition to the 

teaching career, analyzing their expectations and 

concerns becomes essential for understanding their 

educational and professional needs. According to the 

collected data (Tables 1 and 2), future teachers are 

affected by various factors that directly influence their 

career success. Their expectations are unevenly 

distributed between the positive and negative aspects 

of the profession, reflecting their diverse and complex 

needs. 

One of the biggest fears expressed by future 

teachers is related to classroom management. Nearly 

31.5% of respondents mentioned that controlling and 

organizing a classroom is a significant challenge. This 

concern reflects a reality many teachers face at the 

start of their careers, which is a fundamental aspect of 

teaching. In light of this, future teachers need 

continuous training in classroom management, which 

should include explicit strategies for maintaining a 

positive learning environment, managing behavioral 

diversity, and developing techniques to motivate 

students. Furthermore, support and mentoring from 

experienced teachers are essential to help new teachers 

adapt more quickly and build confidence in their 

classroom management skills. 

Collaboration with parents is another significant 

aspect of a successful transition into the teaching 

career. Nearly 22.2% of students expressed concern 

about parents who are unwilling to collaborate. This is 

an important factor influencing student performance 

and the overall educational climate. Future teachers 

need specific training in communication with parents, 

including developing conflict resolution skills and 

managing complex relationships. Courses or 

workshops addressing these topics are essential for 

helping teachers build trust-based relationships with 

parents and improving collaboration between school 

and family, which is crucial for student success. 

 Moreover, managing a large workload represents 

another concern. Nearly 10.3% of students mentioned 

this issue as a source of worry. Teaching activities, 

lesson preparation, student assessments, organizing 

extracurricular activities, and others can quickly lead 

to overwhelming feelings. This suggests an urgent 

need for support in time management and efficient 

work organization. Future teachers must learn to 

prioritize tasks, apply techniques to streamline 

administrative and teaching processes and maintain a 

balance between their professional and personal lives. 

These skills should be part of their ongoing 

professional development. 

Future teachers also wish to inspire students and 

apply innovative teaching methods. Nearly 20% of 

them believe that their success in their careers depends 

on their ability to motivate and stimulate critical 

thinking in students. In this context, there is an evident 

need for continuous training in innovative teaching 

methods. This should include modern educational 

technologies, interactive learning methods, and 

personalized approaches that cater to each student's 

needs. Future teachers must learn to apply these 

techniques during their training phase to implement 

them effectively in their teaching sessions. 

Thus, future teachers must have pedagogical skills 

and be good communicators. These skills are reflected 

in their desire to interact positively with students and 
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build trust-based relationships, as well as in their 

ability to collaborate with parents and colleagues. 

Training in effective communication should be an 

essential component of their preparation, emphasizing 

active listening techniques, conflict management, and 

problem-solving. 

For students' transition to the teaching career to be 

successful, they must receive comprehensive training, 

including pedagogical skills and competencies in 

classroom management, effective communication, and 

managing relationships with parents. Additionally, 

ongoing training sessions are necessary to enable them 

to apply innovative teaching methods and improve 

their time and workload management skills. 

Continuous support from mentors and experienced 

colleagues is essential during this adaptation period, 

ensuring a smoother and more effective transition to 

the teaching profession. 

5. Discussions 

The research shows that future teachers have a 

series of expectations and concerns that significantly 

influence their transition from student status to that of 

a teaching professional. Classroom management and 

controlling student behavior are considered by nearly 

32% of participants to be one of the biggest challenges. 

This suggests that, although future teachers know the 

importance of maintaining a disciplined environment, 

there is a general uncertainty regarding applying 

effective student behavior management techniques. 

This concern highlights the need for continuous 

training and mentorship sessions that help future 

teachers develop effective strategies for maintaining 

discipline and creating a positive learning 

environment. 

Collaboration with parents represents a significant 

concern for 22.2% of students, indicating difficulty 

building productive relationships with students' 

families. This may reflect a lack of preparation 

regarding communication and negotiation skills with 

parents, essential for success in education. To support 

this transition, teacher training programs must include 

modules that address collaboration with parents and 

their involvement in the educational process. Training 

in conflict resolution and building a trustful 

relationship with parents could contribute to a 

smoother and more effective adaptation to the teaching 

role. 

Additionally, the large workload is another 

significant issue, mentioned by 10.3% of participants. 

They face a considerable administrative burden, 

including lesson preparation and student assessment, 

which can lead to burnout. To address this need, it is 

essential to invest in training future teachers to manage 

time and administrative tasks more efficiently. 

Furthermore, integrating modern learning methods 

and using educational technologies could help 

streamline the teaching and assessment process, 

allowing teachers to focus more on pedagogical 

activities and less on administrative tasks. These 

interventions could help reduce stress and improve the 

work-life balance of new teachers. 

6. Conclusions 

In conclusion, this research highlights the 

significant challenges that future teachers face when 

transitioning from student status to that of a teaching 

professional. Classroom management, collaboration 

with parents, and the enormous workload are the 

primary needs and concerns identified, emphasizing 

the necessity for additional preparation in these areas. 

To facilitate a successful transition, teacher training 

programs must include both theoretical instruction and 

practical sessions on managing student behaviour, 

communication skills with parents, and techniques for 

adequate time and administrative task management. 

Only by addressing these needs will future teachers be 

able to adapt quickly and successfully meet the 

demands of the teaching profession. 
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