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The use of films in teacher education is both an educational practice and a research direction with significant 

potential, offering diverse perspectives, numerous benefits, and high relevance for future teachers. This study 

aims to explore the potential of “school films” in the pedagogical training of pre-service teachers. Our analysis 

relies on four case studies of films such as Dead Poets Society (Weir, 1989), The Ron Clark Story (Haines, 

2006), Freedom Writers (LaGravenese, 2007), Entre les murs [The Class] (Cantet, 2008) that have become 

classics within the “school films” cinematic sub-genre. The selected films illustrate concepts, theories, or 

educational practices pertinent to students in the process of their training as future teachers. They also reveal 

the dynamics of the teacher-student relationship in different contexts, aspects of school life, and the challenges 

of the teaching profession. Based on these four films, we developed a training project for final-year students 

in Level I of the Psycho-Pedagogical Training Programme. The project includes activities such as film viewing, 

debates, and reflective learning strategies. The concept of this project, along with the accompanying tools – 

primarily worksheets with reflection tasks – can inspire other teacher educators to provide engaging and 

interesting learning experiences for future educators based on films. 

 

1. Introduction  

Integrating films about teachers and schools into 

teacher training programmes is becoming a popular 

practice among some teacher educators. This approach 

supports learning experiences and encourages 

reflection on the teaching profession. We are noticing 

an increased interest in the use of films in initial 

teacher training and examining their impact on future 

teachers. Various research studies conducted in 

different geographical and cultural contexts highlight 

such initiatives, and their findings are documented in 

the literature. 

In line with the thematic direction and the call by 

some authors to utilise teacher-themed films to better 

prepare pre-service teachers for diverse inside and 

outside classroom situations (Delamarter, 2015; İpek, 

2022; Jalmav & Subekti, 2022; Tan & Koh, 2018), this 

study aims to explore the potential of four “school 

films” in the pedagogical training of pre-service 

teachers. These selected films illustrate concepts, 

theories, and educational practices relevant to students 

in their journey to becoming future educators. 

Additionally, they highlight the dynamics of teacher-

student relationships in various contexts, aspects of 

school life, and the challenges of the teaching 

profession. Based on these, we suggest a film-based 

project for final-year pre-service teachers enrolled in a 

psycho-pedagogical training programme, seen as an 

additional framework in which the participants are 

encouraged to practise reflection on the teaching 

profession and its challenges. The concept of this 

project, along with the accompanying tools – primarily 

worksheets with reflection tasks, can inspire other 

teacher educators to provide engaging and interesting 

learning experiences for future educators based on 

films. 

2. Theoretical foundation 

“School films” are described as “any film that has 

a school, a teacher, a student (…) in it” by Trier 

(2000). The author compiled a list of 100 such films 

and discussed how he utilised them to get pre-service 

teachers to think critically and reflectively about 

educational issues. According to Ryan and Townsend 

(2012), using films in teacher-education programmes 

can encourage pre-service teachers to reflect more 

deeply on their professional identities and 

instructional practices before beginning their school 

internships and pursuing their professional careers. 

Tan (2006), therefore, demonstrates in his research 

how four well-known movies (The Lord of the Rings, 

Dead Poets Society, The Matrix, and The Simpsons) 
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can encourage various forms of reflection among 

twenty-five pre-service teachers and how these 

reflections aid in their preparation for the teacher 

profession in Singapore. 

In a study involving six educational films (The 

Chorus, 2004; School of Life, 2005; Emperors’ Club, 

2002; Dead Poets Society, 1989; Freedom Writers, 

2007; 50 Brave Violinists) used in activities with 102 

second-year students from various teacher training 

divisions, Kașkaya et al. (2011) found that these films 

positively influenced the students’ attitudes towards 

the teaching profession and their perceived self-

efficacy. Similarly, Jalmav and Subekti (2022) 

emphasise the positive impact of using five thematic 

teacher films in two classrooms on the teaching 

preparation of pre-service English teachers. Their 

findings provide evidence that these films enhanced 

qualities associated with effective teaching, facilitated 

the connection between teaching theories and practice, 

and illustrated real-life challenges and obstacles in 

teaching scenarios.  

Fennell (2013) illustrates how films can be used to 

develop critical and creative thinking of teacher 

candidates about “teaching practices, democracy, 

power relationships, and ethics in classroom teaching” 

(p. 445). The author emphasises that films offer 

teacher candidates the chance to immerse themselves 

in the roles of teachers, students, school 

administrators, and parents, exposing them to familiar 

situations to reflect upon. In another study, the 

viewing of the film The Triumph (The Ron Clark 

Story, 2006) serves as an opportunity for eighty-two 

pre-service teachers to reflect on teaching and the 

concepts learned during their Pedagogy course (Crețu, 

2019). Likewise, İpek (2022) found that English 

teacher candidates held positive views on 

incorporating viewing and presentations of teacher-

themed films as a course assignment, serving as a 

substitute for classroom observations during the 

Covid-19 pandemic. They gained valuable insights 

into the teaching profession, including the realisation 

that teaching extends beyond the classroom, is 

demanding, and that teachers can have a profound 

impact on their students. Other studies in the literature 

(Delamarter, 2015; Grant, 2002) show additional 

techniques based on the use of films as useful 

resources for involving aspiring teachers in a process 

of reflection on teaching, learning, diversity, or 

various educational challenges.  

In most of these mentioned studies, film viewing 

was followed by debates, presentations, and the 

completion of journals or questionnaires to actively 

involve pre-service teachers in interpreting the 

messages conveyed by these films. This combination 

of watching films and engaging in various proposed 

activities supports reflective learning, understood as 

the process of internally analysing and investigating a 

problem arising from an experience. This process 

clarifies and produces meaning in terms of the self, 

leading to a shift in conceptual perspective (Boyd & 

Fales, 1983). The reflective process, as seen across 

various studies, fosters not only the development of 

professional skills but also encourages pre-service 

teachers to explore their own identities as educators, 

preparing them for the complex realities of the 

teaching profession. Consequently, integrating films 

into teacher education programs has the potential to 

enhance the learning experience, providing a platform 

for future educators to critically analyse and reflect on 

the multifaceted nature of teaching. 

3. Project design – A training programme for 

future teachers using school films 

Given the concerns of teacher educators from 

various parts of the world in leveraging films within 

the training process of future teachers across diverse 

educational contexts, this section presents a potential 

training program designed for university students in 

Romania enrolled in the three-year Psycho-

Pedagogical Module, preparing for a career in 

teaching. The training programme is called FilmEd 

Insights: Bridging Cinema and Teacher Education 

and is designed as a complementary framework to the 

didactic activities offered through the psycho-

pedagogical study programme curriculum. 

3.1. The Programme’s Goal and Objectives. 

Participants 

The goal of the programme is to facilitate 

understanding and reflection for future teachers on 

various aspects of teaching and education using school 

films as educational tools. To achieve this, the 

objectives of the programme are: 

 Developing skills for critical analysis of 

different educational approaches based on the content 

of the films. 

 Correlating concepts, theories, or educational 

themes studied in theoretical courses with the 

examples and situations presented in the films through 

discussions and reflections. 

 Promoting empathy and cultural understanding 

by exploring educational contexts and the challenges 
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faced by teachers and students from various 

backgrounds. 

 Practising personal reflection skills on their 

own educational experiences and their role as future 

teachers. 

 Enhancing students’ ability to think critically 

and apply lessons from the films to real educational 

scenarios. 

The programme can be run with 30-40 participants 

(final-year students in Level I of the Psycho-

Pedagogical Training Programme). 

3.2. Film selection and reflection worksheets 

As Tan and Koh (2018) noted, one of the key 

challenges for teacher educators is selecting films that 

are relevant for participants. Examining the repertoire 

of films with and about teachers and schools, we 

considered several criteria for their selection within 

the programme: educational relevance (ensured by 

presenting various  educational contexts, the diversity 

of students and teachers, the challenges of education 

in various environments and the personal impact of 

teachers on students); pedagogical approaches 

(revealing pedagogical practices, illustrating concepts, 

pedagogical theories, presenting different teaching 

strategies and styles, the dynamics of teacher-student 

relationships); opportunities for learning and 

reflection for future teachers (the extent to which the 

films convey educational values and messages, allow 

for the exercise of critical thinking and reflective skills 

of future teachers in relation to various aspects of the 

teaching profession). 

Based on these criteria we selected the following 

four films: Dead Poets Society (1989), The Ron Clark 

Story (2006), Freedom Writers (2007), and Entre les 

murs [The Class] (2008). Although the selected films 

were produced in different cultural contexts, they can 

still serve as valuable teaching resources in teacher 

education when participants relate them to their own 

social and cultural realities, as noted by Tan and Koh 

(2018).  

For each film, we developed a reflection sheet as a 

working tool for students to complete after watching 

the films. The reflection sheets, which include open-

ended questions and analysis themes, are designed to 

help students identify relevant educational themes and 

provide them with the opportunity to reflect on how 

the situations presented may impact their future 

teaching careers. Their responses will then serve as the 

foundation for group discussions. What follows is a 

brief rationale for the selection of each film, along with 

the reflection sheets we have developed.  

Dead Poets Society (1989), the first film we have 

selected for our training programme, stands out 

because it authentically meets all the criteria 

previously mentioned. The educational relevance of 

this film, which was also highly acclaimed in the world 

of cinema, winner of Bafta and César awards, and 

nominated for an Oscar, emerges from its critical 

discourse against an education system deeply rooted in 

tradition and prestige. In other words, Professor John 

Keating’s “antagonists” are not the students, but the 

close-minded approach to education promoted by 

Welton Academy and, hence, to life itself. Therefore, 

the film also introduces several themes for discussion 

beyond teaching strategies, the relationship between 

teacher and students, and the obstacles to be overcome 

in this relationship. Even its tragic ending reveals a 

series of values and life lessons. Given the temporal, 

social, and cultural context in which the action is set, 

the film portrays the prevalence of tradition, 

uniformity, and indoctrination negatively and it 

showcases nonconformity and the courage to stand 

out, using the metaphor of the school, the school 

universe, and the teaching strategies of Professor John 

Keating (Robin Williams). In other words, drawing on 

the dichotomy between the perspectives of 

“romanticism” and “realism” (Tan, 2006; Tan & Koh, 

2018) the film juxtaposes the concepts of tradition and 

nonconformity, the latter being depicted as creativity 

and the freedom to think differently and critically. 

With this in mind, we provide a reflection sheet for 

Dead Poets Society (1989) which is designed to guide 

viewers in critically engaging with the film’s themes 

and exploring their relevance to educational practice. 

3.2.1. Reflection Sheet No. 1: Dead Poets Society 

(1989) 

1. What is the significance of the scene where 

Professor Keating invites the students to view the 

classroom while standing on the desk? 

2. What does the exercise where Professor 

Keating asks his students to simply walk in their own 

style and in different directions in the schoolyard 

signify? 

3. Are there similarities/differences between the 

concept of “curriculum” as presented in the film and 

the concept learned, especially in the Theory and 

Methodology of Curriculum courses? 

4. What is the difference between Professor 

Keating’s teaching style and that of the other teachers? 
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5. How would you react if one of your students 

confided in you about a situation similar to Neil 

Perry’s: his projection of the future and dreams do not 

align with his parents’ vision? Or how would you react 

if you considered that parental authority is a stress 

factor for one of your students? 

6. Based on Mr. Keating’s example and the 

dictum “Carpe diem”, what life lesson would you offer 

your students at your first meeting with them? 

7. What strategies would you implement to help 

your students understand that always seeking approval 

from others, striving for performance at any cost, and 

prioritising results in school life are some of the 

biggest mistakes they could make? 

The second film included in our training 

programme is The Ron Clark Story (2006). Based on a 

real-life story, this film meets our criteria primarily 

due to the way it depicts the balance between 

professionalism and unusual strategies of engaging 

students in the classroom (Townsel, 2016). Moreover, 

the film features the story of a teacher, Ron Clark 

(played by Matthew Perry), who, driven by the desire 

to apply in his own life the lesson he tried to instil in 

his students – to take risks – decides to leave his school 

in North Carolina, where he was highly appreciated, 

for the challenge of teaching in New York. 

Specifically, he chooses Inner Harlem Elementary 

School, where, despite the principal offering him a 

class suitable for his potential as a teacher, he opts for 

the most problematic class, which had the lowest score 

in New York and had already gone through six 

teachers by Christmas. The way Clark relates to his 

students, his vision of equating the classroom with a 

family, and the creative methods he employs to engage 

each student bring remarkable changes not only in 

their academic performance but also in their 

interpersonal relationships. Therefore, relying on the 

interchangeability of the concepts of “profession” and 

“vocation” in the evolution of Ron Clark and on the 

portrayal of the “hero teacher” (Ryan and Townsend, 

2012), the proposed reflection sheet focuses on such 

themes as teacher resilience, as well as issues related 

to overcoming bias and prejudice in the classroom.  

3.2.2. Reflection Sheet No. 2: The Ron Clark Story 

(2006) 

1. How do you interpret Ron Clark’s decision to 

take risks and accept teaching in one of the most 

disadvantaged classes in New York? What major 

problems did Ron Clark face when he arrived at the 

new school? How did he demonstrate resilience in 

facing them? 

2. What classroom management techniques did 

Ron Clark use to maintain discipline and motivate 

students? 

3. How is the theory of multiple intelligences 

illustrated in the film? What innovative methods are 

presented? 

4. How did Ron Clark manage to establish a trust 

relationship with his students? What strategies did he 

use? 

5. How do you interpret the scene where Mr. 

Clark persuades Shameika to revise her behaviour, 

influenced by peer pressure when they are all hungry 

at that moment? What do you think about Ron Clark’s 

decision to leave her in charge of her peers while he 

follows Tayshawn outside the classroom after the 

confrontation with Julio? 

6. How do you interpret the scene where Mr. 

Clark talks to Shameika’s mother? Based on this 

episode, how do you think the importance of family 

and community in education is illustrated? How did 

Ron Clark influence the school and the external 

community? 

7. How do you think it is possible to relate to a 

class of students without considering preconceptions 

or the perspectives of others/society? 

8. To what extent are you prepared to be a “hero 

teacher”, a teacher whose responsibility is not limited 

to transmitting theoretical information and does not 

end when leaving the classroom? 

9. How do you think you could, if working with 

a class of marginalised and labelled students, make 

them realise that the labels placed by others should 

never affect their self-confidence, dreams, and 

potential? 

Similar to The Ron Clark Story (2006), Freedom 

Writers (2007), a film adaptation of Erin Gruwell’s 

The Freedom Writers Diary, depicts the effort and 

success of Professor Erin Gruwell (Hilary Swank), a 

novice teacher who transforms a class of high school 

students in Long Beach, California, where racial 

conflicts and xenophobia are acutely illustrated. 

Despite family discouragement and diminishing 

support, Erin Gruwell accepts the challenge of 

teaching students already labelled by society and other 

teachers. Furthermore, Erin Gruwell’s approach to her 

students mirrors that of Ron Clark, though the methods 

Clark employs – enforcing rules that everyone must 

follow, with individual transgressions impacting the 

entire group, akin to a familial structure – appear 
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unfeasible within the context of the Long Beach high 

school, particularly in Gruwell’s class. Imposing rules 

centred on family or mutual understanding and respect 

is unattainable for youth with such harrowing 

backgrounds, which Gruwell discovers through their 

journals. In fact, the task of journal writing proves 

initially to be the most effective solution, as these 

students primarily need to be heard and to share their 

most intimate traumas. In short, understanding their 

needs (Tanase, 2013) and considering them as 

“creators of knowledge” (Choi, 2009) are two of the 

didactic strategies employed by Gruwell that led us to 

selecting this film for our training programme. In 

addition, the reflection sheet related to Freedom 

Writers (2007) also covers, among other aspects 

linked to didactic strategies and fighting prejudice, the 

innovative approach to teacher-student 

communication through journals. 

3.2.3. Reflection Sheet No. 3: Freedom Writers 

(2007) 

1. What is the role of the journal, and why do all 

the students in the class accept this proposal without 

hesitation? 

2. How do you interpret Mrs. Gruwell’s decision 

to propose that the students read The Diary of a Young 

Girl by Anne Frank? 

3. How does the concept of “profession” overlap 

with that of “vocation” in the film? 

4. Do you consider the introduction of the journal 

a suitable solution for communication between you 

and the students? Think about the situation where you 

will be a homeroom teacher and have to solve a whole 

series of problems that your students will face, 

problems that some will have the courage to confess in 

front of the class while others will not (e.g., in the case 

of bullying, when the victim must speak openly about 

this problem in front of the aggressor). 

5. In the class you teach, you have observed that 

several students face ethnic discrimination. How 

would you try to resolve the following problem? 

Propose at least two solutions you would try to 

implement to resolve this conflict. 

The fourth film that meets our selection criteria is 

Entre les murs [The Class] (2008). Adapted from 

François Bégaudeau’s novel of the same name (with 

Bégaudeau himself portraying the lead character, 

Professor François Marin), it serves as an intriguing 

case study in school-themed films. Beyond the insight 

it provides from the perspective of education in a 

multicultural context (Narcis, 2023), its realistic 

depiction of school life and its institutional setting 

presents a unique approach primarily focused on 

deconstructing the image of the “hero teacher” 

(Miretzky, 2017). Awarded at the Cannes Festival 

(2008), Entre les murs [The Class] chronicles a year 

of educational activities at a Paris school without 

privileging any particular perspective. Watching the 

film feels like actively participating in the school’s 

events and decisions, as no scene can be accused of 

didacticism by favouring a single viewpoint. 

Consequently, all decisions arise from debates that 

never conclude, always leaving room for divergent 

opinions. The realistic portrayal of François Marin’s 

French classes and his interactions with colleagues 

prevent any sense of inferiority among the participants 

or categorization of him as a “hero teacher”. Each class 

introduces new debates and challenges, often leaving 

viewers and Marin himself without clear solutions. 

This approach encourages viewers to seek solutions 

independently, as the film provides none. Therefore, 

the reflection sheet we propose for Entre les murs [The 

Class] (2008) no longer provides keywords to guide 

the future teachers’ responses. Instead, it aims at 

challenging participants to evaluate François Marin’s 

in class performance and the way the other teachers 

treat their students.  

3.2.4. Reflection Sheet No. 4: Entre les murs [The 

Class] (2008) 

1. How do you think Professor François Marin 

handles classroom management? 

2. What is your opinion regarding the discussions 

held by the teachers during meetings? 

3. Do you think the theme that Mr. Marin’s 

students have to address, that of creating a self-

portrait, achieves its goal? 

4. How do you interpret the final scene of the 

film, where one of Mr. Marin’s students confesses that 

she has not learned anything during the school year 

that has just ended? 

5. Try to analyse the case of Souleymane’s 

expulsion. How would you have acted if one of your 

students was in such a position? Would you have voted 

for or against the expulsion? 

6. How would you act if you faced a similar 

reaction (like Souleymane’s) from a student in your 

class? 

3.3. Programme structure and pedagogical 

approach 
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The programme is designed to span six work 

sessions, each approximately 3 hours long, featuring 

specific activities such as viewing, analysis, 

applications, discussions, and reflection (Table 1). The 

six sessions can be held weekly. It is important to note 

that this programme is optional for participants and 

complements the training provided through the official 

curriculum of the future teachers’ training programme. 

Table 1.  

The structure and content of the FilmEd Insights: Bridging Cinema and 

Teacher Education programme 

Working 

Sessions 
Content of Project Activities 

Day 1: 

Official 

Opening of 

the Project 

 Presentation of the project: explanation of the title, 

purpose, and objectives; explanation of the programme 

structure and methodology. 

  Initiating an open discussion with students about 

their experiences in the psycho-pedagogical study 

programme and how they have utilised these experiences 

in preparing for their teaching careers. 

  Discussion about initial preparation for the teaching 

profession based on experiences from the psycho-

pedagogical study programme and the role of films in 

education. 

 Announcing the four viewing activities and the 

selected films: Dead Poets Society (1989), The Ron Clark 

Story (2006), Freedom Writers (2007), and Entre les murs 

[The Class] (2008). 

 Watching the trailer for each film and announcing 

how the subsequent activities will be conducted. 

 Distributing the project schedule. 

 Expectations and suggestions from participants. 

Day 2: 

Viewing of 

Dead Poets 

Society 

(1989) 

 Presentation of the film (critical reception, awards, 

and nominations). 

 Viewing the film and distributing Reflection Sheet 

No. 1, which contains questions related to various aspects 

of the film. 

  Debates based on participants’ responses to the 

questions on the sheet. 

 Film analysis exercises (individual and group): 

describing the film in one word (conformism, tradition, 

submission, authority, non-commitment, etc.); describing 

the message extracted from the film in a sentence 

(“Fighting against conformism requires total 

commitment”; “Seize the day differently from the 

crowd”; “Pursuing dreams is the greatest freedom you can 

offer yourself” etc.). 

  Exit cards: What did you learn from this activity? 

What did you like the most? What uncertainties/questions 

do you have? 

Day 3: 

Viewing of 

The Ron 

Clark Story 

(2006) 

 Presentation of the film (critical reception, awards, 

and nominations). 

  Viewing the film and distributing Reflection Sheet 

No. 2. 

  Debates based on participants’ responses to the 

questions on the sheet. 

  Practical activity: Creating a lesson sequence 

inspired by the film. 

  Exit cards: What did you learn from this activity? 

What did you like the most? What uncertainties/questions 

do you have? 

Day 4: 

Viewing of 

Freedom 

Writers 

(2007) 

 Presentation of the film. 

  Viewing the film and distributing Reflection Sheet 

No. 3. 

  Debates based on participants’ responses to the 

questions on the sheet. 

 Special guest and discussion about the impact of 

education in disadvantaged environments. 

  Exit cards: What did you learn from this activity? 

What did you like the most? What uncertainties/questions 

do you have? 

Day 5: 

Viewing of 

Entre les 

murs [The 

Class] 

(2008) 

 Presentation of the film. 

  Viewing the film and distributing Reflection Sheet 

No. 4. 

  Debates based on participants’ responses to the 

questions on the sheet. 

  Role-playing on situations inspired by the film, 

addressing teacher-student relationships, cultural and 

social diversity, innovative pedagogical approaches. 

  Exit cards: What did you learn from this activity? 

What did you like the most? What uncertainties/questions 

do you have? 

Day 6: 

How to 

leverage the 

experience 

gained in 

the Project? 

 Analysis of responses provided through Exit cards for 

each training session. 

  Launching an educational platform, an online 

journal, where – in the form of a collective blog – 

participants in such a training programme can publish 

their own notes from reflection themes. In addition to this 

section dedicated to the training programme, the platform 

could also propose a series of sections, such as The First 

Hour at the Desk, Has This Happened to You too?, or 

Forum (section dedicated to discussions), which will 

encourage dialogue among future teachers. Furthermore, 

these sections will ensure the continuity of the project and 

monitor its long-term impact. 

  Discussions and reflections using the Three Step 

Interview method, based on the following questions: Who 

was your favourite teacher among the models 

encountered in the viewed films and why? What was your 

favourite scene and why? How have the viewed films 

influenced your vision of the teaching profession? 

3.4. Resources and tools 

Necessary resources and tools include: a laptop, 

video projector, large screen, trailers for each film, the 

proposed films for viewing, reflection sheets, exit 

cards for each work session, role-play activity 

scenarios, and a collective blog or online journal for 

posting reflections and discussions. 

3.5. Evaluation and feedback 

At the end of the program, participants will 

complete a survey and submit a final reflective essay, 

summarising the insights they gained from the films 

and how these insights have shaped their view of the 

teaching profession. The evaluation will focus on: the 

effectiveness of the films as educational tools; the 

development of reflective and critical thinking skills, 

the applicability of lessons learned from the films to 

real-life educational challenges. 
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4. Discussions  

Our study aligns with previous research that has 

emphasised the value of films in teacher education 

programs. As suggested by other authors such as Ryan 

and Townsend (2012) and Fennell (2013), films offer 

a medium through which pre-service teachers can 

engage in reflective learning. This reflective process is 

essential for helping pre-service teachers bridge the 

gap between theoretical knowledge and practical 

application in diverse educational environments 

(Jalmav & Subekti, 2022; İpek, 2022). Building on this 

literature, we propose a structured film-based training 

programme, FilmEd Insights: Bridging Cinema and 

Teacher Education, which is designed to complement 

the official curriculum for future teachers in Romania, 

consisting of courses and seminars across various 

disciplines, such as Educational psychology, 

Pedagogy, Subject didactics, Educational 

management, Computer-assisted training, and 

Pedagogical practicum.  

The proposed programme is based on the viewing 

of films with and about school, teachers and pupils, 

followed by reflections and debates. We consider that 

watching a school film represents an ingenious and 

effective way to gain experience in the context of 

limited face-to-face teaching opportunities, as is often 

the case for future teachers. In other words, we believe 

the concept of “surrogate experience” (Ryan and 

Townsend, 2012) is extremely important. This concept 

refers to the attempt to simulate, through watching a 

film, not just one single aspect learned in the courses, 

but the entire network of emotions that an aspiring 

teacher will face every day. The emotional connection 

and empathy fostered by films like Freedom Writers 

and The Ron Clark Story resonate with İpek’s (2022) 

findings that films help future teachers recognize the 

profound impact they can have on their students’ lives, 

both within and beyond the classroom. By 

empathising with the teachers whose evolution they 

follow on screen, they will not only have the 

opportunity to adopt and assimilate certain models of 

attitudes and values, but also to question and find 

answers to the problems and uncertainties they have 

about the teaching profession. They will also have the 

opportunity to critically analyse the decisions and 

reactions of both teachers and students. 

 Some of the films we selected for this program 

have also been used by other authors in various 

educational contexts (Cretu, 2019; Delamarter, 2015; 

İpek, 2022; Jalmav & Subekti, 2022; Kașkaya et al., 

2011; Tan, 2006), demonstrating their potential to 

illustrate key educational themes such as teacher-

student relationships, classroom management, and the 

socio-cultural challenges of education, as well as to 

engage future teachers in reflections and debates on 

these topics in different geographical and cultural 

contexts. In addition, some authors have gone further, 

using films to prompt student-teachers to reflect on 

educational taboos, such as teacher failure or teacher-

student relationships, encouraging deeper discussions 

on the sensitive and complex aspects of teaching (Van 

Beveren et al., 2018).  

At the same time, our study takes on unique 

characteristics within the broader context of research 

on the use of films in preparing future teachers. This 

distinctiveness lies in the design of the program, which 

spans multiple work sessions over several weeks and 

complements the official curriculum. In this way we 

go beyond a punctual intervention, linked to a specific 

course offered to students. Additionally, the study 

suggests a combination of methodological elements, 

including film viewing, reflection through worksheets, 

group discussions, role-playing, and the integration of 

digital technologies by using a blog to continue 

discussions and reflections. Overall, the FilmEd 

Insights programme supports the idea that films, when 

combined with structured reflection and discussion, 

can significantly enhance teacher preparation. It 

provides a safe environment for future teachers to 

explore the complexities of the profession, critically 

analyse different pedagogical approaches, and reflect 

on their personal development as educators. In this 

regard, the programme contributes to the growing 

body of research that advocates for the integration of 

films into initial teacher education as a means of 

fostering reflective, empathetic, and well-prepared 

future educators. 

5. Conclusions 

Building on a steadily expanding body of research 

on the use of films in teacher education, this study 

focuses on the design of a training program for pre-

service teachers, integrating four films: Dead Poets 

Society (Weir, 1989), The Ron Clark Story (Haines, 

2006), Freedom Writers (LaGravenese, 2007), and 

Entre les murs [The Class] (Cantet, 2008). The 

selection of these films was influenced by their 

potential to illustrate relevant educational concepts, 

theories, and practices, as well as to exemplify the 

complex dynamics of teacher-student relationships in 

various contexts. Additionally, they offer valuable 

insights into school life and the challenges faced by 

the teaching profession across diverse and broader 
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social contexts. In this regard, Giroux (2011) argues 

that film, as a type of “public pedagogy”, functions 

both as an educational tool that exposes students to 

alternative worldviews and as a cultural medium that 

connects classroom academic discourse with broader 

societal and public concerns. Similarly, films 

portraying teachers allow pre-service teachers to 

engage with a range of teaching styles and 

personalities, thereby broadening their understanding 

of the different contexts in which educators operate 

(Long and Pope, 2016).  

The accompanying reflection sheets for each film 

have the potential to support pre-service teachers’ 

reflections on the films they watch, while also offering 

opportunities to interpret them in relation to the 

participants’ own sociocultural contexts. This 

approach aligns with the one suggested by Tan and 

Koh (2018), where preservice teachers and school 

leaders in Singapore interpreted Western-produced 

films, identifying relevant learning points within their 

own historical, social, and cultural contexts. 

The training project developed around these four 

films can be an effective and engaging supplementary 

approach to enriching the learning experience of future 

teachers. It can complement the contents and 

methodological approaches applied in the courses, 

seminars and internships offered through the official 

curriculum of the future teacher training programme. 

Through the proposed activities based on viewing, 

analysis, application, discussion, and reflection, this 

programme complements, but does not replace the 

official curriculum of the teacher training programme. 

On the other hand, the proposed program can be 

viewed as a flexible framework, capable of 

incorporating additional films about teachers, schools, 

or students, potentially even those suggested by future 

teachers, as emphasised in the study conducted by İpek 

(2022).  

The ideas put forward in this study can also be 

incorporated by some teacher educators into courses, 

seminars or practicums within the formal teacher 

education curriculum or in other complementary 

approaches developed to support future teachers, such 

as educational student clubs, theme evenings or other 

extracurricular activities. By complementing the 

formal curriculum, these additional educational 

experiences can contribute to a deeper understanding 

of the dynamics of teacher-student relationships and 

better prepare future teachers for professional 

challenges. 

Our approach has some limitations. Firstly, since 

the training programme has not yet been implemented, 

the study remains, at least for the moment, at the 

planning stage. This prevents us from evaluating the 

impact and benefits of the programme at this stage. 

Future research should evaluate its implementation 

and impact on participants. This could include 

qualitative analysis of student reflections and 

interviews to assess the depth of their engagement and 

the effectiveness of films in shaping their professional 

identities. Secondly, implementing the programme 

requires specific resources such as access to films, 

screening rooms, and trained facilitators. The success 

of the programme also depends on the receptivity and 

involvement of students and trainers, especially given 

the already crowded training schedule. Additionally, 

while the selected films are relevant, they are produced 

in specific cultural contexts that may not reflect the 

educational reality of all participants. Therefore, 

adapting and contextualising the discussions is 

essential to ensure their relevance and applicability. 

Nevertheless, teacher trainers from different 

universities may consider that our approach offers 

interesting ideas for using films in initial teacher 

training. They can also enhance the programme by 

integrating other films or diversifying the activities 

and tools proposed for participants. 
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