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Abstract Conduct, the systematic way a person behaves, has profound and varied consequences on our lives, influencing
personal, professional and social aspects. These consequences can be both positive and negative, depending

on the person's reactions to different endogenous and exogenous variables. Appropriate behaviour enhances
empathic communication, facilitates the development of healthy interpersonal relationships and can contribute
to creating a harmonious environment where individuals feel respected, valued and safe to express themselves
freely and unhindered. This is essential not only for the emotional well-being of individuals but also for the
cohesion of (micro)communities and social cohesion in society. Through this study, we explored primary
school teachers' perceptions and interest in teaching the optional subject Education for Society in the context
of developing personal, social and learning to learn key competence. In the micro research, we used a
nonexperimental design and the research method was a questionnaire survey. Sampling was non-probability,
voluntarily, the only criterion considered for the selection of teachers participating in the micro-survey was
their willingness to answer the questionnaire questions. The questionnaire was distributed and disseminated
online on discussion forums and social networks.
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1. Introduction

The world we live in is undergoing profound  considered equally important, each contributing to a
changes. Whether they come in the form of gradual  successful life in society. They can be applied in
evolutions or abrupt systemic shocks, change reshapes  different contexts and in different combinations, they
the world, the concerns and beliefs of people and intertwine and mutually reinforce each other. Their
communities. What will the future look like? We don't  lifelong development strengthens an individual's
know. But we understand and accept that to adapt  resilience.
successfully to these changes individuals need skills to

develop throughout their lives. 2. Theoretical foundation

The Romanian education system is centred on
skills training and operates with three categories of
competences: key competences, general competences
and specific competences. Thus, the core of
competences are key competences - general
competences - specific competences (Figure 1).

The competences considered necessary for each
individual for a successful personal and professional
life have been grouped, at European Union level, into
eight key competences which have been taken up by
the Romanian education system. According to the
paragraph “Key competences” of the Annex Key
competences for lifelong learning, a European According to the paragraph “Key competences” in
reference framework (Recommendation 2018/C  the Annex Key Competences for Lifelong Learning, a
189/01), the eight key competences are: literacy  European Reference Framework (Recommendation
competence, multilingual competence, mathematical ~ 2018/C  189/01), “Key competences are those
competence and competence in science, technology ~ competences which all citizens need for personal
and engineering, digital competence, personal, social ~ fulfilment and development, employment, social
and learning to learn competence, civic competence,  inclusion, a sustainable lifestyle, a successful life in
entrepreneurial competence, cultural awareness and  peaceful societies, health-sensitive life management
expression competence. All eight key competencesare  and active citizenship”.
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According to sub-chapter 2.3. Aims of the
education system in Part | of the document
Benchmarks for the design, updating and evaluation of
the National Curriculum in Romania. The Framework
of Reference of the National Curriculum, the primary
cycle, as part of compulsory education, ensures the
formation of key competences at elementary level.
The primary cycle is made up of preparatory classes,
grade I, grade Il, grade 11l and grade 1V.

General competences and specific competences
are the skills acquired by students through the study of
a subject. Each subject has its own general
competences and specific competences. General
competences are formed over the whole period of
study of a subject (the period is made up of several
school years), while specific competences are formed
during a school year. Specific competences are
derived from general competences and represent
stages in their acquisition.

Each subject contributes, through the general
competences, to the development of key competences.

According to Chapter 4. The system of
competences promoted in the National Curriculum in
Part | of the document Benchmarks for the design,
updating and evaluation of the National Curriculum in
Romania. Reference Framework of the National
Curriculum, competence is defined as “a structured set
of knowledge, skills and attitudes” (Ministry of
National Education, 2020, p. 17). The three
dimensions, knowledge, skills and attitudes, form a
whole, but each retains its individuality (Figure 2).

Personal, social and learning to learn competence
is one of the eight key competences established at
European Union level. The importance of developing
key personal, social and learning to learn competence
is also highlighted by documents and reports issued by
credible international institutions and by the
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establishment at European Union level of the
European Framework for Personal, Social and
Learning to Learn Competence, LifeComp (Caena,
2019).

Figure 2.
The concept of competence
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According to the Annex Graduate Profile, Part | of
the document Benchmarks for designing, updating and
evaluating the National Curriculum in Romania.
Framework of Reference of the National Curriculum,
the key competence personal, social and learning to
learn competence includes “respecting, in everyday
contexts, elementary rules of conduct and rules of
communication” (Ministry of National Education,
2020, p. 60).

Conduct is, according to the Dictionary of
Pedagogy, a ’systematic behaviour, the way a person
behaves, the attitudes he adopts in different contexts”
(Bocos et al., 2020).

The norm of conduct is, according to the
Dictionary of Pedagogy, a “rule of behaviour and
conduct, which expresses the requirements of society
as a whole, of a community, a (micro)group,
organisations, institutions, etc., on the attitude and
action of individuals, perceived as acceptable in
certain social contexts” (Bocos et al., 2020). Norms of
conduct are learned in the family and in school,
through teachers.

The set of rules of conduct together form the codes
of conduct.

According to point 5 of the Annex Key
Competences for Lifelong Learning, a European
Reference Framework (Recommendation 2018/C
189/01), ”Understanding codes of conduct and
generally accepted communication norms across
different societies and environments is essential for
successful interpersonal relationships and social
participation”.
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3. Statement of problem

In 2022, Bookingham, an online marketing and
booking platform for restaurants in Romania,
conducted the study “Romanians’ behaviour and
manners in restaurants” about how well-mannered
Romanians are in restaurants, with 200 people from all
regions of the country taking part in the study, 111 of
whom were also parents. The item “When it comes to
children in restaurants” caught our attention, as it was
designed to find out how adults relate to the behaviour
of young children in restaurants. Analysing the
frequency and percentage table (Table 1) and the
percentage distribution (Figure 3), we found that
28.5% of the respondents said they were bothered by
the presence of children in restaurants.

Table 1.
Respondents' attitudes towards children being present in premises

Answer options  Frequency Percent

I don't mind 142 71.5
It bothers me, but 40 20

I don't avoid kid-

friendly places

I'm annoyed and 18 8.5
avoid kid-

friendly places

When it comes
to children on
the premises

Figure 3.
Distribution of responses according to respondents’ attitudes to children
being present in premises

When it comes to children on the
premises

8.50%

m | don't mind

20%

= |t bothers me, but |
don't avoid kid-
friendly places

I'm annoyed and
avoid kid-friendly
places

4. Purpose of the study

Based on the responses recorded in the Bookigham
study, in our study we set out to explore the
perceptions and interest of primary school teachers in
teaching an optional social education subject in the
context of developing personal competence and social
competence. For our study, we selected from the list
of optional subjects proposed by the Ministry of
National Education the optional subject Education for
Society. Our choice was based on the general
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competences laid down in the school curriculum of
this subject (Table 2):

Table 2.
General competences of the subject Education for Society

General competences
Applying rules of conduct in everyday life.
2. Manifestation of moral and civic behavioural skills
in life contexts in familiar environments.
3. Cooperating with others to solve simple work
tasks, showing willingness.

Lo

5. Research methodology

In the micro-survey we used a nonexperimental
design, using a self-designed questionnaire, whose
items were developed with the aim of obtaining
answers to the questions:

= Do primary school teachers consider the
optional subject Education for Society important for
the development of personal competence and social
competence?

= Are primary school teachers interested in
teaching an optional subject in their class?

= Which optional subject have primary school
teachers chosen to teach in the school year 2022-2023?

= What is the reason why they chose to teach a
particular optional subject?

= |s the optional subject Education for Society in
the top three of a short list of optional subjects that
primary school teachers intend to teach?

Research data were collected using the
questionnaire survey method. The research instrument
used was the self-designed questionnaire included in
Appendix 1.

Sample of participants

Fifty-two primary school teachers in Romania
participated in the micro-survey and were willing to
answer the proposed online questionnaire. The
sampling was non-probability based on a voluntary
basis, the only criterion taken into account for the
selection of the teachers participating in the micro-
survey being their willingness to answer the
questionnaire questions. It was distributed and
disseminated online on discussion forums and social
networks. No personal data (such as name, e-mail,
telephone, address, personal identification number)
were collected.

The content sample consisted of 13 items from the
online questionnaire.



Ruxandra-Cornelia-Ileana Licdatus, Musata-Dacia Bocos

In composing the content sample, we included the
following population characteristics:

= biological gender;

= length of education;

= professional status;

= the grade the respondent teacher teaches;

= the county in which the respondent teacher's
school is located;

= teaching environment.

6. Results

As far as the questionnaire survey is concerned, 52
people participated, of which 98.1% were women and
1.9% were men. The distribution was close to that
recorded at national level according to the official data
of the National Institute of Statistics available for the
school year 2020-2021 (at national level female
primary school teachers had the highest share, i.e.
91.8%).

Analysing the percentage distribution of teachers
by time experience in the educational field (Figure 4),
we observed that the highest percentage of
respondents is represented by the 11-20 years seniority
range. The percentage distribution of respondents by
the criterion of time experience in the educational field
was as follows: less than 1 year: 5.77%; between 1 and
5 years: 23.08%; between 6 and 10 years: 5.77%);
between 11-20 years: 30.77%; more than 20 years:
34.62%.

Figure 4.
Distribution of teachers by time experience in the educational field

What is your time experience in the educational field?

5.77%

34.62% 23.08%

' 5.77%

30.77%

= 0-1 year

= 1-5 years

= 5-10 years
11-20 years

m over 21 years

Regarding the professional status of teachers
(Figure 5), almost half of the respondents had grade I,
while the other three categories (beginner, permanent
and grade 1) were represented in similar proportions.

The percentage distribution of respondents
according to the grade they teach (Figure 6) was as
follows: 32.7% teach first grade, 25% second grade,
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13.5% third grade, 23.1% fourth grade and 5.7%
preparatory grade.

Figure 5.
Distribution of teachers by professional status (last teaching degree
obtained)

What is your professional status?

17.30%

u Beginner

46.20% ® Permanent

19.20% = Grade Il

Grade|

17.30%

Figure 6.
Distribution of teachers according to the class they teach

What grade do you teach?

5.70%

23.10%
= Preparatory class
= Grade |
32.70%
= 2nd grade
13.50% 3rd grade
= 4th grade

25%

The percentage distribution of respondents
according to the county in which they work is shown
in Figure 7.

Following the analysis of the percentage
distribution of participating teachers according to the
environment in which they work (Figure 8), we found
that 44.2% teach in rural areas and 55.8% teach in
urban areas.

Figure 8.
Distribution of teachers according to their working environment

You work in the environment

17.30%

® Small urban (up to
50,000 inhabitants)
44.20% = Large urban (over
50,000 inhabitants)
= Rural

38.50%
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Figure 7.
Distribution of teachers by county of employment
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In which county is the school where you teach?

Mehedinti || Calarasi Dambovita | | Valcea Hunedoara
)
Braila|| 4% 2% 6% 2% 2%
2% Botosani
4%
Bucuresti
22% Buzau
6% :
Dolj
. 2%
Vaslui / olt
0,
2% ‘ Galati 2%
Teleorman 4%
2% Neamt
Alb
Constanta 4; 2%
4% ° ,
Caras-Severin
Bacau | | Cluj P Prahova 2%
ov
2% | 2% ) o, lasi 10%
6%
m Calarasi = Dambovita Valcea Hunedoara = Botosani = Buzdu
= Dolj = Olt = Galati = Neamt m Alba m Caras-Severin
= Prahova lasi lIfov Cluj Bacau Constanta
m Teleorman = Vaslui ® Bucuresti = Brdila = Mehedinti

When asked about the decision to teach an optional
subject in the classroom (Figure 9), 86.5% of
respondents gave a negative response and only 13.5%
opted to teach it. Following the correlation of the
negative answers with the professional status of the
respondents (as stated in question 3), we observed that
two categories showed a high degree of disinterest:
100% of the teachers with grade Il and 90% of the
teachers who passed the final exam.

Figure 9.

Distribution of teachers according to their choice to teach an optional
subject in class

Have you chosen to teach an
optional subject in your class?

13.50%

p

= Yes

= 2nd Qtr

86.50%

Of the 52 respondents, 7 made use of the weekly
one-hour budget allocated to an optional subject. They
chose to teach the following  optional
subjects/educational programmes in the school year
2022-2023: Financial Education, Storytime, On the
Wings of Words, In the World of Stories, Character

First, Health and Life Education and Information and
Communications Technology. The reasons for the
choice were related to developing language and
stimulating reading in lower primary classes, but also
to feeding children's curiosity in the field of finance or
addressing health education in grades 3 and 4. The
distribution of schools in which these optional subjects
were taught was uniformly urban-rural, 50%-50%.

When asked about the importance of the optional
subject Education for Society in developing the
personal and social competences of the students in the
class (Figure 10), 88.5% of the teachers answered that
it is important, and 11.5% said they did not know. The
questionnaire also included the response option “no",
but this was not chosen by any respondent.

When asked about their decision to include the
optional subject Education for Society in the top 3 of
a short list of subjects they intend to teach in class
(Figure 11), 42 respondents (80.8%) answered yes, 3
answered no (5.7%), and 7 respondents (13.5%) said
they did not know.

Of the 42 teachers who answered in the affirmative
(Figure 12a), 38 (90.5%) chose personal and social
skills development as the reason and 2 (4.75%) said
that the reason was the recommendation of other
teachers.
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Of the 10 teachers who did not include the optional
subject “Education for Society" in the top 3 of a short
list (Figure 12b), 40% of them complain about the lack
of textbooks and the need for extra effort in designing
lessons and making lesson plans.

Figure 10.
Distribution of teachers according to their consideration of the role of

the optional subject Education for Society in the development of personal
and social competences

Do you consider that the optional subject
Education for Society is important for the
development of personal and social
competences in your class?

\

m Yes ® Don'tknow = No

Figure 11.
Distribution of teachers by decision to include the optional subject
Education for Society in the list of subjects they would like to teach

Do you consider the optional
subject Education for Society to be
in the top 3 of a short list of
optional subjects you would like to
teach?

13.50%

S

5.70%

80.80%

= | don't know

= No

m Yes

Following the analysis of the answers received to
the section “Suggestions or comments on the study of
the optional subject Education for Society”, we
noticed that 85% of the respondents expressed their
desire to teach this optional subject, considering that,
in the current context, the need and usefulness of its
implementation in primary classes becomes evident.
Benefits were mentioned such as:

= stimulating students' thinking;

Educatia 21 Journal, 28 (2024) Art. 42, Page | 389

= influencing students’ understanding of the
society in which they live and will live in the future,
giving them a new vision and a different way of
thinking;

= the opportunity to get out of the school
environment to really experience activities in society;

= training and development of personal and
social skills.

The teaching strategy, teachers believe, should
include interactive methods and attractive games.
Figure 12a.

Distribution of teachers who included the optional subject Education for
society in the top 3 places according to the reason for this ranking

What is the reason for including
"Education for Society" among the
top three optional subjects you
want to teach?

4.75%

4.75%

= Development of
personal and social
competencies in
students

= Recommendations
from other teachers

90.50% = Other reasons
. 0

Figure 12b.

Distribution of teachers who did not include the optional subject
Education for Society in the top 3 places according to the reason for this
ranking

What is the reason for not
including "Education for Society"
among the top three optional
subjects you want to teach?

= the need for extra
effort in designing
lessons and making
lesson plans

33.33% 33.33%

= |ack of textbooks

= other reasons

33.33%
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7. Discussions

In order to encourage teachers to choose to teach
the optional subject of Education for Society, we
believe it is essential to develop a system of
curriculum resources and good practice guides to
provide support and guidance for the effective
teaching of this subject. These tools should provide
adequate support and relevant guidance for the
effective teaching of this subject in the school
environment.

The main limitation of the study is related to the
number of participants. The list of recommendations
could have become larger if more participants had
been involved in our research.

8. Conclusions

This micro-survey explored primary school
teachers' perceptions and interest in teaching the
optional subject Education for Society in the context
of developing personal competence and social
competence.

With regard to the teaching of the optional subject
Education for Society, teachers are aware of the role it
can play in the formation and development of personal
competence and social competence. The results
indicate a general recognition of the importance of this
subject in pupils' education. However, there is a clear
need for improvement in informing and raising
awareness among teachers about the role and impact
of this subject in the development of personal and
social competences of pupils in the classroom.

As regards the interest of primary school teachers
in teaching an optional subject in their class, there was
significant reluctance on their part. It was observed
that two distinct categories of teachers, namely those
with a second degree and those who had passed the
final examination, showed a high degree of disinterest
in this regard. In this context, there is a need to
investigate the underlying reasons for this reluctance
in order to identify effective strategies to increase
teachers' involvement and interest in teaching optional
subjects.

The decision on the choice of optional subjects
was based on selection criteria such as developing
language skills and stimulating reading literacy in
lower primary school groups, together with cultivating
children's curiosity about finance, and addressing
health education topics in the third and fourth grades.
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Appendixes

Appendix 1
Questionnaire for teachers

1. What is your biological gender?
O Female
O Male

2. What is your time experience in the educational
field?
(note in whole years)

3. What is your professional status?
O Beginner

O Permanent

O Grade Il

O Grade |

4. What grade do you teach?
[ Preparatory class

O Grade |

O 2nd grade

O 3rd grade

[ 4th grade

5. In which county is the school where you teach?

6. You work in the environment:
0 Small urban (up to 50,000 inhabitants)
[ Large urban (over 50,000 inhabitants)
O Rural

7. Have you chosen to teach an optional subject in your
class?

(if NO, tick and go to question 10)

O Yes

O No
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[Appendix no. 1 to the Order of the Minister of national
Education no. 4887/26.08.2013 — School curriculum for
the discipline Education for society, curriculum at the
school’s decision for preparatory class, first class and
second class].

Recomandarea 2018/C 189/01. Recomandarea Consiliului
privind competentele-cheie pentru invatarea pe tot
parcursul vietii [Council Recommandation on Key
Competences for Lifelong learning], p. 7. Parlamentul
European, Consiliul Uniunii Europene. https://eur-
lex.europa.eu/legal-
content/RO/TXT/PDF/?uri=CELEX:32018H0604(01)

8. Which optional subject have you chosen to teach in
your class in the school year 2022-2023?

9. What is your reason for choosing the optional subject
mentioned above?

10. Do you consider that the optional subject Education
for Society is important for the development of personal and
social competences in your class?

O Yes

O No

0 Don't know

11. Do you consider the optional subject Education for
Society to be in the top 3 of a short list of optional subjects
you would like to teach?

O Yes

O No

0 Don't know

12, What is the reason for the previous answer:
[0 Development of personal and social skills in students
[ Parents' suggestion

0 Recommendation from other teachers

O Lack of curriculum for 3rd and 4th grades

O Lack of textbooks

[0 Need for extra effort for lesson design and planning

13. Would you like to share any other suggestions or
comments on the study of the optional subject Education for
Society in schools?
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