
  

http://educatia21.reviste.ubbcluj.ro 
 

  10.24193/ed21.2024.28.41 

 

 

 

 

 

 

The Importance of a Positive Socio-Pedagogical 

Environment 

Dorina Chiş-Toia, Dan-Mihai Rohozneanu  

 



Educatia 21 Journal 28 (2024) – Special issue 
Special Issue: Proceedings of 12th International Conference 
“Education, Reflection, Development” (ERD 2024) 

Educatia 21 Journal, (28) 2024, Art. 41  
doi: 10.24193/ed21.2024.28.41  

Research article 
 

 

This is an open access article under the Creative Commons 

Attribution – NonCommercial - No Derivatives 4.0 International 

License 

© 2024 Educatia 21 Journal. 

Published by Educational Sciences Department, Babeș‐Bolyai University  

 

 

The Importance of a Positive Socio-Pedagogical Environment 

Dorina Chiş-Toia a* , Dan-Mihai Rohozneanu a  

a Babeș-Bolyai University of Cluj-Napoca, Cluj-Napoca, Romania 

 
*Corresponding author: dorina.chis@ubbcluj.ro 

 

 
Abstract 

 

 

Keywords: 
socio-pedagogical environment, 

values, interpersonal relations, 
success 

 

The socio-pedagogical environment is defined by the general atmosphere in a class of students/educational 

institution, being measured from the perspective of six components: the relational climate, the pedagogical 

climate, the security climate, the justice climate, the evaluative climate and the belonging climate. The general 

well-being of each student, the positive management of behaviors, collaboration, the school-family-society 

partnership are just some of the principles of action for the quality of the school climate. A broad, 

multidimensional construct, school climate indicates, among other things, the quality and character of school 

life, being the generator of the feeling of safety, of students' school success or failure, when it turns out to be 

negative. In this context, the role of the teacher, from the perspective of the one who organizes the learning 

situations, is a particularly important one, as he determines the classroom climate according to decisions, style, 

practices and interaction with students. At the same time, researchers agree that a school climate characterized 

by positive interpersonal relationships contributes to increasing the level of student performance and reducing 

the number of students with adjustment problems. The article aims to present the results obtained following 

the application of a questionnaire targeting the socio-pedagogical environment among primary school pupils. 

The obtained data offer the possibility of identifying the positive aspects, which aim to improve the quality of 

school life, but also the negative ones, the possible problems, for which proposed and implemented actions are 

required to improve the school climate. 

 

1. Introduction  

The quality of education and its success is a 

constant concern of countries that consider education 

a condition for ensuring the future of the nation. 

Educational success considers developing the 

emotional, moral, intellectual, physical and spiritual 

potential of young people while focusing on their 

academic success (Demba, 2016). In this respect, the 

socio-pedagogical environment is of particular 

importance. It is part of the mission of any school and 

aims to promote and support the cognitive, social, 

sociocognitive, behavioural and affective 

development of all students (Paloș, 2016; Carpentier, 

2022) through classroom activity. 

The concept is inspired by Janosz's theoretical 

model for primary schools (2007) and defines the 

school environment in the light of three components: 

school climate, educational practices and school and 

social problems. School climate refers to the quality 

and style of school life, it is based on the patterns 

people have from their experience of school life, it 

reflects the norms, goals, values, interpersonal 

relationships, teaching, learning, management 

practices and organizational structure included in 

school life. The concept of school climate, often 

associated with academic success, peer victimization, 

as well as school dropout, has been studied mostly in 

the context of school violence prevention (Poulin, 

2015). School climate is based on the patterns of 

students', parents' and school staff's experience of 

school life (Ministère, 2013). 

2. Theoretical foundation 

The literature on the school climate is not a recent 

one, as it is necessary for the environment in which the 

future of a nation is formed to be one of quality. 

Research related to this theme has been undertaken in 

the USA (Cohen et al., 2009), in the Anglo-Saxon area 

(Benbenishty & Astor, 2005), the Francophone area 

(Debarbieux, 1996; Janosz et al., 1998), as well as the 

Hispanophone zone (Ortega & Del Rey, 2004). 

The nature of the climate within the school would 

result from the quality of the relational, social, 

educational, justice and security climates, according to 

Janosz et al. (1998). In the model developed by them, 

the characteristics of the pupils and students, the 

physical and organizational environments, the 

cultural, socio-economic and political context 

interrelate and generate a series of elements/factors 

that influence the socio-pedagogical climate: 

pedagogical practices, time devoted to learning, 

behaviour management, students' participation in life 
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school, implementing clear rules, enforcing rules, 

supervision, crisis management strategies, school-

community collaboration, school-family 

collaboration, leadership and action style, teamwork, 

collective commitment and shared vision, 

extracurricular activities, support for struggling 

students, the perception of students' ability to succeed. 

The sociopedagogical climate refers to several 

dimensions. A first dimension is represented by the 

relational or social climate, which pertains to the 

socio-affective dimension of relationships among 

pupils and students, among teachers, but also between 

students and teachers and between teachers and 

management. The quality of the relational climate 

depends essentially on three factors: the warmth of 

interpersonal contacts, respect between individuals, 

and the provision of support from others (e.g.: I have 

friends at school, I know a reliable person I can talk to 

at school.) (Beaumont, 2018). 

The educational climate reflects how the school is 

perceived in its environment. A school climate is 

positive when the school is perceived as a real place of 

education, that is, a place dedicated to the success and 

well-being of pupils and students, providing a good 

education, giving meaning to learning (Abourjeili et 

al., 2019). The educational climate considers the 

quality of teaching in order to achieve the academic 

success of pupils and students. It is necessary both to 

communicate the teacher's expectations to the pupils 

and students regarding their success and to use various 

educational strategies used to motivate and engage 

pupils and students, as well as to provide them with 

the necessary support (Bouffard et al., 2005). 

The safety climate is characterized by the level of 

order and tranquillity in the school environment: 

people's feelings of security and trust and their 

perception of the risks of victimization. 

The justice climate refers to the manner in which 

pupils and students perceive the attitudes and 

disciplinary reaction of the educational institution 

towards them (e.g.: Everyone is treated the same.). 

The belonging climate transcends the first four 

components of school climate. However, when a pupil 

or student evolves in a school environment whose 

relational, educational, security and justice climates 

are favourable to his development, he develops a sense 

of belonging. This climate is characterized by: a sense 

of pride in going to school, the importance given to it 

as a living environment and adherence to the values 

transmitted. (e.g.: I like coming to my school, pupils 

and students participate in decisions). 

3. Research methodology 

3.1. Participants 

In order to have an image of the socio-pedagogical 

environment/climate in primary education, we used 

the survey method based on a questionnaire, which 

gave us the opportunity to collect data related to the 

issue we set out to research. The questionnaire was 

applied to a number of 426 primary school pupils (222 

girls and 204 boys), from two counties (Caraș-Severin 

and Timiș), in the urban environment. 

Figure 1. 

Distribution of respondent pupils 

 

3.2. The purpose of the research 

Considering that school is the place where most 

pupils and students spend the most time (after the 

family environment) learning, discovering, playing, 

getting involved in different formal and non-formal 

activities, we aimed to document through this study 

the perception of primary school pupils, aged between 

6 and 11, regarding the socio-pedagogical 

environment in the class where they study. Taking into 

account the importance of school management 

ensuring a quality socio-pedagogical climate for all 

pupils and students, we formulated the following 

research questions: 

3.2.1. What is the perception of primary school 

pupils on the socio-pedagogical environment in the 

school where they study? 

3.2.2. What are the ways in which the socio-

pedagogical climate in which pupils spend several 

hours a day can be improved? 

3.3. Procedure 

In order to answer the research questions 

formulated above, we used a questionnaire regarding 

the socio-pedagogical environment of primary school 

pupils. This is an instrument aimed at documenting the 

perception of pupils between the ages of 6 and 11 

about their classroom climate. This questionnaire is an 
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adapted version of a theoretical model and 

measurement instrument originally proposed by 

Janosz et al. (1998, 2007): Questionnaire sur 

l'environnement socioéducatif des écoles primaires 

(QES-primaire; Janosz et al., 2007). The questionnaire 

includes 23 items, distributed as follows: three for 

relational climate, six for educational one, six for 

safety/security, five for justice and three for 

belongingness. Each item has four answer options, 

except I 12, which has only two. 

4. Results  

The first three questions are about the relational 

climate: 1. Are the pupils in your class nice to each 

other? (not at all, somewhat, nice, very nice); 2. Do the 

pupils in your class help each other? (never, 

sometimes, always, all the time); 3. Are the pupils in 

your class polite to each other? (never, sometimes, 

always, v). The pupils' answers are in a middle area, 

with the preferred answers being sometimes, always 

(85%), to the disadvantage/detriment of the extreme 

ones: never, not at all, all the time. 

Figure 2. 

Results regarding relational climate 

 

The following six questions address the 

educational climate: 1. Do you learn because your 

teacher suggests you do fun things? 2. Does your 

teacher really make you want to learn and work? 3. 

Are pupils encouraged to do their best to succeed? 4. 

Does your teacher use multiple means to make the 

lesson interesting? 5. Does your teacher help pupils 

when they have difficulties? 6. Does your teacher 

make you feel like you can succeed? Each of the six 

questions has four possible answers: never, sometimes, 

always, all the time. The perception of both girls and 

boys is positive, 70-80% of them appreciating that the 

teacher encourages and helps them all the time, she 

always or all the time gets involved on an individual 

level in the learning process, makes the pupils feel 

capable of success all the time. 

 

Figure 3. 

Results regarding the educational climate 

 

The safety climate is assessed by six questions: 1. 

Are the rules of your classroom clear? 2. Has your 

teacher clearly explained to you the behaviour she 

expects from her pupils? The answer options for these 

two questions are: not at all, to some extent, 

clear/clearly, very clear/clearly. 3. Do you know the 

punishment (consequence) you risk receiving if you 

don't respect a rule in your class? Variants: yes, no. 4. 

Does your teacher often praise pupils for their good 

behaviour? 5. Does the teacher explain to the 

misbehaving pupils why what he or she did is wrong 

instead of punishing him or her? 6. Do you waste a lot 

of time because of classmates who disturb the lessons? 

Answer options: never, sometimes, always, all the 

time. Both the girls' and the boys' answers focus on the 

positive aspects that define a safe climate. This is also 

seen in the graph of pupils’ responses. 

Figure 4. 

Results regarding the security climate 

 

Five questions were asked to assess the climate of 

justice: 1. Does your teacher behave the same with all 

the pupils in your class? 2. Does your teacher always 

intervene when she realizes that a pupil is not 

following the rules? 3. Is your teacher fair to all the 

pupils in your class? 4. Does your teacher check that 

all pupils have understood before continuing to teach? 

5. Does your teacher talk to angry pupils to calm them 
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down? All these questions have as answer options: 

never, sometimes, always, all the time . The responses 

reflect a high level of justice in the classes to which 

the responding pupils belong. 

Figure 5. 

Justice climate results 

 

The last three questions consider the climate of 

belongingness: 1. Are you happy to be in your class? 

2. Are you happy to go back to school after the 

holidays? 3. Are you proud to be part of your class? 

All three questions have four answer options: not at 

all, to some extent, happy/glad/proud, very happy/very 

glad/very proud. And in this case, the pupils' answers 

are at the upper limit, with over 80% of the pupils 

declaring themselves happy and very happy, glad and 

very glad, proud and very proud to be part of that 

community. 

Figure 6. 

Results regarding the climate of belongingness 

 

5. Discussions 

This study aimed to present the results obtained 

following the application of the questionnaire 

regarding the socio-pedagogical environment of 

primary school pupils from schools located in the 

urban environment, in Caraș-Severin and Timiș 

counties. 

The relational climate refers to the socio-affective 

dimension of relationships between pupils. Its quality 

is particularly based on warm and respectful 

interpersonal relationships and relies on a recognition 

system as well as the strong nature of positive 

feedback (Carpentier, 2023). 

The pupils' answers regarding the relational 

climate indicate that a relational climate prevails in the 

classes from which the surveyed pupils come, but it 

would be desirable to improve it. We also consider the 

positive assessments of the 46 girls who consider their 

classmates very nice, and of the 52 who think that the 

pupils in their class help each other all the time, but 

also the answers of 122 girls and 108 boys from which 

we learn that only sometimes colleagues are polite to 

each other, and only sometimes they only help each 

other (108 girls and 120 boys). Studies on the 

relational climate emphasize the importance of such a 

positive climate, as it improves the quality of school 

life, promotes the acceptance of differences and 

capitalizes on these differences by exploiting each 

person's strengths (Beaumont, 2018). At the same 

time, a positive relational climate makes children 

happy, and when they are happy they learn better at 

school. They also develop skills to adapt more easily 

to new situations, to be more resistant to bullying from 

their peers, more sociable, more attentive to others, 

more creative, more focused, less often sick and less 

absent from school (Boniwell, 2011). 

As regards the educational/pedagogical climate, 

the responses indicate high scores for the way the class 

teacher makes efforts to build such a positive 

environment. We believe that the 20 percent of all 

pupils who indicated that the teacher never or only 

sometimes encourages them to do their best to 

succeed, does not behave the same with all pupils or 

does not help pupils who have difficulties, despite the 

dose of subjectivism, denote some deficiencies in 

terms of the quality of the educational environment in 

the respondents' classes. This should lead teachers to 

motivate pupils about their choice of behaviours 

(Sabey et al., 2017). The development of a positive 

educational climate requires the application of 

strategies to improve collaboration with the pupil body 

(Ștefan et al., 2022). 

The security climate in the respondents' classes is 

a positive one, according to their answers. However, 

the 20 percent of girls and 27 percent of boys note that 

the teacher never explains to the pupils what they did 

wrong before punishing them. 

Promoting a peaceful school climate, according to 

the CNESCO report (2017), consists in developing 

democratic and collective functioning, a sense of 

security, justice and respect, in supporting the 

promotion of pupil success, as well as in creating a 
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positive "emotional" climate (atmosphere, 

belongingness and team spirit, commitment and 

dynamism). These characteristics of a positive school 

climate are based on a safe environment and increase 

the sense of security at the level of a value such as 

respect. The feeling of being respected and safe makes 

pupils have a positive perception of the teaching staff 

(Randolph et al., 2010). At the same time, it gives them 

confidence that there is a climate in the classroom that 

favours helping and supporting (Baker et al., 2003). 

The justice climate is perceived positively by the 

surveyed pupils. This component of school climate is 

particularly important, as it makes pupils aware that 

everyone is treated equally. Moreover, standards and 

codes of conduct are among the factors that most 

influence school climate (Astor et al., 2010). School 

climate is closely related to the clarity of rules and a 

sense of "school justice" (Debarbieux, 2015), the 

legitimacy and fairness of rules, and their judicious 

application. Thus, rules and consequences must be 

applied rigorously and consistently (Baudoin & 

Galand, 2018). Such a surveillance system also 

influences the safety climate. 

Last but not least, the pupils' perception of the 

climate of belongingness is a positive one, with the 

mention that girls and boys alike (25%) are not at all 

happy or somewhat happy to return to school after the 

holidays. However, it is worth noting that more than 

90% of those who answered are happy and proud to be 

part of that class. Specialists believe that pupils' 

perceptions of a sense of belonging to a school 

community are positively related to academic 

performance and engagement (Aldridge, 2013). The 

climate of belongingness is located at the centre of the 

other components of the classroom climate and its 

development is optimal when the relational, 

educational, security and justice climates are ensured. 

A good climate of belongingness is observed by a 

sense of pride on the part of the pupils to be part of the 

class and by harmonizing their needs with those of 

their group members, reflecting their positive 

adaptation to the environment (St-Amand et al., 2017). 

6. Conclusions 

Following the application of the questionnaire 

regarding the socio-pedagogical environment to 

primary school pupils, certain conclusions can be 

drawn. The sincerity of the answers given by them 

reveals a positive climate, in general, but there are also 

aspects that require improvement, and we refer here to 

the relational, educational and safety/security context, 

where the number of pupils who tip the balance 

towards the negative side should not be neglected. The 

climate of justice needs to be improved especially in 

terms of the fairness of the teaching staff towards all 

pupils, along with that of belongingness, to make 

pupils always return happily to the school where they 

study. In this sense, it would be necessary to explicitly 

identify the pupils' needs, share and communicate 

them (Loton Bidal, 2023), create an open and 

welcoming environment, carry out extracurricular 

activities. The didactic practice, which requires 

adjustments, especially depending on the context, 

pupils and students and content, "is organized in a 

dense architecture of professional gestures", the choice 

of these professional gestures being closely related to 

the teachers' desire to adapt their actions to the changes 

in the educational situation Pupils and teachers must 

be considered for understanding their relationships and 

behaviours, as people, bearers of a history, of a culture, 

a relationship with the institution, a relationship with 

the knowledge taught. They experience emotions in 

the classroom and manipulate multiple linguistic, 

identity and cognitive registers. School life gives full 

meaning to the desire to learn and grow (Bucheton, 

2009). 

Aware of the limitations of this study (the low 

number of respondents, the application of the 

questionnaire only in the urban environment, in 

schools where pupils' pedagogical practice is also 

carried out, etc.), we agree with the specialists who 

expressed themselves in this sense that a socio-

pedagogical climate positively contributes to the 

development of pupils and students on all levels, to 

their academic success and achievement. At the same 

time, such a climate generates their involvement in the 

effort to succeed, motivates them and gives them 

confidence in all initiatives. It is the socio-emotional 

environment that influences the quality of pupils and 

students' learning and relational behaviours (Făt, 

2019). Safety and, more specifically, the conditions of 

a peaceful school climate must be established in 

educational establishments to promote learning, well-

being, pupil and student development and good 

working conditions for all. It is therefore necessary to 

have an integrated vision of the multiple aspects of the 

quality of life at school, to think of them in terms of 

levers on which to intervene jointly for a real 

improvement of the pupils and students' well-being 

and success trajectories (CNESCO, 2017). 
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