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There has been a growing concern for developing children's social-emotional abilities recently. Studies that 

address the importance of music in children's lives have concluded that it is closely related to emotional 

regulation and social interactions. Emotional development reflects children's ability to identify and express 

their own emotions and also those of others. Social development refers to children's abilities to relate 

effectively and appropriately to adults and children of a similar age in different social situations. 

Our research aimed to verify the influence of musical activities on the development of social-emotional skills 

of 4- and 5-year-old preschoolers. The research design was an experimental one, examining the oscillation of 

the dependent variable (level of social-emotional skills) concerning the independent variable (musical activity-

based choice) and the oscillation of the dependent variable when the independent variable did not intervene. 

The study was conducted over 15 weeks and the participants were 46 preschool children from an urban 

extended-day kindergarten. The instrument used within the research was the Preschool Behaviour Observation 

Form, developed and adapted based on the dimensions of the domain Social Emotional Development from the 

Early Childhood Curriculum, 2019. Analysing the results, the development level of social-emotional skills 

increased by 61% in the experimental sample due to the introduction of the independent variable. Summarising, 

the implementation of optional activities based on musical activities in the kindergarten educational process 

significantly impacted the children's socio-emotional development. 

 

 

1. Introduction  

Music is a complex phenomenon that has 

accompanied mankind since its beginnings by 

adopting multiple forms. The compositional act itself 

can be broadly defined as the processing of a specific 

musical content arising from the infinite cognitive 

processing of the individual (Crișan, 2022). 

Music can be talked about as early as the prenatal 

period, with studies showing that the foetus is able to 

hear sounds and feel vibrations from the outside 

(Ciobanu-Mocanu, 2013). From the third trimester of 

pregnancy, the foetus can recognise the mother's 

voice, mother tongue and a song that has been sung to 

it regularly. 

It is well known that music has a remarkable 

ability to express, convey and evoke various emotional 

states in human beings (Thompson & Quinto, 2011), 

regardless of their culture or nationality (Balkwill & 

Thompson, 1999). Numerous studies support music's 

ability to generate emotions and trigger physiological 

responses (changes in heart rate, temperature, 

breathing) (Juslin, 2011). Other studies support that 

music influences emotional regulation (Saarikallio, 

2011; Randall et al., 2014; Koelsch, 2015), and some 

have been shown to stimulate cognitive development 

(Hanna-Pladdy & MacKay, 2011; Biasutti, 2015).  

Music often requires collective participation, 

which implies cooperation and collaboration between 

participants, making it a useful tool for social 

development. In addition, the social interactions 

required in musical activities provide opportunities for 

children to recognise their own and others' emotions.  

Researchers have described music as a 

multidimensional construct that has the ability to 

develop social, emotional and cognitive skills in 

children (Blasco-Magraner et al., 2021). 

Music has become increasingly recognized in 

early education as being closely linked to emotional 

regulation and social interactions (Gaudette-Leblanc 

et al., 2021). 

From a musical perspective, the preschool period 

is an important stage in a child's development, 
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providing favourable conditions for the development 

of auditory and vocal ability. In addition, the preschool 

age is the period when the foundations are laid for 

children's socio-emotional development. 

The emotional and social development of the child 

are essential aspects in its evolution, and especially in 

the learning process, which is why both early 

education teachers and parents must identify the best 

ways to support this aspect. 

Since music plays an important role in the social-

emotional development of children, according to 

numerous researches in the field, the present study 

aims to identify the influence of an optional activity-

based music program in kindergarten on the 

development of social-emotional skills of children 

aged 4-5 years. 

2. Theoretical foundation 

2.1. Early education 

In Romania, early childhood education (children 

from birth to 6 years old) is part of pre-university 

education and includes the nursery level (0-3 years 

old) and the preschool level (3-6 years old). 

Early education generally refers to the process of 

learning and development that takes place in children's 

early years (Essa & Burnham, 2019). It is a critical 

interval in which they experience the rapid formation 

and development of cognitive, language, social and 

emotional skills. Early education focuses on creating a 

supportive environment that fosters the optimal 

development of each child at this particularly 

important stage of their lives.  

The Curriculum for Early Childhood Education 

(2019) brings to our attention the concept - holistic 

child development, highlighting the importance of 

addressing all areas of development. Therefore, it is 

insufficient to prepare the child for school and social 

integration only from the perspective of academic 

skills, it is absolutely necessary to equip him with a set 

of skills in the field of socio-emotional development, 

physical development, cognitive, communication and 

language development (Preda, 2019). 

Developmental domains are standardized criteria 

through which the child's progress is tracked during 

physical, cognitive and psychological maturation 

(Preda, 2019). These domains are outlined in the Early 

Learning and Development Milestones for Children 

from Birth to 7 (RFIDT), an important educational 

policy document that provides reference points for 

adults interacting with the child in this age range 

(teacher, parent/carer) to support the child's normal 

and full growth and development (Ionescu, 2010). The 

areas of development are: 

 Physical development, health and personal 

hygiene 

 Socio-emotional development 

 Learning skills and attitudes 

 Development of language, communication and 

the prerequisites for reading-writing  

 Cognitive development and world knowledge 

In the early years, there are connections and 

interdependencies between all areas of a child's 

development, so that acquisitions in one area can 

influence progress in other areas. Developmental 

domains are essential pedagogical tools in early 

childhood education, as they support teachers in 

identifying and learning about the child's interests, 

inclinations and predispositions, which contributes to 

individualised, child-centred education. 

Each developmental domain in the Early 

Education Curriculum 2019 (physical development, 

social-emotional development, cognitive 

development, language and communication 

development, learning skills and attitudes) includes a 

number of specific dimensions and behaviours that 

illustrate progress in that domain.  

It is the teacher's task to operationalise these 

dimensions, to plan and carry out learning activities 

that stimulate the formation and development of 

behaviours specific to each area of development.   

2.2. Children's socio-emotional development 

Children's social and emotional development are 

particularly important issues, looking at the child's 

ability to establish effective interactions with others, 

adults or children. In the Curriculum for Early 

Childhood Education, 2019, the two aspects are 

assigned to a single developmental domain, namely 

Social-Emotional Development, as it is difficult to 

draw boundaries between emotional and social 

development, as the two are in a permenant connection 

and interconnectedness. 

The domain - Social- emotional development is 

aimed at the beginning of children's social life. Social 

relationships influence how children perceive 

themselves and the world around them. Emotional 

development generally refers to children's ability to 

recognise and express their emotions, to understand 
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and respond to the emotions of others, and to the 

development of self-concept and self-image. 

The socio-emotional development domain has the 

following dimensions: 

 Interactions with adults and with children of a 

close age 

 Pro-social, accepting and respectful behaviour 

towards diversity 

 Self-concept 

 Self-control and emotional expression 

Preschool age (3 to 6 years) is an important period 

that marks significant changes in the child's social and 

emotional life. As the child's environment of 

interaction (family, nursery, non-formal settings) 

expands, the child's inner world will expand and his or 

her efforts to adapt to new social demands will 

increase.  

The preschooler's emotions and feelings will 

accompany all his manifestations, be it games, songs, 

educational activities, or the performance of adult 

tasks. They occupy an important place in the child's 

life and exert a strong influence on his behaviour. 

Emotion illustrates a person's experience of an event 

that is important to them. 

To support social adjustment and maintain mental 

health, it is important that preschoolers have the ability 

to recognise and express their emotions, to distinguish 

between their internal feelings and their external mode 

of expression, to identify other people's emotions from 

their sign language so that they can respond 

appropriately in social interactions (Pickens, 2009). 

The intensity of emotions and lack of control over 

them can have negative effects on the individual's 

interaction in a group, while appropriate management 

of emotions can be beneficial to the individual's social 

integration. 

Children's social-emotional development is 

essential for preparing them for future social 

relationships. The social and emotional skills they 

acquire during the preschool period are a solid 

foundation for children's later development. An 

important factor in the development of these skills is 

the environment, which is why it is the responsibility 

of nursery school teachers to create a balanced and 

stimulating environment where children can express 

themselves freely throughout their educational 

activities.  

There are many ways to stimulate the formation of 

skills and the education of socio-emotionally 

appropriate behaviours, and educators can approach 

different strategies depending on the needs identified 

at group level and the individual and age 

characteristics of the children. Some of the ways in 

which teachers can support the development of social-

emotional skills may include: 

 integration of content specific to the social-

emotional domain in all categories of educational 

activities carried out in kindergarten; 

 implementation of socio-emotional education 

programmes at the level of the educational unit; 

 design and implementation of optional 

activities for groups of children in the field of socio-

emotional development; 

 running extra-curricular, social-emotional 

activities in partnership with the school, parents and 

the community; 

2.2.1. Social skills 

Social skills refer to those abilities of the child that 

will ensure his/her effective and appropriate 

functioning in the social sphere, relating to adults and 

children of a close age, interpreting and adapting 

appropriately to different social situations. Any social 

behaviour is the result of a process of learning what is 

promoted by society (e.g. greeting is considered a 

polite way of initiating an interaction). The display of 

these behaviours will be encouraged and repeated in 

similar contexts because they are perceived as 

appropriate. They facilitate the process of adaptation 

and involve reconciling one's own needs with those of 

others, avoiding or resolving conflicts and relational 

problems. The effectiveness of interactions with others 

is largely determined by the level of social skills 

acquired. 

According to numerous studies in the field, 

properly mastered social skills facilitate a better 

adaptation of the child to the environment and at the 

same time lead to better school results, while low 

social skills (children who interact physically and 

verbally violently, with communication and 

integration problems in peer groups) have a high risk 

in terms of exclusion from the group, school and social 

maladjustment (Sima, 2019). 

Authors Ștefan & Kallay (2010) divide social 

skills into two categories: 

2.2.1.1. Interpersonal skills in interpersonal and 

problem solving 
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These are best seen in children's play situations, 

both in the kindergarten environment with their 

classmates and at home with other children or siblings. 

Play provides children with many opportunities to 

practise social behaviours and at the same time 

provides relevant information about the development 

or deficits of social skills. Social skills include 

prosocial behaviours, which contribute to the 

development of cooperative skills and have an indirect 

impact on relationship formation and group 

integration. Children who have these skills are usually 

able to make friends easily because they understand 

that relationships are based on reciprocity: in order to 

receive, you must also give. All of these skills are best 

developed when adults model and provide guidance in 

their learning process.  

2.2.1.2. Intrapersonal social skills  

These skills are developed and formed in the 

context of social interactions. Children's ability to 

adapt is strongly influenced by their ability to control 

their own behaviour. Behavioural control derives from 

learning emotional regulation skills. Many social 

situations require children to inhibit their first impulse: 

for example, if a child wants a peer's toy, they should 

ask permission or offer something in return. Thus, 

appropriate behaviour in frustrating situations depends 

on the child's ability to control his or her first reaction 

and his or her ability to delay gratification of the 

immediate desire (frustration tolerance). Compliance 

also relies on this capacity for behavioural self-

control. Therefore, from the previous example, 

appropriate behaviour can be modelled through a 

behavioural rule, such as "ask permission before 

taking other children's toys". 

The table below systematically presents the social 

skills developed at preschool age and specific 

behaviours: 

Table 1. 

Social skills (adapted from Ștefan & Kallay, 2010, p. 27) 

Types of social skills Examples of behaviour 

I. 

Interpersonal 

A. Social 

networking 

a) interact with other children 

through age-appropriate games 

b) initiate games with other 

children 

c) hand out objects/toys 

d) offer and ask for help 

e) wait their turn 

f) address others in a polite 

manner 

B. Problem 

solving 

a) resolves conflicts using age-

specific methods 

II. Intrapersonal a) comply with the rules 

b) has a high tolerance for 

frustrating situations 

From an early age, children show an interest in 

other children and are aware of social aspects, 

becoming increasingly receptive to the nuances of 

social behaviour. Successful interactions with peers, 

experiences of conflict resolution, facilitate the 

acquisition of social skills by preschoolers, developing 

a sensitivity that enables them to interpret others' 

reactions correctly. Acquiring these skills involves a 

process through which children discover the most 

effective strategies to ensure positive interactions, to 

resolve conflicts and misunderstandings. 

2.2.2. Emotional skills 

Emotional skills are children's abilities to adapt to 

their own and others' emotions. Popularity and 

friendliness in a group of children depends to a large 

extent on the ability of a child to make a connection 

between their own emotions and those of others 

(Schaffer & Ionescu, 2005). 

Preschoolers observe and learn that expressing 

their emotions through different forms of behaviour 

has different consequences in social interactions. 

Thus, the ability to control and regulate emotions is 

essential for the development of positive relationships, 

conflict resolution and participation in group 

activities. Stable relationships provide a support in 

which the preschooler gains self-confidence and trust 

in others, feeling a valued member of the group and 

making their own contribution (Costa et al., 2017). 

The emotional process is made up of several 

components. It has a specificity for each emotion and 

is triggered by an activating event (e.g. fear is 

triggered by a threat, surprise is triggered by an 

unexpected event, etc.). This event triggers several 

changes in the person. The physical components of 

experiencing an emotion include an increase in heart 

rate, pulse rate, rapid breathing, sweating palms, 

reddening of the face, etc. At a behavioural level, 

others may notice facial expressions, changes in tone 

or intonation, and often tremors. All these contribute 

to the identification of the particular emotion. 

Emotional responses and signals from children inform 

adults about their wants and needs before they are able 

to express these in words (e.g. by crying, the baby 

communicates to the mother certain needs that need to 

be met). 

Like social skills, emotional skills can be divided 

into the following categories: 
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2.2.2.1. Development of self-concept 

Self-concept refers to the way a person knows and 

values their own identity and worth. The development 

of the child's self-concept is essential for social-

emotional development, because in correlation with it 

the child's self-image develops, which in turn 

facilitates the learning process (Preda, 2019). 

Self-image is constructed as a personal, individual 

perception of one's physical, cognitive, emotional, 

social and spiritual characteristics. Because it is a 

subjective representation, it may or may not accurately 

reflect reality. A person's functioning is strongly 

influenced by how they perceive themselves, so it is 

fundamental that their own characteristics are 

interpreted as realistically as possible. 

A child's self-image is an internal representation of 

how they perceive their own thoughts and feelings and 

how they interact with others in the social 

environment. How the child perceives him/herself in 

relation to others will influence how they 

communicate with each other. The family and the 

parenting style of the parents have a significant impact 

on the formation of the child's self-image. 

The role of the educator is to intervene and guide 

children carefully towards their qualities and potential, 

supporting them to develop a positive self-image. 

Children who have a positive perception of themselves 

perform well, taking responsibility and showing 

initiative in their learning. They establish positive 

relationships within the family and social group, 

having self-confidence and respecting others. They 

develop conflict resolution skills and learn to 

appreciate the contributions of others without 

underestimating their own worth.  

On the other hand, those with a negative self-

image tend to undervalue their qualities and potential, 

avoiding engagement in learning tasks and activities. 

In interpersonal relationships, they may display 

dominant behaviours to maintain their self-esteem, 

expressing disrespect and criticism of others. 

2.2.2.2. Developing emotional expressiveness 

Children's awareness of their own emotional states 

involves understanding that certain situations can 

trigger certain emotions. It is important for them to 

identify triggers for emotions, learn how they should 

express them and understand the verbal labels for each 

emotion. This awareness involves withdrawing from 

the situation, monitoring the emotions, how they 

manifest, including their degree and intensity. 

The rules for expressing emotions are shaped by 

social interactions, even though emotional 

development has biological roots, as emotions are 

innate. The way emotions are expressed can vary 

according to the different norms of each society. 

Societies develop standards and expectations about the 

expression of emotions, and their members have to 

conform to these implicit or explicit rules, which gives 

some diversity to the expression of emotions. The way 

children socialise and interact can be influenced by the 

degree to which these social norms are assimilated and 

respected. 

Expressing emotions involves the occurrence of 

observable behaviours, while experiencing emotions 

refers to the person experiencing them. At a young age 

(3 to 4 years), children express their emotions as they 

feel them, without being influenced by the rules of 

expression, which is why aggression as a form of 

expression is much more common at this age. From 

the age of 4, children begin to understand that the 

emotions experienced by others are not necessarily 

those they express, and after the age of 5, children 

respect the rules for expressing emotions in social 

situations, even if they find it difficult to understand 

the reasoning behind them.  

Children may have difficulty understanding how 

to express their emotions, which is why adult 

intervention is needed to model children's behaviour. 

2.2.2.3. Developing emotional self-control 

Emotional self-control involves monitoring, 

evaluating and adjusting emotional reactions to 

manifest desirable social behaviours. Emotional 

regulation skills help to manage positive or negative 

emotional reactions and contribute to reducing stress 

induced by dysfunctional emotional states. To reduce 

the intensity of emotions that cause discomfort, 

children often seek physical proximity to adults. 

The mechanism of emotional self-control depends 

significantly on the quality of the emotional 

relationship children have with adults, which leads 

them to seek support from adults. Over time, children 

develop their own self-control strategies, learning to 

manage their emotional reactions independently 

(Sima, 2019). 

Emotional self-control is partly influenced by 

children's temperamental characteristics. For children 

with high emotional reactivity, adopting emotional 

regulation strategies can be a difficult challenge, while 

low emotional reactivity can predispose the child to 

depressive reactions, fear or social isolation. 
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It is important to understand that emotional 

regulation skills evolve with age. At the age of 3-4, 

most children seek physical proximity to an adult to 

manage negative emotions. By age 4, children turn 

their attention to other activities to overcome negative 

emotions, initially with adult help, and by age 5-6, 

they are able to do so independently. As they get older, 

children begin to develop more complex strategies, 

such as downplaying the importance of unpleasant 

situations or reinterpreting them in positive terms 

(Ștefan & Kallay, 2010). 

The table below shows the preschool-specific 

emotional skills and related behaviours. 

Table 2. 

Emotional skills (adapted from RFDIT - Ionescu, 2010 & Ștefan & 

Kallay, 2010) 

Types of emotional skills Examples of behaviour 

I. Development of self-

concept 

a) positive self-perception 

b) Practising positive self-

assessment 

c) promotion of self-image 

II. Developing emotional 

expressiveness 

a) recognising and expressing 

one's own emotions and those 

of others 

b) labelling emotions (I am 

happy, sad.) 

c) understanding the causes 

and consequences of 

emotions 

III. Developing emotional 

self-control 

a) the use of age-appropriate 

strategies to regulate 

emotional feelings 

In childhood, emotional skills are a fundamental 

condition for social adaptation (Ștefan  & Kállay, 

2010). If the child's emotions are not aware, then their 

recognition, expression and appropriate regulation 

will be impossible. Deficient emotional self-control 

will favour the appearance of inappropriate 

behaviours, which will lead to diminished social 

interactions. 

From preschool age onwards, the time children 

spend in kindergarten is often longer than the time they 

spend with their parents, so the role of teachers in 

developing emotional and social skills is particularly 

important.  

2.3. Musical activities in kindergarten 

Musical activities play an important role in the 

balanced development of preschoolers' personalities. 

They contribute to the education and development of 

mental processes such as thinking, memory, attention, 

affectivity and willpower (Ilea, 1992). 

In order to conduct effective music education, a 

thorough understanding of the particularities of the 

preschooler's mental and physical development is 

necessary. Since children are born with an auditory 

sense, appropriate music education can turn this into 

an individual psychological aptitude or predisposition. 

This is why some children are more attracted to songs 

than others, or are able to learn and reproduce age-

appropriate songs quickly. 

Preschoolers' memory is active, generally 

mechanical, and they can memorise quickly but for 

short periods of time. Children easily remember what 

impressed them pleasantly or unpleasantly, their 

memory being closely linked to emotional aspects. 

Preschoolers' musical memory is developed through 

exercises in recognising familiar songs, based on 

fragments sung by the teachers. In addition to the 

development of perceptions, representations and 

memory, the development of the reproductive 

imagination is very important in preschool children. 

Systematic musical activities, together with 

stimulation of the reproductive imagination, can 

encourage the development of the creative 

imagination (Dolgoșev & Marinescu, 1970). 

Children's spontaneous attention can be developed 

through songs with engaging lyrics inspired by their 

life experiences, as well as through musical games 

involving body movements.  

Music education also influences children's 

physical development. Songs, games with text and 

song or musical games performed by children 

contribute to the development of the vocal apparatus 

and ensure better oxygenation of the blood. 

Performing movements at a certain rhythm becomes 

less tiring and gives the body suppleness and grace. 

Preschool activity is deeply linked to affectivity. 

During singing, emotions are cultivated which 

contribute to the formation of moral, intellectual and 

aesthetic feelings. These are developed through 

listening to music, practising rhythmic movements and 

performing songs. 

In order to achieve results in educating children "to 

listen to music", not just "to hear music", music 

education needs to start early.  

Curriculum for Early Education, proposes music 

education activities from birth, in the form of auditions 

or other less organised ways. As the child grows up, 

these activities become systematised, involving the 

use of means, methods and procedures appropriate to 

each stage of development. Below we present the main 
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means of carrying out musical activities in 

kindergarten. 

Vocal singing is the central element on which the 

whole process of musical education of kindergarten 

children is based. It is considered the most important 

and effective means of music education, being the 

essence of musical art in teaching activities. The child 

starts practising his voice from an early age, and this 

can be seen in his tendency to imitate certain sound 

sources, or to imitate the singing of older children. In 

preschool education and in the pre-primary period 

(grades I to II) all songs are learned through play. It is 

advisable to sing with children in the original key of 

the songs, as those who compose songs for children 

take into account their vocal possibilities. The 

following aspects are taken into account when 

selecting songs to be taught by ear: the age of the 

children, the range of voices, the theme of the 

programme of educational activities, the children's 

level of musical development. Songs are taught by ear 

following the model song or demonstration, not as a 

whole but in fragments. When the lyrics are harder to 

pronounce, they are learnt separately, then the melody 

is introduced (Palade & Palade, 2008). 

Musical exercise as a means of achieving musical 

education in kindergarten contributes greatly to the 

formation of elementary musical skills and abilities. 

Vocal-auditory exercises occupy every beginning of a 

musical activity and are designed to prepare children's 

vocal cords. There are two types of exercises: pre-

vocal exercises (breathing and diction) and vocal 

exercises (emission and intonation). 

Musical play is a harmonious blend of musical, 

rhythmic, movement and playful elements woven 

together in a coherent, accessible and enjoyable form 

for learning that facilitates the transition from speech 

to music. Musical play is one of the means of carrying 

out musical activities in kindergarten, and is both a 

type of learning activity and a way of constructing 

reality (Munteanu, 2007). Musical play can be carried 

out both as an activity in its own right within the 

aesthetic and creative field and as a constituent 

element of an integrated activity, a transition between 

one activity and another or between two stages of the 

same activity. 

From the authors' perspective Răileanu and 

Catalano (2019) musical play is classified as follows: 

 Musical play that follow the lyrics - consist of 

the spelling out, rhythmic, uniform recitation of verses 

on the same note; 

 Musical play that follow a known melody - 

include a variety of movements that are performed to 

music: imitative movements, clapping or walking to 

the beat or improvised movements; 

 Musical recognition play - consist of 

identifying a song, a melody, a fragment of a melody 

or a game with a song; they are carried out according 

to predetermined rules; 

 Musical play that are performed according to 

the task or command given - involve performing 

movements to music according to the teacher's task. 

The play with text and song or the game based on 

song is of particular importance, as it is an activity that 

produces joy and satisfaction in children, invites them 

to action, and gives them authentic emotional 

experiences (Ilea, 1992). Games with song illustrate 

through mimicry, gestures, movement and rhythm the 

actions or images suggested by the text. In terms of the 

way they are played, games with text and song can be 

played in two ways: games in which all the children 

perform the movements simultaneously, and games 

played in groups of children or in roles. Games with 

text and song are not carried out as stand-alone 

activities, but are included within the framework of 

musical activities in the aesthetic and creative domain. 

They are an integral part of these activities and either 

take place in the second part of these activities or are 

part of an integrated approach. Sometimes their role is 

to facilitate the transition from one stage to another or 

from one learning sequence to another. 

Musical auditions involve listening to 

instrumental or vocal-instrumental music recorded on 

various electronic or digital media. They are an 

effective and direct way of developing children's taste 

for the harmony and beauty of music. Musical 

listening plays a significant role in raising children's 

awareness, providing them with rich emotional and 

informational content related to the expression of 

feelings, various musical genres, and perspectives on 

the world and life. These activities contribute to the 

development of voluntary memory and facilitate a 

proper connection between the auditory and phonatory 

apparatus. Musical listening, in unorganised forms, is 

children's first contact with music, and listening in 

organised forms occupies a significant place among 

the means of musical education in kindergarten, 

forming and developing children's conscious listening 

skills and their ability to understand the musical 

message.  
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Children are often drawn to music and other sound 

sources without realising the educational and 

formative value of the songs they listen to. Even if they 

do not fully understand that music is a specific sound 

language, similar to speech, that needs to be listened 

to and understood, their musical perception can be 

developed through playing, listening, feeling and 

understanding representative works of Romanian and 

universal musical literature. From the moment that 

judgments and criteria of value result from the 

perception of a musical work, the process of reception 

is transformed into knowledge (Moraru, 2017). 

To enhance the success of music listening 

activities, modern audiovisual media are used to 

stimulate interest in music and movement. The aim of 

music listening is to develop aesthetic taste, passion 

for music, to train listening skills in an appropriate way 

and to familiarise children with the musical 

atmosphere. Musical auditions may include: 

 Listening to a song performed by the teacher or 

another adult; 

 Listening to a song played on a musical 

instrument; 

 Listening to a musical fairy tale or a fairy tale 

accompanied by music; 

 Listening to folk music or classical music for 

children. 

During the aesthetic and creative activities, you 

can listen to songs with different themes, musical 

games, fairy tales, choral music. Painting/drawing 

with a musical background not only makes children 

more attentive and receptive, but also develops their 

aesthetic taste. 

The musicogram is a method of active listening to 

music, in which the auditory element is complemented 

by the visual element through symbols or images. The 

aim of this method is to encourage participants to 

observe, memorise and understand music better 

through images, geometric shapes, etc. By adding 

visual elements to music listening, children direct their 

attention in two directions: firstly, to the music itself, 

and secondly, to the correlation of the visual elements 

with the music. Being able to observe images that are 

associated with the music while it is being played 

stimulates a deeper understanding of the musical 

fragment being heard (Homone, 2020). 

Music has the ability to influence the development 

of the child's personality and transform the 

environment, stimulating active thinking and creative 

imagination. The child can feel the character and mood 

of a piece of music, empathise with what he or she 

hears and show an emotional attitude. They can also 

understand a musical image and see the difference 

between right and wrong, thus participating in 

different types of artistic expression. 

3. Research methodology 

The aim of our research was to verify the influence 

of musical activities on the development of social-

emotional skills of preschoolers aged 4 to 5 years.  

3.1. Research objectives 

Our research has focussed on the following 

objectives:  

 Investigating the degree to which musical 

activities contribute to the social-emotional 

development of preschoolers; 

 Identify the most effective musical methods 

and techniques for developing the social-emotional 

skills of preschoolers. 

3.2. Research question 

In our investigate appproach we started from the 

folowing research question: 

 To what extent do musical activities influence 

the development of social-emotional skills in 4 to 5 

year old preschoolers? 

3.3. Research hypothesis 

 The implementation of the optional music-

based activities "Harmony through music", in the 

instructional-educational process, contributes to the 

formation and development of basic social-emotional 

skills of preschool children such as: interactions with 

adults and with children of close ages, pro-social 

behaviour, acceptance and respect for diversity, self-

concept, self-control and emotional expressiveness. 

3.4. Research variables 

 Independent variable - implementation of the 

optional music-based activities Harmony through 

music in the instructional-educational process; 

 Dependent variable - the level of 

development of social-emotional skills of preschoolers 

expressed through: interactions with adults and with 

children of close ages, prosocial, accepting and 

respectful behaviours, self-concept, self-control and 

emotional expressiveness. 
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3.5. Participants and procedure 

The research was carried out over a period of 15 

weeks and the participants were two groups of 

preschool children (N=46) aged 4 to 5 years from an 

urban extended day kindergarten. The parallel 

sampling technique was used, with the two groups of 

preschoolers representing an experimental sample and 

a control sample. Physically and mentally, all the 

children were within the age-specific developmental 

parameters, coming from balanced families, some of 

them having another sibling. In the experimental 

sample there were 14 male and 9 female preschoolers, 

and in the control sample, 13 male and 10 female 

preschoolers). 

Being an experimental research, it was carried out 

according to the specific stages of this investigative 

approach: 

In the pre-experimental stage, the level of social-

emotional skills of children in the two groups was 

measured, identifying a significant number of 

preschoolers who have difficulties in interacting with 

adults and peers of the same age, appropriate 

management of emotions and prosocial behaviours. As 

a result of these findings, the music-based activity 

optional Harmony through Music was designed and 

developed. The activities planned in this optional 

included different forms of organising music 

education in kindergarten: songs, auditions, musical 

games, games with text and song, musicograms. The 

way and content of these activities aimed to develop 

the basic social-emotional skills of children, namely: 

interactions with adults and children of close ages, 

prosocial behaviour, acceptance and respect for 

diversity, self-concept, self-control and emotional 

expressiveness. 

In the experimental stage, the optional Harmony 

through Music was implemented in the experimental 

group. In the control group, teaching activities were 

carried out in the usual way, not influenced by the 

independent variable. 

In the post-experimental stage, the level of social-

emotional skills of children in both groups 

(experimental group, control group) was measured and 

the results were analysed and compared. 

3.6. Materials and methods 

The research design was an experimental one, and 

the main method used was observation. The research 

tool was the Preschool Behavioural Observation 

Form. It was developed and adapted based on the four 

dimensions of the Socio-Emotional Development 

domain of the Curriculum for Early Education 2019 

and RFDIT (Ionescu, 2010):   

1. interactions with adults and children of a close 

age; 

2. prosocial, accepting and respectful behaviours 

towards diversity;  

3. self concept;  

4. self-control and emotional expressiveness. 

The behavioural observation form on 

preschoolers contains 12 indicators rated on a Likert 

scale from 1 to 5, as follows: 1 - very little, 2 - a little, 

3 - somewhat, 4 - a lot, 5 - very much. 

Preschoolers' social-emotional skills were 

assessed by the following behavioural indicators: 

I1  - Easily separates from the adult he is used to. 

I2  - Cooperate, exchange items in the game. 

I3 - Comply with decisions taken by the group. 

I4 - Show empathy for the physical and emotional 

suffering of others. 

I5 - Follow simple rules without being reminded. 

I6 - Waiting their turn. 

I7 - Has a positive self-image. 

I8 - Practice, with support, positive self-appraisal 

in different educational situations.  

I9 - Expresses feelings and emotions towards 

pieces of music or other artistic elements. 

I10 - Faces difficult tasks without showing great 

frustration. 

I11 - Is patient until offered attention or a reward. 

I12 - Associate emotions with facial expressions 

and words. 

Each indicator is part of a dimension of the socio-

emotional development domain, as follows: 

I1, I2, I3 belong to the dimension - interactions with 

adults and children of a similar age; 

I4, I5, I6 belong to the dimension - prosocial, 

accepting and respectful behaviours towards 

diversity; 

I7 and I8, belong to the self-concept dimension; 

I9, I10 , I11 , I12 , belong to the dimension - self-

control and emotional expressiveness. 
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 The behavioural observation form was 

completed for each preschooler, and based on the 

score obtained they were placed in one of the 

developmental phases/stages of social-emotional 

skills: 

 12 - 28 points - incipient behaviour 

 29 - 44 points - developing behaviour 

 45 - 60 points - behaviour achieved 

4. Results  

During the course of the optional activity-based 

musical Harmony through Music, the focus was on 

developing teaching scenarios that provide children 

with contexts for developing relationships with their 

peers and expressing emotions. This contributed to the 

improvement of prosocial behaviours, the 

development of self-concept, self-control and 

emotional expressiveness. In the didactic scenarios, 

multiple forms of musical education were combined 

(musical play, play with text and song, listening, 

singing, musicography) with different forms of 

organization of the preschool group (frontal, group, 

individual). Therefore, the effectiveness of the 

implementation of an optional program based on 

musical activities in preschoolers aged 4-5 years was 

demonstrated by the results obtained by the children 

during the experiment, results that prove the 

improvement of socio-emotional skills.  

Based on the preschoolers' behavioural 

observation form, an initial assessment of the 

behaviours to be monitored and a final assessment of 

the same behaviours was carried out in both the 

experimental and control samples.  

In the experimental group, a comparison of the 

results obtained by the children in the two stages of the 

experiment showed an evolution in the development 

of socio-emotional skills. This is highlighted in the 

figure below. 

Figure 1. 

Level of development of social-emotional skills in the experimental 

group in the two stages of the experiment 

 

Preschoolers in the experimental group made 

significant progress in developing social-emotional 

skills. It can be seen in the figure above that in the pre-

experimental stage, 17 out of 23 children (74%), were 

in the incipient behaviour with only 2 children at this 

stage in the post-experimental stage. Furthermore, no 

results were recorded at the pre-experimental stage for 

the behaviour achieved, with 14 preschool children 

(61%) at this level of behavioural development at the 

post-experimental stage. 

Regarding the control group, where the optional 

musical activities were not carried out, a slower 

development of the level of socio-emotional skills was 

observed, which is evident from the analysis of the 

results obtained by the children in the two stages of the 

experiment. This is highlighted in the figure below. 

Figure 2. 

Level of development of social-emotional skills in the control group in 

the two stages of the experiment 

 

According to Figure 3, in the control sample, the 

pre-experimental stage recorded 16 preschoolers 

(70%) as being in the early stage of developing social-

emotional skills, with only one preschooler (4%) at 

this level in the post-experimental stage. An increase 

was also noted at the other levels of behavioural 

development as follows: developing behaviour - an 

increase of 27% from 30% to 57% (7 to 13 

preschoolers), behaviour achieved- an increase of 39 

%, from 0 to 39% (0 to 9 preschoolers).  

4.1. Comparative analysis between the two 

samples 

 The two samples (experimental and control) 

consisted of numerically equal groups of preschool 

children aged 4-5 years (23 preschool children for 

each sample). Comparative analysis of the two 

samples was carried out according to the stages of the 

experiment and the development of social-emotional 

skills. In the pre-experimental stage, the observation 

behavioural form was applied in both samples, 
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obtaining results close in value, which indicates an 

approximate equality in terms of the development of 

socio-emotional skills.  

Figure 3. 

Developmental level of social-emotional skills of the two samples in the 

pre-experimental stage 

 

The results were close to each other, the 

differences being due to the individual characteristics 

and development of each child. In terms of the level of 

behaviour achieved, both samples have zero values. 

In the experimental phase, the optional Harmony 

through Music was applied to the experimental group 

for a period of 15 weeks, with one or two musical 

activities per week. In the control sample, normal, age-

specific activities were performed without the 

implementation of an independent variable. 

In the post-experimental stage, the observation 

behavioural form was applied again following the 

same aspects as in the pre-experimental stage. 

The results were different this time due to the 

introduction of the independent variable to the 

experimental group. The results are shown in the 

following figure. 

Figure 4. 

Level of development of social-emotional skills of 

the two samples in the post-experimental stage 

 

In both samples there is a decrease in the value of 
the incipient behaviour level and an increase in the 
other two behavioural levels. In the control sample 
there was a greater increase in the developing 
behaviour level than in the achieved behaviour level. 
61% of preschoolers in the experimental sample 
reached the achievement level, while only 39% of 
preschoolers in the control sample reached this level. 
This difference was due to the implementation of the 
optional Harmony through Music course in the 
experimental group.  

Because of the positive effects music has on 
children's social-emotional development, we 
recommend the following: the introduction of music 
into daily activities with preschool children, changing 
teachers' attitudes towards musical activities, 
diversifying the methods of carrying out musical 
activities in kindergartens, the use of soothing 
background music in static activities etc. 

5. Research limitations 

As limitations of the research we can mention the 
following: 

 the sample is not significant, which is why it 
does not allow us to make generalisations; 

 the influence of other activities carried out in 
the kindergarten or in the family on socio-emotional 
development. 

6. Conclusions 

Preschoolers easily acquire knowledge about 

emotions, desirable/undesirable behaviours, rules of 

socialization and group living by engaging them in 

different games and engaging activities. Musical 

activities are a great way to engage young children and 

introduce them to the colourful and rhythmic world of 

music. They allow preschoolers to express themselves 

freely according to their personal feelings and 

preferences. 

There are many connections between music and 

emotions, which is why music should not be absent 

from people's lives, especially children's. As we all 

know, socio-emotional development is particularly 

important at a young age, as this is when the 

foundations for later adult development are laid. There 

are many ways in which children can develop socio-

emotionally, and music is one of the tools we have at 

our disposal to achieve this. 

The present research aimed to investigate the 

influence of musical activities on the development of 

social-emotional skills of preschoolers, and after 

analyzing the results, our hypothesis was confirmed, 

namely, the implementation of a program based on 

musical activities contributed significantly to: 
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 developing interpersonal skills with adults and 

children; 

 development of prosocial behaviours; 

 development of self-concept; 

 development of self-control and emotional 

expression. 

In the research, the oscillation of the dependent 

variable (level of social-emotional skills) in relation to 

the independent variable (optional activities based on 

musical activities) and the oscillation of the dependent 

variable when the independent variable does not 

intervene were mainly followed. As the profile of the 

samples did not show significant differences at the 

beginning of the experiment, it can be stated that the 

differences observed at the end of the experiment were 

the result of the introduction of the experimental 

factor, the optional Harmony through Music 

programme. 
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