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In contemporary education, teacher training from an inclusive perspective must address various factors, 

including educational policies and theoretical frameworks. As the significance of inclusion in education grows, 

the number of training programs focused on this perspective is expected to rise, a trend supported by studies 

in Romania over the past decade. This study aims to determine changes in the number, formats, and content of 

inclusive education training programs organized between 2017 and 2022, proposed for 2022-2023, and 

accredited nationally. We analyzed documents comprising approved/accredited training programs for teachers. 

Using broad inclusion criteria, 41 data were requested, and we received 21 completed, which were eligible for 

analysis, covering 48 accredited and 5 complementary training programs. Our findings indicate no positive 

percentage variation in the number of inclusive education training programs, the average number of 

participants, or the number of programs including subjects adjacent to inclusive education, despite the diverse 

profile of trainers. The national offering is consistent, and many teachers have already completed such 

programs. In the first stage, information was collected on both the formal (name, accreditation order, type of 

program, number of hours) and practical (regional or national, complementary or accredited). Documents from 

national and international organizations involved in this field were also consulted. The results suggest that, 

despite the consistent offering of inclusive education training programs, there has been no significant increase 

in the number of these programs or participants, indicating the need for further improvements to more 

effectively achieve the goal of training teachers in inclusive competencies. 

 

1. Introduction  

Integrating inclusive practices into learning 

processes is a multifaceted challenge that requires 

coordinated actions at political, university, school, and 

community levels in Romania. A key action is 

addressing the education system's need for teachers 

equipped with inclusive competencies. These teachers 

must be trained in inclusive pedagogy, enabling them 

to effectively integrate all children into classroom 

activities. Through the literature review, we 

highlighted the complex relationship between 

participation in inclusive education training programs 

and the subsequent impact on teaching methodologies 

used by teachers in classrooms. In the continuously 

evolving educational landscape, inclusive education 

has become a key area of focus. As teachers and 

schools in general seek to meet students' diverse 

learning needs, developing competencies for inclusive 

education is indispensable. This includes an in-depth 

analysis of the institutions, human resources, and 

thematic concerns associated with such an educational 

paradigm. 

Inclusive education training programs are 

designed to provide knowledge and skills necessary to 

develop competencies for teachers, school leaders, and 

other education professionals to facilitate an inclusive 

learning environment for all learners, including those 

with disabilities, learning difficulties, or those from 

culturally diverse backgrounds. These programs are 

important because they help bridge gaps in 

understanding and practice, ensuring that inclusion 

becomes an integral part of the educational process. 

Non-profit organizations and international educational 

bodies offer another spectrum of inclusive educational 

training. They can be project-based and focused on 

specific initiatives aimed at improving inclusion in 

educational settings. Therefore, the current 

international landscape of inclusive education training 

offers is diverse and dynamic. It comprises a range of 

platforms and formats designed to meet the varied 

needs of education professionals dedicated to 

promoting inclusive learning environments. These 

training programs are not only important for personal 

and professional development but are also essential in 
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achieving systemic change toward a more inclusive 

society.  

This research aims to depict the state of inclusive 

education training over the past five school years and 

to assess the program offerings for the 2022–2023 

school year within the same framework. The collected 

data were contextualized and analyzed, considering 

the national status and evolution of inclusive training 

(i.e., how teachers are prepared to work with children 

with special educational needs). This analysis was 

corroborated by both quantitative and qualitative data 

requested from relevant institutions. 

Employing a comprehensive methodology that 

incorporated diverse research tools and examined 

various actor categories, this study offers a systematic 

analysis of the policy framework, implementation, and 

reporting methods of continuous professional training 

in Romania. Our approach specifically emphasizes the 

level of teacher training in inclusive education. 

2. Theoretical foundation 

Inclusive education is a multifaceted concept that 

involves integrating all students, regardless of their 

physical, intellectual, social, emotional, linguistic, or 

other conditions, into mainstream education systems. 

The primary goal is to provide equitable learning 

opportunities and accommodate diverse learning 

needs. Inclusive practices require systemic changes at 

multiple levels, including policy, school 

administration, teacher training, and community 

involvement (Ainscow, 2020). In 2020, following 

international experience, Mel Ainscow proposes a new 

paradigm of redrawing and rethinking how inclusion 

and equity are promoted in the educational system 

(Ainscow, 2020) which is of real help in determining 

the "levels of change" debated in the work The Fifth 

Discipline, dedicated to learning organizations (Senge, 

2012). 

One of the critical components of successful 

inclusive education is the preparation of teachers. 

Teacher training programs focused on inclusive 

pedagogy equip educators with the skills and 

knowledge necessary to support diverse learners. 

According to Florian and Linklater (2010) inclusive 

teacher training encompasses understanding various 

disabilities, implementing differentiated instruction, 

and fostering an inclusive classroom environment. 

The policy framework plays a vital role in shaping 

the landscape of inclusive education. In Romania, 

educational policies have increasingly emphasized the 

importance of inclusion over the past decade (Ionescu 

& Vrăsmaș, 2022). The Ministry of Education, along 

with other educational bodies, has developed 

guidelines and accreditation standards for inclusive 

training programs. These policies are crucial for 

ensuring that inclusive education is not only a 

theoretical concept but also a practical reality in 

schools (UNESCO, 2017). 

Inclusive education training programs use a 

variety of methodologies to achieve their goals. These 

include workshops, seminars, online courses, and 

hands-on training sessions. Ainscow et al.  (2006) 

highlight that effective training programs often 

incorporate collaborative learning, reflective 

practices, and continuous professional development. 

By engaging teachers in active learning processes, 

these programs help bridge the gap between theory 

and practice. 

The relationship between participation in inclusive 

education training and changes in teaching 

methodologies is well-documented. Studies indicate 

that teachers who undergo such training are more 

likely to employ inclusive practices in their classrooms 

(Florian, 2014). These practices include differentiated 

instruction, cooperative learning, and the use of 

assistive technologies. As a result, inclusive training 

programs contribute significantly to improving the 

educational experiences of all students, particularly 

those with special educational needs (SEN) (Mitchell, 

2015). 

Non-profit organizations and international 

educational bodies also play a crucial role in 

promoting inclusive education. Organizations like 

UNESCO and Creative Commons have developed 

various initiatives and resources aimed at enhancing 

inclusive practices worldwide. These initiatives often 

provide additional training opportunities and resources 

for educators, helping to supplement national efforts 

and address gaps in training  (UNESCO, 2020). 

In Romania, the landscape of inclusive education 

training has evolved over the past years. Training 

programs are offered by a range of institutions, 

including universities, teacher training centers, and 

non-profit organizations. These programs aim to 

develop competencies among teachers, school leaders, 

and other educational professionals, enabling them to 

create inclusive learning environments (Vrăsmaş & 

Vrăsmaş, 2021). 

Recent research indicates that while many teachers 

have participated in inclusive training, there remains a 

need for more comprehensive and widespread training 

programs. The current offerings for the 2022–2023 
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school year suggest a higher number of proposed 

programs compared to previous years. However, the 

effectiveness of these programs depends on their 

ability to address both formal and practical aspects of 

inclusive education. 

The literature underscores the importance of 

inclusive teacher training as a means to foster 

inclusive education. Effective training programs, 

supported by robust policies and institutional 

frameworks, are essential for equipping teachers with 

the necessary skills and knowledge. As the field of 

inclusive education continues to evolve, ongoing 

research and evaluation are crucial to ensure that 

training programs meet the diverse needs of educators 

and students alike. This study aims to contribute to this 

body of knowledge by providing a detailed analysis of 

inclusive education training programs in Romania, 

highlighting areas of progress, and identifying 

opportunities for further development. 

3. Research methodology 

This complex research analyzing both the training 

offer of the teachers' houses in the country and that of 

other training providers has two directions: one 

analyzing what was carried out in the period 2017-

2022 and the other focusing on what is being offered. 

The analysis of the programs carried out will be 

published in another journal. Here we will present 

what is to be implemented, grounding our results on 

what has already been conducted. Document analysis 

has allowed the examination of training reports 

including statistical data from the Teachers' Houses 

(CCD) in Romania, from official websites, and from 

the Ministry of Education's website, continuous 

training section, to extract relevant information that 

supports or contrasts the data obtained through the 

questionnaire. This method adds depth to the research, 

allowing for a contextual understanding of the topic. 

Table 1. 

The research design matrix 

Study Specific Hypotheses General Objectives Research 

Methods 

Item Instrument 

Development of inclusive 

education competencies – 

analysis of institutions, 

human resources, and the 

topics of training 

programs conducted in 

the Teachers' Houses 

(CCD) in the country over 

the past five years 

Continuous training 

courses in inclusive 

education promote the 

values of a pedagogy 

based on learning and 

have developed 

communities of 

practice and 

collaboration among 

teachers 

Analysis of 

continuous training 

programs on the 

theme of inclusive 

education designed, 

conducted, and 

proposed in the 

CCDs in the country 

and by other 

providers 

Questionnaire-

based survey 

Document 

analysis 

Q1-

Q4 

Websites 

Questionnaire 

Document 

analysis 

The research had three research groups as shown 

in Table 2. The third sample was formed by consulting 

the ME website on accredited continuing professional 

development programs and the list of national 

complementary programs. Of the 494 programs until 

July 1, 2023, there are 48 accredited training programs 

and 5 complementary training programs in the field of 

inclusive education. 

Table 2. 

Sample structure 

Samples Sources  Analyzed data Number of courses Number of trainers 

1 41  CCDs 

21 completed and 

signed 

questionnaires 

143 organized  

55 programs proposed 
160 

2 
41 offers 2022–2023 from the 

website 
41 offers 117 programs 203 

3 

National Register of Accredited 

Continuing Professional 

Development Programs 

494 programs 
209 training programs in the 

field of inclusive education 
N/A 

Updated list of add-on 

programs 31.05.2023 

55 training 

programs 

5 training programs in the 

field of inclusive education 
Samples  
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Specific assumptions:  

I.s.1: The number of approved, accredited, or 

complementary training programs in the field of 

inclusive education carried out and proposed through 

the houses of the teaching staff is directly proportional 

to the number of teachers in Romania.  

I.s.2: Teachers participating in in-service training 

courses come from various types of educational 

institutions. 

I.s.3: Lifelong learning courses address a wide 

range of topics and modules relevant to inclusive 

education. 

I.s.4: In-service training courses use a variety of 

active and interactive pedagogical methods and 

approaches. 

I.s.5: The content of in-service training courses is 

updated and aligned with teachers' current needs. 

I.s.6: In-service training courses provide 

opportunities for teachers to collaborate and form 

communities of practice. 

I.s.7: Secondary school teachers show an increased 

interest in participating in continuous professional 

development programs from an inclusive perspective. 

I.s.8: There is a clear strategic framework for 

implementing lifelong learning courses in inclusive 

education. 

I.s.9: Lifelong learning courses are integrated into 

educational policies at European, national, and local 

levels. 

I.s.10: The identified trainers have initial and 

continuous training corresponding to supporting 

inclusive education training programs.  

Objectives  

O1. Identifying the number of approved, 

accredited or complementary training programs in the 

field of inclusive education carried out and proposed 

for development through the houses of the teaching 

staff; 

O2. Identifying the number of teachers who 

participated in inclusive education training programs 

and the levels of schooling they teach; 

O3. Identifying the topics of the main continuing 

education programs in the field of inclusive education; 

O4. Evaluation of training offers for teachers in the 

light of their training needs; 

O5. Identify communities of practice proposed by 

training programs that contribute to the exchange of 

experience and professional development; 

O6. Identifying the number of secondary school 

teachers who participated in training programs in the 

field of inclusive education; 

O7. Assessing the strategic context of training 

programs and linking them to educational policies at 

European, national, and local levels; 

O8. Identifying the profile of trainers who have 

supported training programs in the field of inclusive 

education. 

Research design 

The research aimed at a documentary study with a 

longitudinal descriptive approach developed on two 

dimensions: 

 programs carried out by the Teaching Staff 

Houses between September 2017 and August 2022. 

 training programs proposed by the teaching 

staff houses for the period September 2022 – August 

2023. 

As a procedure, collected questionnaires, websites 

containing training offers, and lists of accredited and 

complementary training programs were analyzed. The 

choice of these two moments, the five-year formation 

and the design of the offer, is related to the 

implementation of Order No. 4.224/06.07.2022 for the 

approval of the Framework Methodology on quality 

assurance of programs for Continuous Professional 

Development of teachers in pre-university education 

and accumulation of transferable professional credits.  

The main information requested through the 

questionnaire addressed to teachers' houses concerned 

the following aspects:  

1. Name of the training program carried out in the 

field of inclusive education carried out in the last five 

school years (2017–2022); 

a. Provider; 

b. Type of course/module (accredited or 

approved); 

c. Total number of hours of training; 

d. Total number of hours of training on 

inclusive education; 

e. Total number of participants in the pre-

primary cycle; 

f. Total number of primary school participants; 
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g. Total number of participants in gymnasium 

cycle; 

h. Total number of participants in high school; 

i. Total number of participants 

directors/deputy directors; 

j. Total number of participants per course; 

k. Total number of accredited courses and 

number of participants; 

l. Total number of approved courses and 

number of participants; 

m. competence sheets and 

modules/themes/subjects, their breakdown into 

hours, and the list of trainers' competencies. 

2. Name of training programs in the field of 

inclusive education in the offer for the school year 

2022–2023; 

For the documentary analysis, three spreadsheets 

were used in which the collected information was 

stored. 

4. Results  

For the 21 counties from which we received data, 

centralizing the total number of accredited and 

approved programs in the field of inclusive education 

and the total number of participants yielded the 

following results: 

Figure 1. 

The situation of graduates participating in training in 21 CCDs 

 

The courses were classified into five categories:  

1. Inclusive education  

2. Adapted curriculum and SEN 

3. Learning impairments and difficulties 

4. Dropout prevention and school reintegration 

5. Other (related to the topic) 

In the category "Other", courses such as "School-

family-community partnership", "SOIL method – 

practical applications on online platforms", 

"Montessori pedagogy – theoretical and practical 

landmarks", "Curriculum at school decision", 

"Practical toolkit in positive classroom discipline", 

"International humanitarian law", "The role of quality 

education in socio-economic development and 

interculturality" were included.  

The analysis of the 143 training courses shows that 

approximately 50% of them explicitly focused on 

inclusive education, 18% adapted curriculum and 

SEN, and 15% fell into the "Other" category. Also, 

about 10% of courses were based on the topic of 

learning disabilities and difficulties, and 7% of them 

on the topic of dropout prevention and school 

reintegration. 

Regarding the type of courses, about 64% of them 

are approved courses and about 36% are accredited 

training courses.  
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As regards the total number of hours of training, it 

appears that they amount to 5 400 hours in total, of 

which 4 897 are training hours on inclusive education. 

This shows that 91% of the hours spent on selected 

training courses during these five school years focused 

on inclusive education training.  

Moreover, in terms of the number of graduates of 

training courses, their total is 14 707, of which 3 033 

come from pre-primary school, 3 728 from primary 

school, 4 467 from secondary school, and 2 911 from 

the high school level. Of these, 569 are participants 

with the function of director or deputy director.  

In percentage terms, 21% of participants come 

from pre-primary school, 25% from primary school, 

30% from secondary school and 20% from high 

school. It can be noted that teachers who teach at the 

gymnasium are the category most interested in 

training courses. Moreover, out of the total percentage 

of participants in all training courses, 4% are 

represented by directors or deputy directors.  

Analysis of courses in the field of inclusive 

education  

Out of the total 143 courses, 123 have a clear name 

and appropriate content regarding the field of 

inclusive education. Of these, 84 are approved and 39 

are accredited. The other courses are correlated to the 

respective theme. 

To analyze the data on the number of participants 

by school year and by county, we considered the 

following dimensions for analysis: 

 Analysis of the annual trend of participation – 

how the total number of participants evolved in each 

school year; 

 Comparison between counties – total number 

of participants in training programs; 

 The impact of the pandemic on the number of 

participants, comparing pre-pandemic data with those 

during and after the pandemic. 

Figure 2. 

Annual trend of participants 

 
We analyzed how the total number of participants 

evolved each school year to identify general trends. 

The graph below illustrates the evolution of the total 

number of participants in the programs for each school 

year, from 2017–2018 to 2021–2022. Variations in the 

number of participants are observed from one year to 

the next, reflecting possible changes in interest in 

accredited programmes, as well as the impact of 

external factors such as the COVID-19 pandemic. 

The Figure 3 illustrates the total number of 

participants by county, providing a clear comparison 

of participation levels Comparing the total number of 

participants from different counties, Arges County 

was identified (2,578) as having the most graduates of 

inclusive education training programs. We note that 

other counties, Bucharest (1,748), Neamț (1,630), and 

Hunedoara (1,038), are distinguished by the high 

number of participants, while other counties show a 

lower participation. 

Figure 3. 

Comparison between counties 
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The comparative analysis of pre-pandemic data 

with those during and after the pandemic to assess its 

impact on the number of participants showed that the 

average number of participants in 2017–2019 (1,783) 

is higher than in 2019–2022 (1,179.33). 

Name of training programs in the field of inclusive 

education in the offer for the school year 2022-2023. 

Competence sheets and proposed 

modules/themes/disciplines 

Asking county CCDs to submit the offer of 

training courses in an inclusive perspective, we 

received from 21 county CCDs and Bucharest a list of 

54 training courses.  

Of these, approximately 50% followed the topic of 

inclusive education, 20% had as training theme 

adapted curriculum and SEN, and 20% followed other 

related training topics, such as "Alternative 

educational strategies", "Children's rights in early 

education", "International humanitarian law", 

"Mindfulness and well-being in the classroom". Also, 

5.56% of courses aim at preventing dropout and school 

reintegration, and 3.70%, learning deficiencies and 

difficulties. 

The courses total 1 655 hours of training proposed, 

of which 922 hours are dedicated to courses related to 

inclusive education, representing 55% of the total 

training hours. 

The analysis of course descriptions allows us to 

identify what contributes to creating an inclusive 

educational environment. Next, I will provide a 

detailed analysis based on their descriptions. 

In order to synthesize and analyze these topics of 

training courses in the perspective of inclusive 

education, we can group and classify modules and 

topics into several main categories that reflect the 

objectives and methods of the inclusive approach in 

education: 

1. Fundamentals of inclusive education 

Conceptual and normative framework: explores 

laws and policies that support inclusive education. 

Inclusive School and Inclusive Classroom: details 

structuring and managing an inclusive educational 

environment at the school and classroom level. 

Elements of intercultural education: deals with 

cultural diversity and interaction in a diverse 

educational environment. 

2. The specifics of groups with special 

requirements 

Deaf blindness and multiple sensory impairments: 

addresses specific educational challenges, 

communication methods, and strategies for adapting 

the educational environment for these groups. 

Behavioral disorders and various mental 

conditions: discusses behavior management, adaptive 

teaching strategies, and personalized intervention 

plans. 

3. Teaching strategies and school projects 

Intercultural and inclusive education: develops 

competencies for the implementation of teaching 

strategies that promote intercultural understanding and 

respect. 

Didactic play and adaptive teaching techniques: 

uses innovative methods to support the learning of 

students with special educational needs. 

4. Integration and inclusion in an educational 

context 

Inclusive Education Management and School-

Community Partnerships: focuses on creating 

cohesion between different educational resources and 

the community. 

Preventing bullying and promoting empathy: 

initiatives to build a safe and supportive school 

environment. 

5. International approaches and practices 

Good practice examples in Europe: cases and case 

studies illustrating successful implementations of 

inclusive education. 

Successful educational policies for Roma students: 

specific strategies for the effective integration of 

minorities into education systems.(COE, 2023) 

This structuring helps in the broad and detailed 

understanding of different aspects of inclusive 

education, from theory to practice and from policies to 

practical implementations in classrooms. These 

modules are essential for preparing teachers to respond 

effectively to students' diverse needs in an educational 

environment that promotes inclusion and diversity. 

5. Discussions 

This analysis highlights how course competencies 

align with the core principles of inclusion, promoting 

a holistic approach that improves access, participation, 

and achievement for all learners. 

The evaluations of the training programs proposed 

by the institutions, as found in the initial description, 

highlight that the measurement of the competencies 
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acquired by trainees is done in over 50% of situations 

through an asynchronous process, structured based on 

the development and presentation of a professional 

personal portfolio. It is evaluated by a specialized 

committee, which assigns a score between 0 and 100, 

thus determining the degree of assimilation of 

knowledge. To be considered promoted, the trainee 

must accumulate a minimum of 70 points. In case of 

failure to reach this threshold, a one-off portfolio 

revaluation shall be offered within a maximum period 

of 60 calendar days from the initial valuation. 

Cassette 1. Composition of a portfolio 

Evaluation questionnaire; 

Participants' self-assessment; 

Compiling a portfolio; 

Project coordinator's report. 

Source: Example description of the final 

evaluation of a professional development program 

(source: training program sheet carried out in Calarasi 

County) 

Cassette 2. Final evaluation form of teachers' training program  

Current evaluation, during the training program, 

as well as evaluation at the end of each theme. 

Final evaluation by preparing and transmitting a 

professional personal portfolio. The final evaluation 

activity within the final evaluation committee will 

be carried out after a minimum of 15–45 calendar 

days from the date of completion of the training 

activities. 

Source: Example description of the final 

evaluation of a professional development program 

(source: training program sheet carried out in Bistrita 

Nasaud County) 

The portfolio is considered the central axis of the 

evaluative process proposed in the analyzed courses, 

along with other ways of evaluating tools such as inter-

valuation, self-evaluation, and evaluation 

questionnaires, which encourage personal reflection 

(Loughran, 2002) and reciprocal on individual 

progress. Assessments at the end of each module, 

multiple-choice tests, and individual or group projects 

are other essential components used to validate and 

consolidate learning. (Yusuf et al., 2021) 

Elements of pedagogical innovation designed by 

providers, such as lesson design based on 

differentiation and individualization strategies, project 

presentation and support, as well as collaborations 

with partner institutions reflect a holistic approach to 

the training process. They are intended not only to 

assess theoretical knowledge but also its practical 

application in real educational contexts. (Jin & Harp, 

2020) 

Effective assessment often includes an initial 

assessment, ongoing assessments, and a final 

assessment to determine both learner progress and 

training effectiveness. Moreover, engaging learners in 

reflection on their learning process and encouraging 

trainers' reflection on teaching can be a dynamic way 

of improving educational outcomes. 

The final assessment, based on a comprehensive 

portfolio, reflects an integrated and multifaceted 

approach focused on professional skills development 

and self-reflection. This constitutes a fundamental 

pillar in ensuring the quality of the educational 

process, highlighting the trainee's commitment to 

his/her professional development path. (Henry et al., 

2012) 

The analysis of the justification for proposing and 

conducting inclusive courses in teachers' homes 

reveals a concerted effort to respond to complex and 

multidimensional challenges encountered within the 

contemporary educational system. This approach is 

based on the recognition of teachers' difficulties in 

establishing efficient relationships with students with 

SEN and, implicitly, in applying inclusive and 

effective learning methods.  

Given the trend of recent years of adopting 

educational policies aimed at including in inclusive 

classes and schools an increasing number of students 

with special educational needs, with a wide spectrum 

of disorders, disabilities, difficulties, and deficiencies, 

there is a need for clarity and efficiency in the way of 

designing and applying the intervention approach to 

them. This activity aims to provide benchmarks for the 

most accurate interpretation of the child's diagnosis 

oriented towards inclusive classes/schools, the 

consistent design of a personalized intervention plan, 

and the efficient application of the intervention.  

The phenomena of discrimination and 

differentiated treatment of students, accentuated by 

prejudices and lack of information, highlight the 

urgent need for educational reform that promotes 

equality, diversity, and inclusion.  

The proposed training program responds to 

identified training needs.  
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Because the number of students with special 

educational needs integrated into mainstream 

education is constantly increasing, and teachers, and 

education specialists, can be overwhelmed by the 

situation, the course aims to meet their needs. 

Students with special educational needs, within 

educational institutions, can benefit from free 

services, offered by specialists, such as speech 

therapists, counseling teachers, itinerant teachers, 

and generically called multidisciplinary teams.  

The multidisciplinary team plays an essential role 

in the school path of students with SEN. Group 

cohesion between them, as well as cultivating 

collaborative relationships with classroom teachers, 

as well as collaboration with family can help influence 

their level of inclusion. 

The proposed training programs are designed as a 

response to these needs, aiming at improving teaching 

competencies in relating to students and creating an 

open and inclusive educational environment for all. 

The importance of strengthening interpersonal and 

intercultural relationships among the educational 

community, as well as adopting modern, 

individualized, and differentiated pedagogical 

approaches, are central pillars of the program. 

Inclusive education recognizes the need for school 

reform in order to respond to the desideratum of "a 

society for all". Inclusion aims to eliminate the 

separation of children with SEN and their acceptance 

alongside other children in mainstream schools, as 

well as to provide services to reduce deficiencies and 

discrimination. 

This includes participation in international 

projects, familiarization with outdoor education 

concepts, and integration of digital technologies, all to 

ensure quality, accessible, and equal education for all 

students. 

The justification for proposing and delivering 

courses reflects a deep understanding of the current 

needs of the education system and a firm commitment 

to making it a space that is more inclusive, adaptable, 

and responsive to its intrinsic diversity. Thus, the 

programs position themselves as a vital tool in 

promoting an education that meets both the individual 

needs of each teacher and the desiderata of a solidary 

and inclusive European society. 

Accredited training programs posted in June 2023  

In addition to the analyses presented, we also 

studied the training programs accredited by CSA and 

published on the ministry's website in June 2023, and 

of the 494, 209 have topics in the sphere of inclusive 

education, presented in the table below. Those in the 

field of "Education of children with SEN" n=32, 

"Equal opportunities and gender" n=28 and "Teaching 

strategies for teaching-learning-evaluation" n=22 

predominate. 91 of the programs are provided by the 

houses of the teaching staff. 

Table 3. 

Number of accredited programs by training areas June 2023 

Thematic domain Number of 

programs 

Curricular ability 19 

*Others 27 

School and Career Counseling and Guidance 17 

Sustainable Development and the Challenges of 

Globalization 4 

Education for Children with Special Educational 

Needs (SEN) 32 

Entrepreneurial Education 2 

Intercultural Education 3 

Non-formal, Extracurricular, and Informal 

Education 14 

Education for Democratic Citizenship 2 

Education for Children's Rights 3 

Health Education 2 

Equal Opportunities and Gender Equality 28 

Management and Counseling for Teaching 

Careers 5 

Management and Leadership in Education 10 

Quality Management in Education 3 

Classroom Management 14 

New Educations 1 

Educational Policies 1 

Teaching – Learning – Assessment Strategies 22 

Total  209 

The first limitation of the study is formed by the 

fact that only half of the training providers contacted 

by email submitted this data. Another limitation of our 

study is that we did not analyze information about the 

structure of the training programs themselves or how 

assessments were used to improve the programs 

studied.  

6. Conclusions 

The specific assumptions have largely been 

confirmed. It has been observed that participating 

teachers come from a wide range of types of schools 

and the content of training courses is updated and 

aligned with their current needs. Also, the use of active 

and interactive pedagogical methods is a common 

practice, and opportunities for collaboration and the 

formation of communities of practice are common. 
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Online platforms have facilitated collaboration and 

communication between teachers, given the type of 

blended learning training programs. However, what 

would be necessary is the existence of practical ways 

to monitor the practical application of the elements 

proposed through courses or even the resumption of 

modules and/or themes for consolidation after a 

certain period of practice. 

In this section, we describe some general findings 

that describe key aspects of the current state of teacher 

preparation in the inclusion paradigm and signal 

important directions for future improvement. 

The national offer of inclusive training is 

extensive. Since 2020, when the way of implementing 

training programs was "sent" online, any teacher from 

any corner of the country could register and participate 

in any training program.  

Most program providers follow a paradigm that is 

both productive and unproductive. The most important 

characterization we can make is that the 

preponderance of the programs we have reviewed – 

and, to our knowledge, in the field in general – are 

conceptually designed and carried out in a low-impact 

preparedness paradigm. Despite inclusive education's 

emphasis on teacher outcomes and performance, the 

mindset of most providers is still fixated on efficiently 

organizing inputs and program delivery/delivery 

mirrored in the number of participants and graduates 

respectively. Despite some notable research into 

inclusion, despite the lessons of no less than 30 years 

of research on changing approaches and more recent 

recognition of the importance of community of 

practice, most institutions continue to approach 

training as a knowledge delivery without a consistent 

applicative-practice-collaborative component.  

Moreover, about the importance of practice and 

the need for classroom activities, the practice was still 

marginalized at best and at best placed in the 

background in most of the programs we analyzed. The 

bridge between theory and practice has been 

continuously discussed by professors everywhere, but 

almost unsuccessfully in developing such a 

convergence between theory and practice. The 

practical part is complemented by consistent portfolios 

with individual worksheets. 

Recommendations for future action 

Improving access and equity – Ensuring equal 

access to training programs for all categories of 

teachers, regardless of place or type of school. 

Focus on quality and impact – Focus on 

developing and implementing high-quality training 

programs that are aligned with teachers' real needs and 

have a measurable impact on pedagogical practices. 

Sustainability and scalability – Promoting 

strategies to ensure sustainability and scalability of 

inclusive education training efforts, including through 

the use of technology and online platforms. 

Collaboration and partnerships – Encourage 

collaboration and partnerships between different 

educational actors, including schools, universities, 

non-profit organizations, and local authorities, to 

support the effective development and implementation 

of inclusive education. 

In conclusion, although there is clear progress in 

inclusive education training in Romania, it is essential 

to continue efforts to improve the quality, 

accessibility, and impact of these programs. By 

addressing the identified challenges and focusing on 

developing effective and inclusive pedagogical 

practices, the Romanian education system can make 

significant steps toward achieving quality and 

accessible education for all students. 
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