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Abstract This study addresses the issue of maintenance and career advancement of teachers from the pre-university
education system. The research direction represents the perspective of the needs experienced by teachers

during the first 10-15 years of their teaching career. These differ according to their professional experience,
creating distinct professional approaches and goals. During the first five years of professional activity, the aim
AT is to acquire stability in the teaching career and to obtain a consolidated professional status. The focus is on
professionalization, career . . . :
management system, beginning the emotional approach, counselling/psychological support and career guidance (good career prospects) also
teacher, career advancement being required. After the first 5 years, efforts to promote career development stages are complemented by
ongoing concerns to improve teaching practice. At this stage, teachers must benefit from career guidance
(managing and planning their progress in the teaching profession) and support in improving professional
practice. For teachers with more than 10 years of experience, the main aim is to achieve a high level of
competence, expertise and professional maturity, which involves career guidance (development of new skills
related to the profession; opportunities to build on and broaden their experience; new professional roles and
responsibilities) and support in enriching professional practice.

Keywords:

1. Introduction

The professionalisation of the teaching career  and continuous teacher training, through uniform
represents an educational policy objective included in  professionalization routes for all teaching staff. In
European strategies, and therefore an area of research  Romania, the teacher’s career pathway includes three
that is constantly contemporary and necessary.  progressive levels: Beginning Teacher, Didactical
Scientific reports and studies analyze data and propose  Qualification Level 1l, and Didactical Qualification
models of good practice on teacher competency  Level I.
profiles, initial teacher education, professional

Beginning teachers are subject to rigorous
development, and career management systems. g g J g

professional examinations to obtain the teacher
One of Romanian education policy priorities for ~ position. In their professional activity, they must
the next 10 years is: implementing a flexible career ~ demonstrate competencies specific to the teaching
management system to allow differentiated career  profession, at least to a satisfactory level. On a scale
paths and help to attract and retain talented teachers  of cumulative development of the level of competence
(Educated Romania, 2018; European Commission, in 10 steps, in general, the beginning teachers have a
2018; OECD, 2020a). Notable aspects include: “The level of development of professional competencies of
Ministry of Education is developing standards in  40-60%. The lowest levels are recorded on the
partnership with teachers, which is important for their ~ Reflection and Problem Solving, levels related to the
relevance and adoption” (OECD, 2024, p. 42). actual teaching experience (Prodan & Nitulescu,
2021). Teachers at the beginning of their careers insist
on formative values, such as the development of
Professionalization of teaching staff from the pre- critical thinking skills and processes of self-discovery
university education level involves a series of stages  of personal and professional identity (Cioloca &
of professional development and evolution, through  Bocos, 2024).
which teaching staff develop their skills and level of
expertise in the specific areas of the teaching
profession. In Romania, professionalization is
regulated at the level of the national system of initial
;E?tlrsltllztalgr? Eelglc?rclf:%sr;ﬁ:gfcliealu? (lj\lec: g:rﬁlft?\t/levsefg rIT:1rtT::rr1]:1tional Published by Educational Sciences Departmeﬁ,zgjges-d;gﬁf; 6%13\?;;??;
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2. Theoretical foundation

Over 25% of mid-career teachers in Romania had
not advanced beyond the Beginner Level of the
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teacher career ladder in 2022-23 (see Figure 1)
(OECD, 2024).

Figure 1.
Percentage of teachers by certification level and age group, 2022-2023

B No certification or fraining Definitv ~~ ®Beginner  m Didatic Level Il Didatic Level |

30 to 49 vears old

50 vears old and above

' .

Under 30 vears old

The teaching career “lacks many of the hallmarks
of a skilled profession, with no common standards of
practice and weak links between performance and
promotion.  Practicing teachers have limited
opportunities  for  job-embedded  professional
development. The lack of clear policies to manage
teachers who do not meet expected standards of
practice remains a significant gap” (OECD, 2024, p.
40-47).

The context of practicing the profession can be
characterized by “complexity and mobility, and
sometimes by ambiguity, uncertainty, and
indeterminacy. The growing set of expectations to
which teachers are subjected made us meditate upon
the support they need” (Albulescu, 2019, p. 77).

Compared to other European countries, the
teaching career context in Romania has positive
prospects:

= OQverall, it can be stated that the teaching staff
is aging (case of Romania 0.68% in 2013, 0.95% in
2019) (Marini¢ & Pecina, 2022). Approximately
one out of four teachers (26%) in Romania are aged
50 and above; the OECD average is 34% (OECD,
2020 b).

=  The aging of the teaching staff can be reduced
by increasing the number of teachers in the younger
age categories. In Romania, there is an increase in
enrolled students, which can be characterized as a
potential threat to the ability to renew the teaching
staff (2013 - 6,71%, 2019 - 10,33%).

Also, teaching was “the first-choice career for 75%
of teachers in Romania and 67% in OECD countries
and economies participating in TALIS" (OECD, 2020
b, p.1).
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3. Research methodology

The theoretical analysis highlights a specific issue
in the career management system: the maintenance
and advancement of teachers’ teaching careers. The
research direction takes into consideration the
perspective of the needs of teachers employed in the
system.

The research aims to analyse the
professionalization pathway from the perspective of
teachers from the pre-university education system who
have taken/passed one/all national examinations in the
last 10 years.

The objectives of the research are the following:

Obijective 1: to identify the needs of teachers in
their first 10-15 years of professional activity based on
the description of their teaching career path;

Objective 2: to assess the duration of time during
which teachers acquire a high level of competence,
expertise, and professional maturity;

Obijective 3: to identify the measures necessary to
maintain and advance the teaching careers of teachers
in the system.

The survey method was used as a method of data
collection and the online questionnaire was used as a
specific instrument, which was administered between
May and October 2023. The questionnaire was filled
in by 570 teachers from the pre-university education
level, who had taken/passed one/all national
examinations in the last 10 years, of which: 35.43%
with a teaching experience of 0-5 years, 29.82% with
a teaching experience of 5-10 years, 34.73% with a
teaching experience of over 10 years.

4. Results

Taking into consideration the 2022-2023 school
year, over 25% of mid-career teachers had not
advanced beyond the Beginner Level of the teacher
career ladder (see Figure 1), either because they have
not applied or did not pass the exam. In this context,
we ask the question: How is the professionalization
pathway described by teachers?

The answers to this question highlight:

= the emotional approach, marked by positive
attributes such as love, excitement, and vocation; as
well as negative attributes such as: stressful, difficult,
overwhelming, exhausting, exhausting.
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= professional approach, described by attributes
such as work, learning, knowledge, training, and
professionalism.

= attitudinal approach, described by attributes
such as perseverance, patience, seriousness, and
commitment.

= Depending on their experience, three
approaches to the career pathway emerge (see table 1):

= For teachers with 0-5 years of teaching
experience, there is an emphasis on the emotional
approach, which includes both positive and negative
ratings. The career path is described as tiring, and
challenging, but necessary, marked by excitement,
enthusiasm, and love; perseverance is needed to
continue. The most common attributes are difficulty,
enthusiasm, and perseverance.

= |n the case of teachers with 5-10 years of
teaching experience, the presence of a professional
approach is observed, as well as a self-control of the
emotional side. The career path is challenging and
maturing, requiring work, commitment, and
training/development; perseverance is needed to
continue. The most used attributes are
work/involvement and perseverance.

= The responses of teachers with more than 10
years of teaching experience, an emphasis on the
professional approach can be observed, as well as an
emphasis on the emotional approach. The career path
is described as complex, continuous, coherent,
sometimes difficult and competitive, but beautiful and
defining. It requires professionalism - hard work,
learning, interest,  progression,  self-training,
updating, and adapting, but also perseverance and
passion. The most commonly used attributes are
professionalism and perseverance.

Table 1.

Main characteristics of the professionalization pathway from the
teachers’ perspective, by experience in teaching

Professional . . .
rolessiona Main attributes/characteristics of the
experience in rofessionalization pathwa
education p p Y
difficulty, enthusiasm, and
0-5 years
perseverance
hard work/involvement and
5-10 years
perseverance

over 10 years professionalism and perseverance

= Attitudinal approach - perseverance is a
constant in the first 10-15 years of work.

= The approach to the career path and the needs
declared by teachers, differ according to their
professional experience in teaching (see Table 2).
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During the first 5 years of activity, the focus is on
the emotional approach. In the case of teachers with 5-
10 years of teaching experience, the presence of the
professional approach is observed, as well as a self-
control of the emotional side. For teachers with more
than 10 years of teaching experience, the emphasis is
on the professional approach.
Table 2.

Main approaches to the professionalization pathway from the
perspective of teachers according to length of teaching experience

Professional . . ..
rofessiona Professionalization Description of the
experience approaches career route

in education PP

The The career path is
. described as
emotional -
exhausting, and
approach .
. challenging, but
prevails,
0-5 years with necessary, marked by
L. excitement,
positive and .

. enthusiasm, and love;
negative .
notes perseverance is

’ needed to continue.
The

resence of .
g The career path is
. challenging and
professional . L
approach maturing,  requiring
pp Attitudinal work, commitment,
5-10 years and self- )
approach; and
control of o .
the perseverance  training/development;
emotional is a constant perseverance is
S in the first needed to continue.
side is
10-15 years
observed. of a teachin
€ The career path is
career. .
described as complex,
continuous, coherent,
The sometimes  difficult
rofessional and competitive, but
g o beautiful and
PP defining. It requires

over 10  prevails. - .

professionalism - hard

years The .

. work, learning,
emotional . .

. . Interest, progression,

side is D
self-training,

valued. .
updating, and
adapting, but also
perseverance and
passion.

= The longer the teaching experience, the greater
the emotional approach to the teaching career path: a)
includes more positive than negative notes; b) is self-
controlled and valued.

During the first 5 years of activity, the focus is on
the emotional approach, which includes both positive
and negative notes. The career path is described as
tiring, and challenging, but marked by excitement,
enthusiasm, and love. In the case of teachers with 5-10
years of teaching experience, emotional self-control is
learned. The career path is challenging and maturing.
The responses of teachers with more than 10 years of
teaching experience, underline the value of the
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emotional approach: The career path is described as
being, at times, difficult and competitive, but beautiful
and defining.

e The professional approach is present in the
descriptions of teachers with more than 5 years of
teaching  experience  concerning  improving
educational practice. A career path requires work,
involvement, training/development.

e The more experienced the teacher is, the more
important the professional approach to the teaching
career path becomes.

For teachers with more than 10 years of teaching
experience, the emphasis in describing the career path
falls on the professional approach: In a teaching
career, professionalism is needed - work, learning,
interest, progression, training, self-training, updating,
and adaptation.

The status of education professional is acquired
after a minimum of 10 years of professional activity.
Professionalism implies expertise, the development of
new skills related to the profession, opportunities to
build on and broaden one’s experience; and new
professional roles. To the question: After how many
years of effective teaching do teachers acquire a high
level of competence, expertise, and professional
maturity; 48.77% of the responding teachers estimate
a period of 10 years, while 38.60% extend this period
(see Table 3).

Table 3.

Assessment of the period in which teachers acquire a high level of
competence, expertise, and professional maturity

Professional

experience Acquiring a high level of competence, expertise, and

professional maturity

in education
0 -5 years 12,63% Improving professional practice.
Professional approach:
Improving The  career  path
5-10years 48,77%  professional requires work,
practice. involvement,
training/development.
Expertise;
De;velopmg new Emphasis on  the
skills related to . ]
the profession: professional approach:
Opportunities ’to In a teaching career,
over 10 build on and 7 rofessionalism is
38,60% . needed - work,
years broaden  their . .
experience; learning, interest,
New ’ progression, training,
rofessional self-training, updating,
foles and and adaptation.
responsibilities.

= Career professionalization thus involves two
general stages:
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a. Acquiring stability in your teaching career and
a consolidated professional status;

b. Acquiring a high level of competence,
expertise, and professional maturity.

For that professional approach, it is necessary to
acquire stability in the teaching career. After how many
years of effective teaching do teachers acquire
stability in their teaching career and a consolidated
professional status? For 48.95% of the teachers
surveyed, stability refers to the attainment of full
teaching status in pre-university education, which can
generally be up to 5 years. The rest of the respondents
extend the period of attaining consolidated
professional status to 10 years, including the
promotion of career development stages (see Table 4).

Table 4.

Assessment of the period in which teachers achieve stability in their
teaching career and consolidated professional status

Professional Acquiring stability in the teaching

experience in career and a consolidated professional

education status

0-5 years 48,95% obtaining the status of full
professor in pre-university
education

5-10 years 36,84% promoting career
development stages

over 10 years 14,21% promoting career

development stages

= Professional goals have specific characteristics
depending on the professional experience in
education. We distinguish two main purposes (see
Table 5):

a. Acquiring stability in your teaching career and
a consolidated professional status;

b. Acquiring a high level of competence,
expertise, and professional maturity.

During the first 5 years of professional activity, the
teachers’ efforts are focused on acquiring stability in
their teaching career, in obtaining the status of full
professor in pre-university education. Achieving a
consolidated professional status extends beyond 10
years, including the promotion of career development
stages.

After 5 years of professional activity, there is a
general and constant concern about improving
professional practice. These are extensive and grow in
importance. For teachers with more than 10 years of
professional experience, a high level of competence,
expertise, and professional maturity implies the
development of new skills related to the profession;
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opportunities to build on and broaden their experience;
and new professional roles and responsibilities.

Table 5.
Professional goals by the length of teaching experience

Professional
experience
in education

Professional goals

- obtaining the

.. e . status of full
acquiring stability in a teaching .
0 - 5 years professor in pre-
career L
university
education
acquiring a - promoting
.. . career
acquiring a high level of
. development
consolidated | competence,
5 - 10 years . . stages
professional expertise, and . .
. - improving
status professional .
. professional
maturity .
practice
- professional
expertise;
- developing new
skills related to
the profession;
acquiring a high level of - opportunities to
over 10 . ;
competence, expertise, and build on and
years . . .
professional maturity broaden their
experience;

- new
professional roles
and
responsibilities.

5. Discussions

For the admission and maintenance of teaching
careers, a series of measures are taken at the level of
European countries based on the needs of teachers
included in the system. In the Eurydice report (2018),
admission to a teaching career has important training
and support components. In 26 education systems,
teachers can receive advice and support in dealing
with personal/health issues, managing interpersonal
relationships, or developing and improving
professional practice. These are support measures
directly related to career development and exclude
mentoring.

Career guidance for in-service teachers, as a
specific legal requirement, is present in only three
countries (France, Hungary, and Austria). In-service
teachers receive support, information, coaching, and
counselling for career advancement. In France, each
academy has a dedicated career counselling service,
with career mobility advisers providing face-to-face
guidance. In Hungary, Pedagogical Educational
Centers (POK) are responsible for career guidance and
support. At the beginning of each year, surveys are
carried out on the teachers’ support needs. Based on
surveys, advisers are allocated to teachers who have
expressed their needs so that they can be guided in
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their teaching careers. Counsellors are 'Master
Teachers' (mester pedagdgus - szaktanacsado)
specialized in supporting teachers (Eurydice, 2018, p.
76).

6. Conclusions

Specific support measures are needed to maintain
and advance the teachers’ careers, depending on their
professional experience, career path approach, and
professional goals.

During the first 5 years of professional activity, the
main goal is to acquire stability in the teaching career;
and to become a full professor in pre-university
education.  The emphasis is on the emotional
approach; teachers are subject to rigorous national
examinations and must also demonstrate professional
competence to at least a satisfactory level. The career
path is described as tiring, and challenging but
necessary, marked by excitement, enthusiasm, and
love; perseverance is needed to continue. The most
common attributes are difficulty, enthusiasm, and
perseverance. At this stage teachers must benefit from

a) counselling/psychological support (personal
problem  solving;  interpersonal  relationship
management; emotional self-control; achieving

personal and professional balance); b) career guidance
(information, coaching, empowerment - good career
prospects), and c) support in improving professional
practice.

In the case of teachers with 5-10 years of teaching
professional experience, the main aims are: a) to
obtain a consolidated professional status, concerning
the promotion of career development stages; b) to
improve educational practice. In the descriptions of
the career path, the presence of a professional
approach is observed, as well as a self-control of the
emotional side. The career path is challenging and
maturing, requiring work, commitment, and
training/development; perseverance is needed to
continue. The most used attributes are
work/involvement and perseverance. At this stage,
teachers must benefit from: a) career guidance
(information, coaching, empowerment - managing and
planning progress in the teaching profession) and b)
support in improving professional practice.

For teachers with more than 10 years of
professional experience, the main aim is to acquire a
high level of competence, expertise, and professional
maturity. The emphasis in describing the career path
falls on the professional approach. The career path is
described as complex, continuous, coherent,
sometimes difficult and competitive, but beautiful and
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defining. It requires professionalism - hard work,
learning, interest, progression, self-training, updating,
and adaptation, but also perseverance and passion. The
most commonly used attributes are professionalism
and perseverance. At this stage, teachers need a)
career guidance (development of new skills related to
the profession; opportunities to build on and broaden
their experience; new professional roles and
responsibilities) and b) support in enriching
professional practice.

Career Guidance is a necessary support service for
the maintenance and career advancement of teachers
in their first 10-15 years of employment. Career
guidance involves information, coaching,
empowerment; services that are tailored to the needs
experienced at different stages of professional activity:
good career prospects (0-5 years); managing and
planning progress in the teaching profession (5-10
years); developing new skills related to the profession;
opportunities to build on and broaden their experience;
new professional roles and responsibilities (over 10
years).

The degree of importance of support services for
the maintenance and advancement of the teaching
career is influenced by the professional experience, the
needs of teachers included in the system, the approach
to the career path, and the professional goals. In the
first 5 years of professional activity,
counselling/psychological support services are needed
focusing on the self-control of emotions; achieving
personal and professional balance; solving personal
problems; and managing interpersonal relationships.
Support services to improve professional practice
increase in importance after the first 5 years of
employment.
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