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Abstract Historically multicultural European areas display a tendency towards openness and sociability that transcends
mere geographics. In ensuring that the youth of diversified ethnic populations attain life skills, the school

community ought to provide the means for such social capital to build networks of interethnic school and social
relationships by designing guidelines to help relate and work together on school and community projects.
e . Hence, the necessity arose for soft skills in the respective teams working towards shared goals and transferrable
multiethnic schools, soft skills, L . X
projects, teamwork, interethnic objec_tlves in _the_framevyork of se@ task. The prgsent a.rtlcle not only devel.ops on the key concepts, but as
relations practical application project work, it can serve as incentive for extended use in later years, a conducive toolkit
along the adulthood pathway. Furthermore, the research conducted as follow-up project validation consists of
a 1-5 Likert scale conducted among 81 highschoolers in West Romania. Were such multiethnic teamwork as
good practice example applied in blended learning contexts, repeatedly and purposefully, interpersonal skills
and effective communication, not only within the school community, but also in non-formal contexts would
be acquired and attained with increased levels of trust. Thus, highschoolers would be equipped for achieving
the ends set within the school educational environment, as well as for fulfilling the lifelong occupational and
personal development agenda. Such project-based work, easily extensive to interschool similar multiethnic
student team structures, might trigger similar proactive future attitudes for the students on the brim of maturity,
whereas meaningful insights into the validated pattern will undoubtedly trigger societal active participation.

Keywords:

1. Introduction

Multiethnic school teamwork acts not merely as  later years, the framework applied ostensibly acting as
rendition of a societal structure where interethnic  a conducive toolkit along the adulthood pathway.
relations are in harmony and peace, where tolerance
prevails and where ‘“communication among
minorities” is deemed “remarkable” (Constantin & Ethnic and separatist clashes have never been an
Badea, 2014, p. 3551 ), yet also as means of attaining  issue in the Banat Gorge, as this is an area that is not
the psychosocial competence and interpersonal skills, ~ s0 much about ethnic homogeneity, but more about
soft skills for students from monoethnic rural schools ~ what Dumitru Sandu of the University of Bucharest
on the threshold of an ethnically diverse high school.  identified as "natural subdivision of historical regions™
The proposed teamwork might serve as a whole-  Wwith specific refence to the Banat, including the
school project approach model, targeting students, = Danube Gorge as being characterised by a sociability
school leaders, teachers, and educators. Conceptual ~ of openness” (Sandu, 2003, p. 88), where mutual and
clarifications on the main aspects of teamwork interethnic trust reign. Multiethnicity in the Danube
alongside the targeted skills and competencies are ~ Gorge only high school has been tackled as conceptual
under further analysis. Were such prerequisites  context in the previous published studies, the type of
fulfilled, both student life and adult life would be  multiethnicity — not  galvanized  because  of
enriched and actionable strategies might serve the  globalization, but as a smooth result of the prolonged
broader future. Applied in the school environment of ~ cohabitation over the course of history. A first study
the most numerous and ethnically diverse Southern  published in the 2022 edition of the European
Banat Danube Gorge school, the proposed teamwork ~ Proceedings of Educational Sciences provided a

model could serve as an incentive for extended use in ~ conceptual framework of a multicultural school
pathway focusing on the steps to be taken in order to

1.1. Laying the conceptual context
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bring a school ”from awareness of the diverse
ethnicity of the school to cultural competence”
(David-lzvernar & Roman, 2023, p. 158), whereas the
2023 edition of the same journal focused on the idea
of school success for students attending multicultural
school (David-lzvernar & Roman, 2023). Both serve a
purpose in laying the conceptual foundation for the
present paper, which takes the frameworks drawn up
by the two previous articles further and analyzes a new
line of study, respectively multicultural teamwork
models as a conducive toolkit along the adulthood
pathway.

1.2. Theoretical foundation

Psychosocial competence is of utmost importance
as it involves “’both psychological and social aspects”
(Merriam-Webster Dictionary, 0.d.) in order to
support individuals' development in and outside a
certain environment. Formulated earlier than Daniel
Goleman's study of the emotional intelligence (El), it
was better conjured by Erikson's eight stages of
psychosocial development (Maree, 2022), both
theories bringing esteemed contributions to education
and to the study of human beings, in general. The EI
has revolutionized the way scholarly and life success
has been viewed, not by disregarding the cognitive
intelligence, but by connecting it to the previously
mentioned construct. The term has hitherto
encountered multiple models and paradigms with two
conceptual ~ frameworks, one including the
”dimensions of mood and affect” (Schulze & Roberts,
2005, p. 14), namely the emotional intelligence as part
of perceiving and developing one's true self, whereas
the ability model unfolds in the form of “learning by
doing”. If upbringing and education within the family
are crucial, ’the emotion learning process is also at
disarray in a family that does not demonstrate
emotions” since “emotion identification and control
are learned in the family” (Lekaviciene & Antiniene,
2016, p.214), it does not necessarily mean that an adult
will always be at a risk of emotional and psychosocial
imbalance, but further factors play an essential role in
the psychosocial and emotional well-being of a person
and school can become a key determiner, its role
emphasized by multiple studies. The El, alongside the
psychosocial intelligence, is equally important in
educational environments, particularly in
multicultural school environments, where children
come from various ethnicity backgrounds with very
disparate social, psychological and emotional and
even self-cognition developmental stages.
Consequently, working towards higher levels of
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emotional intelligence, psychosocial and interpersonal
skills is of utmost importance in academic life.

Furthermore, if 1Q scores or cognitive intelligence
fail to encompass ethnical disparities, it is in the
psychosocial competence and the emotional
intelligence that multiethnicity can develop. And in a
test-driven educational system, which the Romanian
one is, such skills are mainly a means for attaining
success in later life and for introducing effective
workforce on the job market, rather than an immediate
one within the educational institution one attends.
Interest in  the emotional and psychosocial
competences may have been merely sparked, but
specialized literature has hitherto delivered empirical
data.

But how do the two constructs relate? In a specific
study which dealt with "The relationship between
emotional intelligence and psychological wellbeing"
the ultimate conclusion drawn was that a boosted
emotional intelligence results in psychological
wellbeing, more specifically in terms of “four
direction” to be followed, namely: “’self-acceptance,
life satisfaction, somatic complaints and self-esteem”
(Yitzah & Weisberg, 2009, p. 69). In balance, other
studies emphasize the idea that highly emotionally
intelligent post graduates display a higher degree of
life satisfaction which would once more highlight the
importance of attaining psychosocial competence, in
other words it has to do with “a significant path from
emotional intelligence through perceived stress to life
satisfaction and psychological well-being” (Urquijo et
al., 2015, p. 1241).

1.3. Balancing the multiethnic
teamwork

interpersonal

The construct of psychosocial competence serving
not as mere incentive, but as a competence to be
acquired in order to serve teamworking is both
attainable and highly beneficial. In general terms,
teamwork requires team teaching skills and
methodology since teamwork effectiveness has been
clearly visible in fields like sports, technology or
business. School reports may not be enough to
accurately show the validity of teamwork, the
assessment tools or validity grids may yet still be
insufficiently developed. In theory, beyond the
obvious idea of two or more students working
together, each with a specific role and in a team
relationship of interdependence, teamwork means
joint action taking ’towards a common goal” and any
such organized “team of people working together for
a common cause touch all our lives” (Kozlowski &
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llgen, 2006, p.77). That is teamwork as seen in very
general terms, yet when applied in a multiethnic
school, the team composition knows further factors to
be considered to redress any imbalance that would
lead to scant evidence. In other words, to ensure
inclusive and equitable learning teams, effective
student engagement and the academic achievement of
teamwork, teams of 10 or 12 students should have at
least one representative of each ethnicity, respectively
a proportion according to the composition of the
school population. The teams part taking of the present
good practice model are constructed in the following
way: 5 Romanians, 3 Serians, 1-2 Czechs, 1-2 Roma
students, 1 Hungarian and another German.
Teamwork mechanisms thus positively associated
with 81 students from the experimental group,
whereas 82 fall in the control group, with a total of 163
students aged 14-19. Moreover, a vast majority of the
students come from the rural areas of the Danube
Gorge, in many cases monoethnic Czech or Serbian
villages, which make teamwork projects utterly
important in attaining cultural competence and soft
skills. Interpersonal group exchanges require
interpersonal skills, which are yet to be developed
given the age, the previous social interactions of the
group interactants, the family structure and the fact
that some, fewer though, of these high schoolers come
from monoethnic communities and they barely speak
the Romanian language. As English is taught starting
with the very first schoolyear in Romania and the
Czechs from the Danube Gorge are taught from a very
early age by Czech specialists brought here for this
very purpose by their government, to ensure ethnic
children are fluent both in mother tongue (Czech
language) and in English, all these factors prove to be
an extremely efficient common ground to start with.
By shaping teams in this way, everyone feels included,
the team proves to be a safe environment, and this
makes room for interpersonal exchanges at first, later,
with guidance and inclusive subject matter, even
interpersonal skills. Mastering such a skill would
mean bearing certain criteria that the specific literature
deems essential, such as “efficiency, effectiveness,
appropriateness or ethical” (Spitzberg & Cupach,
2011, p. 496), and this by knowing that largely and
comprehensively the interpersonal skills are “values,
beliefs, assumptions and subjective theories of social
interaction can influence interpersonal competence’
(Hayes, 2002, p. 3). If multinational companies and
large businesses find such competences crucial in their
employees and grant this developmental sector serious
funding, attaining soft skills prior to the job context,
even in non-formal or extracurricular contexts in
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schools and universities, can definitely be an asset, as
the job market tendency is to “select interpersonally
competent individuals who can successfully engage in
interactions immediately upon hire” (Bedwell et al.,
2013, p. 171). That would ensure that educational
institutions fulfill their primary goals and give society
fully equipped young people that would easily adjust
to multiple working environments, and given the focus
of the present paper, interculturalism and
multilingualism are further developed.

2. A good practice multiethnic teamwork model

When carefully and correctly constructed, the
benefits of multiethnic teamwork are obvious, but
what risks are there to take into consideration, risks are
a reality that should not be overlooked. One study
mentions that team members “need to manage the
social and emotional dynamics in their team”
(Brinkmann & Weerdenburg, 2014, p.135), otherwise
ones ‘differences will make teamwork ineffective, so
once again it is about the psychosocial and ElI
competences at work, otherwise failure might be a
possibility. Moreover, beyond the risks, subject matter
and methodology are essential, too, the knowledge
components not to be eluded. To maximize
opportunity and minimize conflict within the
multicultural projects, team structure, as rendered in
1.3. is essential, and the structure of the teams in the
Danube Gorge high school serves as model. Also,
subject matter should avoid sensitive issues, concepts
that may be perceived as detrimental to the efficiency
and efficacy of the team, moreover, conflict triggers
ought not to be included.

Table 1.
Issues tackled and expected results

Subject matters
1. Local versus regional — shifts
in daily life structure (diachronic
and synchronic approaches)
2. Passing on craftsmanship and
trade - the generational chain

Expected results
Better understanding of the
disparate local communities

A common map of crafts and
trades in the region — cultural
exchanges

A collection of Christmas
traditions in all mothertongues,
transcultural storysharing:
RO-SRB-CZ-HU-DE-ROMA

A Q&A session with Czech,
Serbian and German or Hungarian
tourists in the Danube Gorge
Stage performing, presentations,
workshops

A campaign of small community
actions, multilanguage flyers

A Q&A session with Czech,
Serbian and German or Hungarian
specialists from abroad

Personal and team assessment

3. My first/ best memory of a
Christmas tradition:
RO-SRB-CZ-HU-DE-ROMA

4. Cultural tourism in the Danube
Gorge

5. A journey around the
multicultural world
6. The Danube Day — field trips

7. Job prospects and necessary
skills for the 21 century

8. Feedback
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A series of topics were included in order to help
students boost their psychosocial competence and
develop interpersonal skills not just as part of
multicultural education, but also as preparation for
adulthood. The selection of the range of topics had to
be a reiteration of the population structure, addressing
the need for soft skills and tackling issues to be
included in the study, not by duplicating what cultural
ethnicity specific institutions do, namely focus on
dance, culinary, literary or any day-to-day oral
traditions, but by focusing on educational purposes
with the view of the students ‘adult life in mind,
bringing “transcultural storytelling” (Senehi, 2020, p.
3) as part of the experiment. Table 1 presents some of
the topics.

Of course, apart from the topics included in Table
1, many other topics have been tackled and the issues
debated and studied include topics of interest for a
region located in the Romanian Danube Gorge with
the Romanian Carpathians on one side and the Serbian
Carpathians on the right side, Czech villages on
mountaintops. Yet, the procedure presented in Table
2, can serve as a model which should be adapted to the
type of interculturality one finds oneself in.

Table 2.
Methodology

Expected results team topics 1-9
a. Better understanding of various
local communities

Methodology
Sharing, openness, common
language-RO or EN, psychosocial
competence
Brainstorming, design thinking,
team exchanges

b. A common map of crafts and
trades in the region — cultural
exchanges

¢. Our memory book of a
Christmas tradition: EN-RO-SRB-
CZ-HU-DE-ROMA

d. A Q&A session with Czech,
Serbian and German or Hungarian
tourists in the Danube Gorge

Blended learning,

Interpersonal skills

e. Stage performing, presentations,
workshop, performing on stage

f. A campaign of small community
actions, multilanguage flyers

Public speaking, psychosocial
competence
One-to-one interactions,
knowledge sharing, eliciting local

information
g. Q&A session with Czech, Interpersonal skills
Serbian and German or Hungarian
specialists from abroad

h. Personal and team assessment Assessment form, peer assessment,

a questionnaire, focus group

3. Feedback research

By far the most comprehensive and challenging
teamwork activity proved to be the 6", namely the
cultural journey taken around the world, which
included design thinking techniques involving
installing workspaces by countries, creating props for
stage performance, a combination of linguistic and
musical intelligences, alongside several soft skills.
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Upon serious research the most historically
multicultural countries around the globe were selected
to allow students to fulfil the given aims, a specific
venue was chosen, namely the new Serbian Centre on
the Romanian bank of the Danube in Moldova Veche
and leaders of the ethnic communities were made part
of the event. Consequently, post event a Likert scale
from 1-5 questionnaire alongside open-ended
questions were administered to all the 81 students
from the specific teams to identify the effect of such
cultural dimension in terms of soft skills and to discuss
whether the objectives have been fulfilled (tables 1-3).
All statements focused on soft skills, the three most
important targeted skills to be presented here. The
three statements that focus on psychosocial
competence and soft skills are:

1. Being part of this team has helped me develop
interpersonal skills.

2. Being part of this team has helped me in my
pursuit of attaining my psychosocial competence.

3. Being part of the presentation team has helped
me develop my public speaking skills and the
management of emotions.

And here are the results for the three statements:

Figure 1.
Results for statement 1

Being part of this team has helped me develop interpersonal skills

00
38

m Strongly agree  m Agree Neutru Disagree  m Strongly disagree

Figure 2.
Results for statement 2

Being part of this team has helped me in my pursuit of attaining my
psychosocial competence

= Strongly agree  m Agree = Neutru = Disagree  m Strongly disagree
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Figure 3.
Results for statement 3

Being part of the presentation team has helped me develop my
public speaking skills and the management of emotions

0

7.8

19.2

19.2

u Strongly agree = Agree = Neutru = Disagree  m Strongly disagree

A key feature of the feedback questionnaire is that
in all three soft skills developmental areas, over 85%
of the students found the activity useful from the point
of view of interpersonal relationships and
psychosocial skills, while those who served other
functions in the project, rather than stage performance
deemed the public speaking skills and the management
of emotions neutral (19,2%), the results reflected in
figures 1-3. The answers to the open-ended questions
further emphasize that beyond the global cultural
educational aspect of the project, soft skills were a
priority for students' self-development interests. To
justify this, two answers are worth mentioning:
“knowing myself, I found it impressive that I managed
to work well with students from different ethnicity”
and I not only learned about Belgium and found out
about cultural aspects | had no idea about, but I also
worked towards my own development in terms of
public speaking and socialising”. Thus, nearly all the
students and particularly those who served as team
managers were deeply enriched and better equipped
for the next stages of the experiment.

4. Conclusions

Whether the openness and sociability of the
historically multicultural areas of the globe mentioned
in the opening remarks have been further developed is
by no means uncertain, students’ responses to the
feedback sessions of the experiment prove the point
and the experimental work may well serve as
incentives for good practice models for further school
projects. Culturally competent and psychosocially
enriched students can thus take societal development
further and integrate in social and job contexts as
versatile as the global mock event may have been to
them. The whole teamwork experimental programme
may well be seen as a design to be followed elsewhere
in similar multicultural contexts with topic range and
methodology to be adapted to the ethnicity and
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geographical, societal and school

contexts.

respectively
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