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competencies required to be an outdoor teacher. It emphasizes the diverse skills essential for effective outdoor
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teaching, including technical, interpersonal, and decision-making abilities. The document also discusses the
Outdoor Leader Career Development Model (OLCDM) by Mark Wagstaff, which offers a structured
framework for understanding outdoor educators' career progression and professional growth. The profile of an
outdoor teacher encompasses a wide range of competencies, from environmental understanding and risk
management to instructional skills and coaching techniques. The document also highlights the challenges and

benefits faced by outdoor educators, emphasizing the need for ongoing professional development and
supportive policies. This emphasis is designed to motivate and inspire the audience, underlining the importance
of institutionalizing outdoor teaching approaches. Overall, it provides valuable insights into the multifaceted
nature of outdoor education and the career development of outdoor educators.

1. Introduction

The outdoor education field relies on diverse skills
and competencies essential for educators to facilitate
learning in natural environments effectively. Outdoor
teaching draws on technical skills, interpersonal
abilities, and judgment and decision-making
capabilities that allow educators to engage students
safely and effectively in outdoor settings (Wagstaff,
2011). The career development of outdoor educators is
a crucial aspect that warrants exploration to gain a
comprehensive  understanding of the outdoor
education profession. Mark Wagstaff's (2016)
research on the Outdoor Leader Career Development
Model (OLCDM) provides a structured framework for
understanding the career progression and professional
growth of outdoor educators, shedding light on the
distinct stages, developmental orientations, and
catalysts that influence career self-efficacy within the
field (Wagstaff, 2016).

Considering the multifaceted nature of outdoor
education careers, it is imperative to recognize the
diverse job possibilities and career options available to
professional outdoor educators. The array of
opportunities within the outdoor industry, spanning
areas such as recreation, education, human
development, and psychotherapy, underscores the
need for a clearly defined career structure and
developmental model tailored to the unique demands
of outdoor education (Wagstaff, 2016).

In summary, the career development of outdoor
educators is a multifaceted and dynamic process that
necessitates a comprehensive understanding of the
distinct stages, competencies, and developmental
orientations that characterize the profession. By
integrating insights from Wagstaff's (2016) Outdoor
Leader Career Development Model, this article aims
to provide valuable insights into the career progression
and skill set required for effective outdoor teaching,
offering a structured framework to guide the
professional growth of individuals in the field.
(Wagstaff, 2016).

2. What is Outdoor Teaching?

Outdoor teaching refers to facilitating experiential
learning experiences with students in outdoor natural
environments as an alternative to traditional
classrooms (Priest, 2005). This involves utilizing
schoolyards, parks, forests, gardens, or other outdoor
spaces for student-centered learning across subjects.

Outdoor teaching fits broader pedagogical shifts
towards inquiry-based, participatory, and place-based
learning models that leverage the unique benefits of
natural environments (Shooter, 2009). Key advantages
of outdoor teaching include increased student
engagement, direct observation, and interaction with
ecological concepts, improved academic performance,
and holistic student development (Wagstaff, 2016).
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However, effectively educating in outdoor spaces
poses distinct demands for teachers regarding
technical, interpersonal, and decision-making
competencies compared to indoor contexts (Shooter,
2009). Core skill areas include environmental studies,
outdoor recreation abilities, safety management
knowledge, adaptive teaching techniques for shifting
outdoor conditions, and specialized curriculum design
(Ewert & Sibthorp, 2014). Other barriers, such as lack
of teacher training, legal concerns, travel logistics, and
insufficient natural teaching areas, can also hinder
schools from embracing outdoor education (Scrutton,
2015).

In summary, outdoor teaching taps into natural
spaces' motivational and well-being benefits to
promote engaged, experiential learning outside.
However, this student-centered pedagogy requires
educators' specific hard and soft skills regarding risk
management, environmental expertise, flexible
facilitation abilities, and place-based curriculum
design. Ongoing professional development and
administrative policies that support outdoor learning
spaces are instrumental in further institutionalizing
this approach (Wolf, 2022).

3. Outdoor education as a teaching method

Outdoor education refers to facilitating learning
experiences outside the traditional classroom
environment, often utilizing natural settings like
forests or schoolyards as the platform (Fégerstam,
2014). This student-centered pedagogy is underpinned
by experiential learning theory (Kolb & Kolb, 2009)
and place-based education philosophies (Gruenewald,
2014). Where authentic contexts and constructivist
activities promote engaged learning, critical outdoor
teaching practices involve inquiry-based
investigations the teacher facilitates to connect lessons
across the curriculum to observable phenomena.
actively (Blenkinsop, 2016).

Specific benefits of using outdoor spaces and
hands-on activities to motivate student learning
include increased engagement from movement and
sensory interaction, observing ecological concepts
first-hand through field study, applying knowledge
through practical problem-solving (Ballantyne, 2009).
Moreover, it improved memory encoding via episodic
cognition processes (Fagerstam, 2014). Outdoor
settings also enable collaborative learning through
teambuilding challenges, leadership tasks, and class
discussions in relaxed, socially supportive nature
environments (Fagerstam, 2014). Place-responsive
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activities help students value local community or
cultural connections (Gruenewald, 2014).

However, effectively leveraging outdoor areas for
impactful teaching also poses several demands on
educators. Teachers require specialized competencies
regarding risk management, environmental sciences,
flexible facilitation techniques, and curriculum design
using outdoor phenomena (Shooter, 2009). Common
barriers include legal liabilities, travel logistics,
inadequate natural access or spaces, and lack of
training on outdoor instructional strategies (Patchen,
2022).

While traditional classrooms dominate Western
education models, outdoor learning methodologies
promote complementary benefits from blending
physical activity, sensory engagement, and real-world
relevance with standard academic lessons. It aligns
with  paradigm shifts towards participatory,
experiential education for well-rounded learner
development across cognitive, social-emotional, and
psychomotor domains (Wolf , 2022).

4. The main benefits and challenges faced by
outdoor educators

When lessons are taken outside the traditional
classroom environment, outdoor education provides a
range of benefits for students and teachers. Key
advantages include increased student engagement and
motivation, improved academic achievement, better
health outcomes, and stronger connections to nature
and place (Féagerstam, 2014). However, effectively
facilitating learning activities outdoors also poses
several distinct demands and barriers for instructors.

A significant benefit frequently cited by teachers
is the high level of motivation and on-task behavior
displayed by students during outdoor lessons,
especially for less motivated learners (Dettweiler,
2015). The authentic, real-world contexts and
physically active nature of outdoor learning stimulate
greater enjoyment, effort, and focus across diverse
student groups. The Learning Outside the Classroom
(LOtC) approach also lends itself to collaborative
learning through teambuilding tasks, hands-on
problem-solving, and group discussions. This helps
foster positive social relations and inclusion among
students (Wolf et al., 2022).

Outdoor spaces enable direct observation and
experimentation with ecological phenomena. Field
study investigations support better knowledge
retention by providing vivid episodic memories
connected to the learning activities (Fagerstam, 2014).
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Interacting within natural environments can also help
students value sustainability concepts more deeply.
Place-responsive  teaching  builds  meaningful
connections between students and their local
communities or cultures (Gruenewald, 2014).

However, effectively harnessing the advantages of
outdoor instruction places heavy demands on
educators.  Teachers require  extensive  risk
management knowledge and competence to ensure
student well-being prevails across the fluid,
unpredictable  conditions  encountered  outside
(Thomas, 2015). Lesson planning and curriculum
design are also more complex for diverse settings and
integration of dynamic environmental affordances.
Facilitation techniques need to adapt to shifting
contexts and student reactions. Specific gear, travel
logistics, administrative duties around permissions,
and access to further tax limited teacher time and
resources (Thomas, 2015).

Additionally, schools often lack formalized
training, administrative support, liability protection,
and practical guidance to implement outdoor learning
programs (Patchen 2022). Most revert to traditional
indoor instruction without structures enabling teachers
to gain outdoor teaching skills. Creating a supportive
policy environment alongside practical professional
development is critical to maximizing the benefits
offered by outdoor education models for both students
and teachers.

5. Outdoor professional teacher profile

The profile of an outdoor teacher, as revealed by a
study on the nature and scope of outdoor education in
Victorian schools, highlights several key findings.
Firstly, most outdoor education teachers do not have
specific outdoor education training (Lugg & Martin,
2001).

Outdoor educators require diverse competencies
spanning hard technical skills, soft interpersonal
abilities, and sound judgment to safely and effectively
facilitate learning in shifting outdoor environments.
As outlined in the Institute for Outdoor Learning's
Outdoor Professional framework, critical areas of
knowledge include environmental understanding, risk
management, instructional skills, coaching
techniques, and activity-specific expertise like
navigation or watersports. (Institute for outdoor
learning, 2021). Soft skills to build trust and rapport
and socially supportive conditions are equally crucial
for the demanding contexts of outdoor work.
Judgment ties these together to solve problems, handle
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uncertainty, and make situational decisions.

(Blenkinsop, 2016).

Beyond formal qualifications, the outdoor teacher
identity embodies broader professional values. As the
Outdoor Professional model outlines, this means
championing inclusive, ethical practice, nurturing
connections between people and nature, pursuing self-
improvement, and guiding others to achieve their
potential (Institute for Outdoor Learning, 2021).
Through role modeling, inspiring behaviors,
promoting sustainability, and building confidence,
these philosophical commitments distinguish outdoor
educators as vehicles for broader individual growth
and societal improvement. Hence, formal training
combines values, experience, and reflective practice to
signify the Expert Outdoor Teacher. With holistic
personal development, the intent behind activities,
ensuring safe yet suitably challenging conditions,
enables transformation, fulfillment, and realization of
human potential (Christie et al., 2014).

6. Outdoor teacher Pedagogical skills

Outdoor educators
diverse technical

require proficiency across
competencies alongside solid
pedagogical abilities. Core hard skills include
environmental science knowledge to interpret
ecosystems and identify species; navigation abilities to
orient direction; first aid and emergency response
training; risk assessment protocols attuned to changing
conditions; and activity-specific pursuits like
backcountry cooking, kayaking fundamentals, or rock-
climbing belay techniques (Ewert & Sibthorp, 2014).
Soft skills around dynamic communication,
compassionate support, cultural sensitivity, and
behavioral insight enable responsive facilitation that is
adaptive to shifting student needs and contexts.
Specific teaching skills involve lesson planning across
interdisciplinary curricula from the classroom to field
sites; scaffolding investigatory activities suitable to
given developmental stages; active discussion
prompting  through  open-ended  questioning;
collaborative project design fostering peer learning;
and reviewing student progress via inclusive, reflective
practices (Blenkinsop, 2016). Mastering this extensive
range furnishes educators with versatile tools to spark
engagement, comprehension, and critical thinking
while maintaining the psychological safety required
for vulnerable learning beyond classroom comfort
Zones.

Outdoor educators require diverse pedagogical
competencies to facilitate impactful learning
experiences in shifting natural environments. Core
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teaching skills span effective curriculum design using
outdoor phenomena, student-centered facilitation
techniques adaptive to dynamic contexts, inquiry-
based learning strategies leveraging real-world
observations, and supportive group leadership abilities
attuned to emerging social and emotional needs.
(Shooter, 2009).

Judgment is crucial to navigating the fluid
uncertainties of outdoor spaces. As one teacher
described from potential experience observed in
practice, Lessons rarely follow neat lesson plans. You
must adjust activities based on moods, focus levels,
and hazards like weather changes. | strive to read
situational cues deeply. Experienced teachers
internalize an ability to spot teachable moments,
improvising  discussions or activities around
spontaneous observations that spark student curiosity.
Place-responsive teaching also involves history
storytelling, linking program locations to broader
cultural narratives over time (Gruenewald, 2014).

7. The Outdoor Teacher Career

While formal qualifications and credentials
provide entry markers, the notion of an outdoor 'career’
spans far beyond acquiring technical activity skills.
Experienced outdoor educators demonstrate advanced
pedagogical knowledge - moving from leading groups
to crafting more profound developmental experiences
tempered through years of practice across shifting
conditions. This ability to facilitate life-changing
personal journeys distinguishes senior teachers
(Blenkinsop, 2016).

The theoretical framework presented by Wagstaff
(2016) offers a unique perspective on the career
development of outdoor educators, emphasizing the
importance of career self-efficacy and the distinct
stages that characterize the professional growth of
individuals in the field. This Outdoor Leadership
Career Development Model (OLCDM) not only
delineates the essential competencies and skills
required for outdoor education but also provides a
structured approach to understanding the career
trajectory of outdoor educators (Wagstaff, 2016). By
integrating Bandura's social cognitive theory, the
OLCDM offers a comprehensive framework that
encapsulates the multifaceted nature of outdoor
education careers, encompassing both technical
proficiencies and professional orientations.

A vital facet of the OLCDM is delineating core
pedagogical competencies that distinguish outdoor
teachers across developmental phases. This spans hard
technical skills like environmental science, navigation
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abilities, wilderness first aid, risk management, and
sport-specific talents alongside soft interpersonal skills

around dynamic group facilitation, counseling,
effective communication, and teaching itself
(Wagstaff, 2016). Judgement links these, with

instructors drawing on experience and situational
awareness to solve problems. As expertise develops
from Apprentice to Master Educator, technical skills
become ‘'automated' while focus elevates towards
responsive leadership, connection building, and
achieving more profound educational outcomes with
students (Wagstaff, 2016).

Pursuing outdoor education as a long-term career
enables profound professional growth. Safety, service,
and technical competence expand into inspiration,
wisdom, and transformation. The expert outdoor
teachers' identity balances adventure leadership with a
richer pedagogical purpose, utilizing challenging yet
supportive natural environments to catalyze deep
personal learning, environmental ethics, and broader
life benefits that last beyond the immediate experience
(Christie, 2014).

8. Outdoor Teachers' Perceptions of Outdoor
Education

While the benefits of learning in natural
environments are  well documented, direct
investigation into practicing outdoor teachers'

perceptions of outdoor education remains scarce.
Surveys exploring teacher attitudes often group
outdoor and adventure methodologies rather than
examining teacher experiences with facilitating
curriculum-based lessons outdoors (Scrutton, 2015).
This presents a gap in gathering the direct perspectives
of educators immersed in outdoor teaching practice.

Frequently cited barriers that deter teachers from
outdoor instruction include safety concerns, student
behavior management, funding constraints, and lack of
outdoor spaces (Cheng & Monroe, 2012). Practitioner
viewpoints detailing the realities of navigating these
outdoor issues are rarely reported. For Waite (2011),
initial skepticism around controlling external lessons
dissipated after witnessing increased student
engagement and social skills. Thus, gathering
qualitative narratives from active outdoor teachers
could unveil evolving mindsets and pedagogical
insights (Waite, 2016).

While school leaders shape policies and culture
around outdoor learning, teachers remain responsible
for creative lesson planning across shifting conditions,
student guidance, and reviewing the learning impacts
of activities. Investigating their curriculum designs,
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adaptable facilitation techniques, and reflections on
measurable outcomes would provide transferable
models for immersive nature-based education. As
Sutherland and Legge (2016) summarize, specialized
competencies and judgment for impactful outdoor
teaching warrant more profound attention (Sutherland
& Legge, 2016)

Surveying  practitioner  perspectives  offers
invaluable context for improving policy and practice in
this expanding discipline. Their commentaries on
overcoming obstacles, key enablers, and observed
learning gains help calibrate outdoor pedagogy
guidance to the realities and complexities confronting
educators working dynamically beyond classroom
walls (Sutherland & Legge, 2016).

The conjecture raised here indicates valuable
directions for future empirical research focused
explicitly on analyzing and appraising teacher
experiences with facilitating outdoor education
programmers.  Further gathering of instructor
testimonies and impact evaluations would strengthen
the knowledge basis supporting structured learning in
natural environments.

9. Conclusion

The articles reviewed shed light on the multifaceted
nature of outdoor teaching and the career development
of outdoor educators. They emphasize the diverse
skills and competencies required for effective outdoor
teaching, including technical, interpersonal, and
decision-making abilities. The Outdoor Leader Career
Development Model (OLCDM) by Mark Wagstaff is
highlighted as a valuable framework for understanding
outdoor educators' career progression and professional
growth. It delineates the essential competencies and
skills required for outdoor education and provides a
structured approach to understanding the career
trajectory of outdoor educators. The benefits of
outdoor education for students, such as increased
engagement, improved academic achievement, and
better health outcomes, are discussed, along with the
challenges teachers face, including the need for
extensive risk management knowledge and complex
lesson planning. The profile of an outdoor teacher is
described, emphasizing the diverse set of
competencies and values required for the role. The
articles also stress the importance of ongoing
professional development and supportive policies to
institutionalize outdoor teaching approaches.

The research articles provide a comprehensive
understanding of outdoor teaching and the career
development of outdoor educators, highlighting the
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need for a structured framework to guide professional
growth and the importance of integrating insights from
the Outdoor Leader Career Development Model. They
also underscore the benefits of outdoor education for
students and the challenges teachers face, emphasizing
the need for extensive competencies and ongoing
professional development. The profile of an outdoor
teacher is described, emphasizing the diverse set of
competencies and values required for the role. The
articles also stress the importance of ongoing
professional development and supportive policies to
institutionalize outdoor teaching approaches.
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