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The social dynamics visible at the national level compel the educational system to prioritize investment in 

human resources, specifically in the continuous development of teaching staff. To meet contemporary 

educational challenges, teachers are increasingly opting for lifelong learning. Over the past 30 years—and 

particularly in the most recent decade—the concept of lifelong learning has been strategically and functionally 

enriched in educational debates. Our empirical research investigated principals' perspectives on the 

contribution of lifelong learning to strengthening the competence profile of teachers. In the study, 9 principals 

from pre-university education were interviewed, with professional experience (seniority as principals) ranging 

from 2 to 13 years; 67% were from urban schools and 33% from rural schools. 

 

1. Introduction  

Darkenwald and Merriam (1982) state that adult 

education is a process by which individuals whose 

major roles are characteristic of adult status undertake 

systemic and sustained learning activities to produce 

changes in knowledge, attitudes, values, and abilities. 

The UNESCO definition (1976) reflects the strong and 

constant urge to see adult education as a segment 

within the general principle of lifelong learning. The 

European Union, OECD, and UNESCO proclaim that 

lifelong learning is based on three fundamental 

attributes:  

 It happens throughout life, therefore, look at 

everything from the cradle to the grave; 

 it is the recognition that learning takes place 

throughout life in many different situations;  

 It focuses on learning rather than limiting itself 

to education. (Peterson, 2010) 

The need to analyze the teacher's competence 

profile from the perspective of the school principal is 

highlighted with the challenges encountered in 

educational management reform - namely the need to 

build common and authentic leadership structures in 

school, thus making it possible to use management 

resources intelligently and meaningfully (Pokka, 

2022), and of course, as increasingly diverse and 

innovative international practices are visible in the 

public space. In the context in which education 

programs for teachers from other European countries 

provide them with the necessary tools and skills to 

meet people and communicate with them, they give 

the executives the toolkit with many leadership skills 

and build an ethos of communication visible both in 

the job description (teacher/principal) and especially 

in everyday teaching practice,  We want to analyze 

management trends in the Romanian school about the 

teacher's competence profile by understanding the 

expectations of principals regarding professional 

development and teaching efficiency. 

2. Literature review 

This approach is supported by the literature, which 

recognizes the role of the principal not only as an 

administrative leader but also as a pedagogical leader, 

essential in promoting excellence in teaching and 

learning. For example, in the Finnish school, the 

headteacher has always been a teacher (the job 

description also includes teaching...), and the most 

important part of a principal's job involves 

pedagogically running the school. The headteacher is 

responsible for ensuring and organizing teaching, 

including ensuring conditions for teachers' 

professional development (Pokka, 2022). 

In recent decades, the dynamics and complexity of 

the teacher's role within the educational system have 

undergone significant changes, driven by social, 

technological, and pedagogical developments. These 

transformations required a redefinition of the profile 

of competencies needed for teachers, in order to 

respond effectively to the diverse and constantly 

changing needs of students. From the principal's 

perspective, this profile not only highlights 

expectations for teaching performance but also serves 
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as a reference framework for teachers' continuous 

professional development. 

Hattie (2023) highlights in her work, Visible 

Learning, the significant impact of teachers on student 

learning, emphasizing the importance of pedagogical 

competencies and communication skills in promoting 

an effective learning environment. Fullan (2023) also 

argues for the crucial role of the principal in shaping 

school culture and supporting teachers to improve 

pedagogical practices. 

A well-defined competence profile contributes to 

aligning the educational vision of the school with 

teaching practices, facilitating close collaboration 

between principals and teachers to achieve educational 

goals. This profile also provides a framework for the 

evaluation and self-evaluation of teaching practices, 

essential in the process of continuous professional 

learning and in adapting to new educational 

requirements. Continuing education is thus seen as 

professional progress, not as a way of filling gaps in 

inadequate initial training (Tudorica, 2007). 

In the current context, marked by the rapidity of 

technological changes and the need to integrate XXI-

century competencies into the curriculum, the 

teacher's competence profile becomes a dynamic 

element requiring constant revision and updating. This 

approach ensures the relevance and effectiveness of 

the educational process and the sustainable 

professional development of teachers. 

Therefore, the development and implementation of 

a teacher competence profile from the perspective of 

the director involves a strategic and reflective 

approach, valuing pedagogical expertise, innovation 

skills, and adaptability in the face of contemporary 

educational challenges. All the more so as the concept 

of competence has invaded, in the last two decades, 

the field of social practices. One of the obvious trends 

in pedagogy is the progressive shift from the logic of 

completeness (of objectives) to the logic of relevance 

(of competencies) (Peacock, 2017). 

2.1. The role of lifelong learning in developing 

teachers' competencies 

2.1.1. The impact of lifelong learning on teachers' 

professional skills 

Lifelong learning is the continuous development 

of skills and knowledge far beyond the formal years of 

schooling (Illeris, 2014) in the context in which the 

school is called to permanently improve its own 

teaching and research staff (Krasnaseschi, 1971). 

Today’s pedagogy seems to focus its efforts on two 

broad categories of issues: systems pedagogy and 

learning pedagogy, two decisive chapters for today's 

school (Maliţa, 1971).  

Lifelong learning also nurtures critical thinking 

and reflective practices. Teachers develop their 

capacity for self-assessment and adapt their teaching 

strategies according to the evolving needs of their 

students. This reflective approach is essential for 

educators to improve their effectiveness and maintain 

a high standard of teaching quality. The 

encouragement of this reflective attitude by school 

principals emphasizes the importance of personal and 

professional growth as a strategic imperative for 

school success. 

In addition, lifelong learning is essential in 

fostering a growth mindset among teachers, allowing 

them to address challenges as opportunities for 

development rather than barriers. Principals value 

educators who model this type of learning behavior 

because it inspires others in the school community and 

reinforces the collective commitment to educational 

excellence (Commission of the European 

Communities, 2000). Collaboration is another 

competence that is enhanced through lifelong learning, 

where teachers actively engage with their peers to 

share instructional resources, ideas, and strategies.  

Consistent with research questions, commitment 

to lifelong learning as viewed by school leadership is 

closely linked to teacher effectiveness and cultivating 

a robust educational ecosystem. Principals, as 

facilitators of professional development initiatives, 

play a crucial role in ensuring that learning 

opportunities align with both teachers' needs and the 

school's strategic objectives, thus fostering an 

environment where continuous improvement is not 

only expected but enthusiastically pursued (Illeris, 

2014). 

2.1.2 Director's perspective on continuous 

professional development 

From the point of view of the school principal, 

teachers' continuous professional development (CPD) 

is not only an investment in individual educators but 

also an investment in the overall quality of education 

in the institution. Principals understand that staying 

up-to-date with the latest pedagogical methods, 

technological advances and evolving curricula is 

crucial to maintaining a high standard of teaching.  

The objectives of in-service training are structured 

around three poles: 
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a) personal and professional development of 

educators;  

b) improving the quality of the educational 

process;  

c) knowledge of the social and environmental 

environment.  

Continuous training has a more general meaning 

than improvement. By continuous training we 

designate all activities aimed at periodically updating 

the initial professional training, adapting it to the new 

requirements of carrying out educational processes, as 

well as assimilating new knowledge and skills (Iucu, 

2004). 

Principals play a key role in driving these 

continuing professional development activities 

(courses, conferences, collaborative projects) by 

identifying pertinent training needs in their schools. 

They do this by regularly reviewing teaching practices 

and educational strategies to propose tailor-made 

development plans for their teachers (Darling-

Hammond et al., 2017). This line with the needs of the 

modern educational landscape requires a nuanced 

understanding of pedagogy and a strategic vision that 

principals are uniquely positioned to provide. 

Furthermore, principals who cultivate a supportive 

environment for CPD can positively influence 

teachers' attitudes toward their personal growth. 

Encouraging reflective practice, in which teachers 

systematically review and evaluate their work, can 

lead to self-directed learning and professional self-

improvement (Schön, 1983). Principals who promote 

a reflective culture within the school contribute to 

creating a community of learners who constantly seek 

to improve their skills. 

In addition, school leaders must navigate the 

complex interplay between teachers' career aspirations 

and the institution's strategic goals. Principals who 

successfully align these goals can create a mutually 

beneficial scenario in which teachers perceive CPD 

not just as an obligation, but as a rewarding path to 

career advancement (Hargreaves & Fullan, 2012). 

This alignment involves recognizing and rewarding 

achievements in professional development, which in 

turn can motivate other staff members to pursue their 

CPD with more enthusiasm. 

By acting as visionaries for digital education, 

principals can ensure that their teachers are not only 

digitally literate but also able to create innovative and 

interactive educational resources. 

2.2. Collaborative learning and reflective practice 

in teaching 

2.2.1. The role of educational communities in 

professional growth 

Educational communities play an essential role in 

teachers' professional development. When educators 

come together in a collaborative learning environment, 

they share experiences, reflect on their practice, and 

engage in sustained discourse, leading to collective 

improvement in skills (Lave & Wenger, 1991). These 

communities can take various forms, including 

Professional Learning Communities (PLCs), online 

forums, and topic-based networks where teachers 

regularly discuss their challenges and successes. By 

being part of a community, teachers become reflective 

practitioners who critically analyze their teaching 

practices. This is where the principal's role in 

promoting a reflective culture comes in, encouraging 

teachers to self-evaluate and seek professional 

development opportunities that address their areas of 

growth (Schön, 1983). Reflective practice not only 

benefits the individual teacher but also contributes to 

the collective improvement of the school's academic 

standards. 

We all belong to communities, and we all need 

interpersonal relationships to support, protect, and 

guide us through difficult moments in life—at home, 

at work, and at school. We belong to several 

communities at any time, and the communities we 

belong to change throughout life. These communities 

exist everywhere, and it is important to be part of them 

through meaningful connections and relationships, to 

share both the best and saddest moments of our 

existence. This highlights the strength of togetherness, 

resilience, and combating solitary lives (Lungeanu, 

2024). 

School leaders increasingly recognize the value of 

these educational communities (tribes) in stimulating 

professional growth among their teachers. They view 

these communities as instrumental in facilitating the 

exchange of innovative teaching strategies, integrating 

new technologies into the curriculum, and developing 

interdisciplinary approaches (Fullan, 2007). 

Participation in educational communities 

encourages teachers to adopt a reflective attitude 

toward their teaching practice. Schön’s (1983) 

reflective practitioner model emphasizes the 

importance of reflection in professional learning, 

where teachers critically analyze their teaching 

methods, classroom management, student 

engagement, and overall pedagogical effectiveness to 
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continuously improve their competencies. This 

reflection often leads to a recursive process in which 

teachers articulate problems, experiment with 

solutions, and share their findings with peers, fostering 

an organizational culture of continuous improvement. 

These communities typically prioritize topics such 

as curricular changes, assessment methods, student 

well-being, and diversity and inclusion in educational 

settings (DuFour & Eaker, 1998). Additionally, 

educational communities serve as supportive 

environments for less experienced teachers to seek 

mentorship and guidance from their more experienced 

counterparts. Such mentoring relationships not only 

enhance the competencies of new teachers but also 

contribute to the longevity of veteran educators' 

careers, allowing them to assume leadership roles in 

their areas of expertise (Danielson, 2006). 

2.2.2. Promoting reflective teaching for 

educational excellence 

Reflective teaching aligns with the concept of 

lifelong learning as it involves continually adapting 

and refining one's practice based on feedback and new 

perspectives. Reflective teaching has been identified 

as a crucial component of educational excellence, 

embodying the practitioner's ability to critically 

analyze their teaching methods and student outcomes 

to continuously improve their performance. 

Korthagen et al. (2006) highlight reflection as an 

essential tool for bridging the gap between theory and 

practice in teacher education. Particularly in the 

context of complex societal issues—multinationalism, 

multiculturalism, pluralism, diversity, and 

globalization, produced by constantly changing 

contemporary events—individuals must be able to 

filter overwhelming amounts of information to make 

informed decisions. Thus, complex thinking, 

communication, and collaboration will be essential 

processes for the future (Leibowitz, 1997, as cited in 

Colley et al., 2012, p. 1), elements that education 

offers to the world. 

Critical thinking is a habit of the mind 

characterized by the comprehensive exploration of 

problems, ideas, artifacts, and events before accepting 

or forming an opinion or conclusion (Rhodes, 2010). 

Learning is enhanced by critical reflection, which 

involves creating meaning and conceptualizing from 

experience (Brockbank & McGill, 1998). The 

influence of teachers on student performance is 

unequivocal; so much so that they are considered the 

most important factor within schools for student 

learning (Hannaway & Mittleman, 2011). 

Consequently, education policy in the United States 

pays great attention to the issue of teacher training. 

Lifelong learning can be both the premise and the 

result of the ability to adapt to change. Education 

specialists believe that this learning occurs through 

reflection, and that adaptation to change is achieved 

through the development of reflective skills. 

Consequently, the promotion of lifelong learning is 

one of the primary goals of education. Lifelong 

learning is a fundamental aspect of education and 

training, representing a deeply reflective process that 

needs to become a guiding principle for adult 

education policies. Learning begins with 

metacognition—understanding one’s thoughts and 

reflection—which allows individuals to identify the 

factors that influence their thinking (Brockbank & 

McGill, 1998).  

From analyses and studies, it follows that learning 

can be divided into categories such as:  

1. Deep learning - focus on speech, associated 

with an active approach to learning and a desire to 

understand the main point, make connections, and 

draw conclusions. 

2. Surface learning - concentration on the speech 

itself, relying on memory, associated with a passive 

approach to learning and a posture that minimizes the 

task when remembering (Anne & Ian, 1998). 

Quality teaching is crucial for young people to be 

inspired in the classroom and reach their full potential. 

Good teachers contribute to good education systems, 

and both are necessary to provide young people with 

the best preparation for adult life as active and 

productive members of society (Eurydice, 2018). 

From the principal's perspective, promoting 

reflective practice among teaching staff is key to 

maintaining high standards and meeting the evolving 

demands of education. Principals, as school leaders, 

encourage teachers to engage in self-assessment, peer 

observation, and professional dialogues, which are 

essential for development and meaningful learning. 

According to Fullan (2007), who has made substantial 

contributions to understanding educational change, 

such activities help create a culture of learning in 

which teachers feel empowered to explore innovative 

teaching strategies and share their best Practices. 

Lave and Wenger's theory of situated learning 

(1991) promotes the idea of learning as participation 

in the practices of social communities, thus 

highlighting the importance of teacher collaboration as 

a form of professional learning. Within these 
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communities, teachers can share experiences, 

challenge each other constructively and 

collaboratively create solutions to pedagogical 

problems. 

The director helps orchestrate professional 

development opportunities designed to enhance 

reflective practice, such as workshops on effective 

feedback methods or training in educational research 

techniques. Research by Desimone (2009) highlighted 

critical features of effective professional development 

that improve teacher learning, which include content 

focus, active learning, consistency, duration, and 

collective participation. These characteristics are 

taken into account when designing teacher training 

that encourages a reflective approach to teaching. 

In general, promoting reflective teaching means 

creating a dynamic cycle of continuous improvement. 

The role of the principal is essential in supporting 

teachers to become reflective practitioners who are 

equipped to adapt to changes in education and actively 

participate in shaping these changes. This commitment 

to reflective practice is what ultimately underpins 

educational excellence in schools. 

3. Research methodology 

3.1. Research purpose, objective and research 

questions 

Our empirical research investigated the directors' 

conception of the contribution of lifelong learning 

(lifelong learning) to strengthening the competence 

profile of the teacher. The research approach took into 

account the field of competence Ethics, professional 

and institutional development, from the PROF Project 

Report, and followed the managerial trends in the 

Romanian school regarding identifying training, 

development, and professional improvement needs 

and opportunities for career evolution and career 

management, participation in continuous professional 

development programs,  creating educational 

resources (as appropriate digital) in the teaching, 

disciplinary and/or interdisciplinary field, reflective 

attitude towards one's own activity, collaboration with 

community members and participation in learning 

communities to improve professional practice. In the 

construction of the present research, the inductive 

strategy (specific to qualitative research) was used, in 

the phenomenological and interpretative paradigm. In 

line with this strategy, our interest focused on 

identifying the perception of principals on the 

principles/policies/norms of the school regarding 

continuous training and current practice in pre-

university education.  

The main objective of the research was to identify 

the perception of school managers in pre-university 

education on the process of continuous professional 

development in the communities they coordinate. 

The research questions that guided the 

investigative approach were: 

a) What are the school's policies/principles/rules 

regarding teachers' participation in in-service training 

programs?  

b) How is the training, development, and 

professional development needs analysis carried out at 

the school level? What are the areas in which teachers 

want to improve and why? 

c) What motivates teachers to regularly 

participate in continuous professional development 

programs? 

d) How do teachers value professional 

acquisitions and good educational practices acquired 

as a result of continuous professional development in 

school? 

e) Is continuous professional development a 

priority in school? What role does this play in the 

managerial vision and institutional development plan? 

3.2. Sample of respondents and data collection 

procedure 

The study included participants who were 

principals from pre-university education (N=9), all of 

whom were female (100%), with professional 

experience (seniority in the position of principal) 

ranging from 2 to 13 years. Of these, 67% were from 

schools in urban areas, and 33% were from rural areas. 

The study did not aim for regional representation but 

considered factors such as area of origin, type of 

school, profile, and the number of students and 

teachers. 

The data was collected between January and 

February 2024 through self-administered interviews. 

Participation in the study was voluntary, and 

respondents were informed about data protection 

measures, the purpose of the study, and their right to 

withdraw at any time. If a participant chose to 

withdraw, their data would be removed from the 

research. 

3.3. Methods 

We used the method of sociological inquiry, based 

on the structured interview (self-administered) – as a 

research tool, to capture in detail and authentically the 

opinion of the directors regarding the continuous 
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professional development process. The interview is a 

technique for obtaining, through questions and 

answers, information from individuals to validate 

research hypotheses or scientific descriptions of socio-

human phenomena (Chelcea, 2001). This way of 

collecting data allowed us to observe patterns of 

people in certain situations, namely the continuous 

training activity in school, and thus we obtained 

information about the investigated 

process/phenomenon. This kind of textual analysis, 

characteristic of the qualities and interpretive tradition 

(Wharton, 2010), helped us not to break away from the 

real world (school world) and avoid building a world 

accessible only to researchers (through complicated 

codes), but we tried to increase knowledge about 

certain realities (insufficiently known or explored only 

from certain angles) and to support the solution of 

concrete problems of practice by highlighting systems 

of representations –  constructed thoughts and social 

practices – experienced facts (Ciolan, 2011). 

4. Results and discussions  

We present a series of motivations of teachers to 

participate in continuous training programs – through 

the lens of the principal: the need for continuous 

improvement, the need to obtain satisfactory scores for 

merit graduation, collegial competition, acquiring new 

skills, accumulating professional credits.  

Improving pedagogical competencies, responding 

to changes in education, increasing personal 

motivation, developing technological skills, 

addressing diversity and inclusion, opportunities for 

professional advancement, collaboration and 

exchange of good practices, improving the 

relationship with students, accreditation 

requirements, and professional standards. (director, 

urban area, 3 years’ experience in managerial 

position) 

On the other hand, we asked the principals what 

are the policies/principles/norms of the school 

regarding the participation of teachers in continuing 

education programs, and the answers most often start 

from PDI (Institutional Development Plan) that 

encourages collaboration with the Teaching Staff 

House, School Inspectorates and other educational 

organizations/institutions. We can distinguish, from 

the answers to this question, three directions 

underlying teacher development and which can 

significantly contribute to improving the quality of 

education, respectively to increasing performance at 

the school level: (1) training based on participants' 

needs; (2) periodic evaluation of pupils/parents; (3) 

collaboration with educational organizations and 

institutions that facilitate access to additional 

(financial/human/material) resources. At the same 

time, it is emphasized that the following values are at 

the basis of the continuous professional development 

of teachers: collaboration, support, guidance, 

exchange of good practices, recommendation, and 

allocation of resources.  

At the level of the institution, the idea that school 

performance depends primarily on the person in the 

department is well outlined. Beyond any 

modernization and endowment of the school, the 

teacher in front of the students counts – the man well 

prepared scientifically and methodically, respected, 

demanding, and gentle at the same time, an example 

of morality, tolerant, but also imposing, objective. 

Therefore, the care for the selection, retention, and 

formation of a quality human resource is at maximum 

levels. (director, urban area, 14 years experience in 

managerial position) 

We define learning as a relatively permanent 

change in the behavior or behavioral potential of the 

person, due to previous experience (Zimbardo, 1988), 

that is, the process by which knowledge, skills, values, 

and attitudes are acquired, which will lead to 

behavioral changes – the emphasis in this case being 

on the person in whom changes occur or are expected 

to occur.  

In the mirror of the learning concept, we will 

classify into three categories the answers of principals 

regarding the training needs of teachers (identified 

through surveys, questionnaires, and focus groups and 

analyzed/validated by the Board of Directors of the 

educational units participating in the study, in the 

school year 2023-2024), as follows: 

Training needs on scientific/methodological 

competencies (pedagogical improvement regarding 

the subject of study): integrated ICT, interactive 

methods/innovative teaching methods, modern 

educational technologies, assessment, digital 

pedagogy; 

Training needs on social-emotional competencies 

(relating to and managing crises): bullying, violence in 

school, communication, intercultural communication, 

discrimination, segregation, counseling; 

Training needs on transversal competencies 

(necessary for any field of study): writing and 

implementing projects, integration of students with 

SEN, inclusive education, and personal development.  
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Integration of technology in teaching, 

differentiation of instruction, alternative assessment 

methods, innovative pedagogical approaches, 

development of social-emotional skills, inclusion and 

special education, multicultural education and 

diversity, self-assessment, and personal development. 

Individual teacher preferences can vary considerably 

depending on personal experience, teaching style, 

school environment, and other individual factors. 

Therefore, identifying the specific needs and wishes of 

school staff is essential for planning and delivering 

relevant and effective professional development 

programs. (director, urban area, 3 years experience in 

managerial position) 

How do teachers capitalize on professional 

acquisitions acquired as a result of continuous 

professional development in school? The examples 

and good educational practices proposed by the 

interviewed principals are as follows:  

Capitalization of competencies in the classroom 

(activities that have an impact on the learning process 

carried out in school and are focused on the main 

pedagogical approaches, namely: analysis, design, 

realization, and evaluation);  

As a result of continuous professional 

development, teachers became familiar with 

synchronous learning activities (webinars); better 

understood the advantages and limits of using new 

technologies; learned to identify and use Open 

Educational Resources; learned to work on various 

online platforms; learned to use different online 

applications in teaching activities with students; 

developed learning activities better adapted to the 

needs and specifics of native students digital; have 

made greater use of evaluation strategies and tools 

that capitalize on new technologies; worked more 

effectively with colleagues in online collaborative 

spaces; They learned to develop a series of resources 

themselves. For example, some teachers attended the 

Personal Development Counsellor training course. 

The professional acquisitions acquired as a result of 

this course had the effect of acquiring skills with an 

impact on students' learning, increasing their self-

esteem, but also in counseling / professional guidance 

of students. (director, rural area, 13 years experience 

in managerial position). 

Capitalization of competencies in methodical-

scientific/ psycho-pedagogical activities at the 

community level (carried out at the school level or by 

groups of units, respectively departments, methodical 

commissions, and pedagogical circles through which 

teachers share new methods of evaluation and 

feedback, strategies for adapting the curriculum and 

inclusive education, strategies for classroom 

management and promoting the social-emotional 

development of students).  

Collaboration and exchange of best practices. 

Teachers can share knowledge and experiences with 

their peers, collaborating to implement best practices 

and create an improved learning environment. 

Teachers must have adequate support and resources 

from school management to successfully implement 

the new knowledge gained from continuous 

professional development. Collaboration and 

exchange of experience between teachers and 

continuous support of innovative practices are keys to 

maximizing the impact of professional procurement in 

a school environment. (director, urban area, 3 years’ 

experience in managerial position) 

In conclusion, principals often support and 

facilitate opportunities for their staff to engage in 

meaningful continuous professional development, 

recognizing its impact on both teacher competencies 

and student outcomes. 

 English teacher/biology teacher/economics 

teacher/ICT teacher/Romanian language and literature 

teacher; 

 grad didactic II/grad didactic II/grad didactic 

I/grad didactic I/grad didactic I; 

 10 years’ experience, 10 years’ experience, 23 

years’ experience, 25 years’ experience, 23 years’ 

experience; 

The reasons for choosing this teacher include their 

availability of time and desire to support junior 

colleagues, responsibility, perseverance and 

consistency, respect from students and fellow 

teachers, position of influence, ability to offer advice, 

feedback, and counseling, and outstanding results in 

competitions and Olympiads. The person responsible 

for the Commission for Didactic Mentoring and 

Training in the Teaching Career teaches economic 

subjects in high school, is a graduate of the 

Pedagogical High School and the Faculty of Letters 

and Sciences (Finance and Banking), holds a Master's 

degree in Educational Management and European 

Integration, has the highest teaching certification, and 

has 23 years of experience. The reasons for this choice 

are numerous: an excellent classroom teacher, 

appreciated by students and parents, a respected, 

responsible, professional, and rigorous colleague, 

consistent in all that she does, persevering, attentive to 
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the needs of others, and a person of high quality. 

(Director, urban area, 14 years of experience in a 

managerial position) 

Regarding the limitations of the research, we 

acknowledge the socio-cultural contextualization 

(restriction by local sampling), external factors (state 

of the subject, context/framework of completion, etc.), 

standardization difficulties (uniqueness of the 

interview situation), and social bias. 

5. Conclusions 

The impact of lifelong learning on teachers' 

professional competencies is multifaceted, 

encompassing pedagogical innovation, reflective 

practice, adaptability, and collaboration. These skills 

are essential in preparing educators to meet the 

contemporary challenges of teaching and learning. 

Consequently, school leaders play a crucial role in 

supporting lifelong learning, recognizing its 

importance in training competent, dynamic, and 

responsive teaching staff. 

The director's perspective on CPD (Continuing 

Professional Development) is shaped by an 

understanding of the strategic and functional value of 

lifelong learning. By fostering a culture of 

professional growth, acknowledging individual and 

collective achievements, and aligning CPD with career 

progression, principals significantly influence the 

continuous improvement of the teaching profession. In 

doing so, they ensure that their institutions are fully 

equipped to respond to the dynamic nature of the 

educational landscape. 

The role of educational communities in the 

professional growth of teachers is both 

multidimensional and significant. School leaders view 

these communities as platforms for lifelong learning, 

knowledge sharing, reflective practice, and fostering a 

collective sense of purpose among education 

practitioners. By participating in these communities, 

teachers deepen their expertise and adapt to the 

evolving demands of the educational landscape, 

thereby strengthening their competence profile in 

alignment with the principal's vision for the school. 
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